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ABSTRACT 
 

EFL LECTURER’S BELIEFS IN TEACHING SPEAKING USING VIDEO 

AT FIFTH SEMESTER STUDENTS ENGLISH DEPARTMENT 

MUHAMMADIYAH UNIVERSITY OF KENDARI 

 

FATNALAILA  

21713020 

 

 

This study aims to investigate the EFL Lecturer's Beliefs in Teaching 

Speaking Skill Using Video at the Fifth Semester Students English Department 

Muhammadiyah University of Kendari. A qualitative method was employed as 

the design of this study. An English teacher was purposefully selected as the 

research subject of the study. The data were collected through stimulated recall 

and semi structured interview. The findings were categorized into six majors: 1) 

Source of lecturer's belief in teaching speaking using video; 2) The purpose of 

using the video in teaching speaking skill; 3) The reason of using the video in 

teaching speaking skill; 4) The reflection of those beliefs in classroom practices; 

5) Consideration in choosing the videos; 6) Lecturer challenge in teaching 

speaking using video. The result showed that there is no discrepancy between the 

teacher's beliefs and teaching practices. The lecturer beliefs that by using video in 

teach speaking class students can learn individually and this reflected in his 

teaching practice in class, such as allowing students to watch video individually.   

 

Keywords: Lecturer’s beliefs, Speaking Skill, Video.  
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ABSTRAK 

 

Kepercayaan  Dosen  dalam Mengajar Keterampilan Bebicara 

Menggunakan Video pada Mahasiswa Semester 5 Jurusan Bahasa Inggris 

Universitas Muhammadiyah Kendari 

 

FATNALAILA 

21713020 

 

 

Penelitian ini bertujuan untuk mengetahui Keyakinan Dosen dalam Mengajarkan 

Keterampilan Berbicara Menggunakan Video pada  Mahasiswa Semester 5 

Jurusan Bahasa Inggris Universitas Muhammadiyah Kendari. Penelitian ini 

menggunakan metode kualitatif. Seorang guru bahasa Inggris dipilih sebagai 

subjek penelitian. Pengumpulan data dilakukan dengan 2 cara yaitu  stimulasi 

recall dan wawancara semi terstruktur. Temuan dikategorikan ke dalam enam 

kategori: 1) Sumber keyakinan dosen dalam mengajar berbicara menggunakan 

video; 2) Tujuan penggunaan video dalam pengajaran keterampilan berbicara; 3) 

Alasan penggunaan video dalam pengajaran keterampilan berbicara; 4) Refleksi 

keyakinan dalam praktik di kelas; 5) Pertimbangan dalam memilih video; 6) 

Tantangan dosen dalam mengajar berbicara menggunakan video. Hasil penelitian 

menunjukkan bahwa tidak ada perbedaan antara keyakinan guru dan praktik 

mengajar. Dosen percaya bahwa dengan penggunaan video dalam mengajar di 

kelas siswa dapat belajar secara individu dan ini terbukti dalam praktik 

mengajarnya yaitu mengizinkan siswa untuk menonton video secara individu. 

Kata kunci: Keyakinan Dosen, Kemampuan Berbicara, Video. 

 
 

 

 

 

 

 



 
 

vi 
 

ACKNOWLEDGEMENT 

 

 

 

 

Alhamdulillahirabbil’alamin. The researcher would like to express 

gratitude to almighty Allah SWT for mercy and blessing, therefore the researcher 

could accomplish this research paper. Salawat and salam always deliver to our 

prophet Muhammad SAW, the leader of Islam, who has guide from the stupid era 

to cleverness era. In addition, I would like to address tons of great thanks for my 

parents Sahrin and Nurlailah for the prayer, encouragement, motivation, financial 

support as well as the precious love that have being overwhelmed to me, so that I 

am able to reach the completion  of this research. 

Great respect and special gratitude to both my consultants, Mrs. Titin 

Rahmiatin, S.Pd., M.Pd, as the first supervisor and Mr. Muflihun, S.Pd., Msc. 

TESOL as the second supervisor who have sincerely spent their time to guide, 

give me motivation and give plenty of suggestions to me in the process of making 

this research paper.   

The researcher also would thank to the following people for their 

contributions for the completion of this research: 

1. Direktorat Jendral Pendidikan Tinggi, Reset dan Teknologi, Kementrian 

Pendidikan, Kebudayaan , Riset dan Teknologi. 

2. Amir Mahmud, S.Pi., Mp the rector of Muhammadiyah University of 

Kendari. 



 
 

vii 
 

3. Tri Indah Rusli, M.Pd as the Dean of Teacher Training and Education. 

4. Rahmat Nasrullah, S.Pd., M.Hum as the Head of English Study Program 

of Teacher Training and Education Faculty. 

5. Sahid, A.Md and Ardiman as the staff of English Study Program of 

Teacher Training and Education Faculty. 

6. Titin Rahmiatin, M.Pd as my Academic Advisors of Teacher Training and 

Education Faculty. 

7. MW Mursalim Laode, S.Pd as the staff of English Language Centre. 

8. Thanks also given to the my great lecturers who share their knowledge 

sincerely to me: Titin Rahmiatin, S.Pd., M.Pd, Faridawati, S.Pd., M.Pd, 

Nur Rizky Alfiany S., SS., M.Hum, Abdul Halim S.Pd., M.A. TESOL, Tri 

Indah Rusli, M.Pd, Citra Prasiska Puspita Tohamba, M.Pd, Alm. Dr. 

Alaudin Madjid M.Pd, Rahmat Nasrullah, S.Pd., M.Hum, Ramsi, M.Pd, 

Yusnita, S,Pd, Hendriawan, S.Pd., M.Ed.Gr, Isna Humaerah, S.Ag., M.Pd, 

Syenja Aradhawati, M.Pd, Sukmawati, S.Pd., M.Ed. TESOL, Muflihun, 

S.Pd, M.Sc. TESOL. Thank you very much for the knowledge that you 

have shared all this time. 

9. Big thanks for my big family, especially my parents and my brothers who 

always support me and motivate me in every single decision that I take, 

my lovely grandmothers, grandfathers, aunts and my uncles who always 

love me, send me prayers for my best, support me morally and materially 

to finish my study. 



 
 

viii 
 

10. A bunch of thanks for my cousins: Riska Marsandi, S.Pt, Miftahul Jannah. 

S.Ip, Fauzia Hulla, Ifan, Alam, Putri, Erik, Nidayanti, Marsya, Zulaika, 

Obam, Halifa, Amar, Zain, Taufan, Febi, Tanti, Afiat, Ahmad, Afifa, 

Karina, Dika, Alda, Bilal, Akila, Kanaya, Robin, Tiwi, Abrar, Prajab who 

always support and give me a help when I need.  

11. Great thanks to GENPEIGA as my support system since senior high 

school: Desta Ambarwati Tamsir, Fanny Rahmasari, Eva Jaya, 

Rahmauudita Surya Aradea Putri, Ummi Maryam, Dwi Putri Arini, Nelisa, 

Asriyani Sarita Azzahra, Dewi Fatmawati, Nova Destika Ramadhani, 

Dewi Fatmawati, Muh. Ikhsan, Zulkifli, Ricky Aditya, Adit-triadi, 

Sutjoyono, Muh. Syukur. 

12. Special thanks for my beloved friends: Triadnur Djafar Sigaro, Dira 

Fadillah possumah, Erin Safitri and Defi Mia Pamungkas. Thanks for 

making many memories in the last of 4 years, thanks for never stop 

motivating and supporting each other until we can arrive in this step. 

Thanks for accepting me the way I am.  Thank you for making beautiful 

memories during this time. 

13. Specials thank also for my great friends ENGDEPT 017: Rahma Yanti, 

Letnawati, Cicik Livana, Jumiti, Irmawati Safharta, Diana, Wira Swardani, 

Wd. Sitti Yumiartin, Resmi, Nirwana, Sariana, Nasrillah, Diva, Faisal, 

Hardin, Zulham, Nina Arista, Ana Wardila, Elma Wulandari and Kiki 

Risky, Andi Anidya Yusfira. 



 
 

ix 
 

14. Specials thank to my friends IMPPERMOL: Aldin Milham, Laode Arman, 

Nur Asni, Harisma, Yasil, Yusril Alamsyah, Yusril Silfatman, Emhy, Hilal 

Akram, Suhardin,  Rian, Faisal Tanjung, Mania, Fiza, Fina. 

15. Special thanks also to my Seniors and Juniors in English Language 

Education who always support and help me to complete my study. 

16. The last is special thanks to someone in this world who waiting me 

wherever you are. Hoping we can meet as soon as possible. 

Finally, I hope that this paper will be useful for the readers. However, it is far 

from being perfect. Therefore, I greatly appreciate any criticism, ideas and 

suggestion for the improvement of this thesis. 

Kendari,  21 October 2021 

                                               The Writer 

 

 

 

 Fatnalaila 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

x 
 

 

 
 

 

LIST OF CONTENTS 

 

LEGALIZATION SHEET ......................... ERROR! BOOKMARK NOT DEFINED. 

APPROVAL SHEET ................................................................................................. I 

PRONOUNCEMENT ................................. ERROR! BOOKMARK NOT DEFINED. 

ABSTRACT.............................................................................................................. IV 

ACKNOWLEDGEMENT ..................................................................................... VI 

LIST OF CONTENTS .............................................................................................. X 

LIST OF FIGURE ................................................................................................... XI 

INTRODUCTION ...................................................................................................... 1 

A. Background of the study ............................................................................. 1 

B. Research Question ...................................................................................... 3 

C. The objective of the Study .......................................................................... 4 

D. Significances of the Study ........................................................................... 4 

E. Scope of the Study ....................................................................................... 4 

F. Definition of the Terms ............................................................................... 4 

CHAPTER II............................................................................................................... 7 

LITERATURE REVIEW ......................................................................................... 7 

A. Previous study ............................................................................................. 7 

B. Theoretical Framework ............................................................................ 10 

CHAPTER III ........................................................................................................... 22 

METHODOLOGY ................................................................................................... 22 

A. Place and time of research ........................................................................ 22 

B. Design of the Study ................................................................................... 22 

C. Subject of the Study .................................................................................. 23 

D. Instrument of the Study ............................................................................ 24 

E. Techniques of Data Collection .................................................................. 25 

F. Techniques of Data Analysis .................................................................... 26 

CHAPTER IVFINDING AND DISCUSSION..................................................... 30 

A. Research Findings ..................................................................................... 30 

B. Discussion .................................................................................................. 44 
CHAPTER V CONCLUSION, LIMITATION AND RECOMMENDATION ......... 51 

A. Conclusion ................................................................................................. 51 

B. Limitation .................................................................................................. 53 

C. Recommendation ...................................................................................... 53 

REFERENCES ......................................................................................................... 55 

APPENDICES ........................................................................................................... 63 

 

 

 

 



 
 

xi 
 

 

 

 

 

 

 

 

 

LIST OF FIGURE 

 

Figure 1. 1 The way the lecturer open the class ......................................................... 38 

Figure 1. 2 How the lecturer stimulated the students understanding ........................ 39 

Figure 1. 3 The lecturer send the video link ............................................................... 39 

Figure 1. 4 Questions and answer section ................................................................... 40 

Figure 1. 5 Discussion section ..................................................................................... 40 

Figure 1. 6 Give assignment ........................................................................................ 41 

 



 
 

1 
 

CHAPTER I 

INTRODUCTION 

 

This chapter describes the background of the study, the scope of the study, 

the research questions, and the purpose of the study. It also includes the 

significance of the study and the definition of the key terms used in this study. 

A. Background of the study 

Along the history of foreign language teaching and learning, beliefs haves 

always been considered as the  most important thing that lecturers must have. 

Teacher’s belief is an assumption, perspective, and cognitions about teaching and 

learning (Borg, 2003; Kagan, 1992). What teacher do or act will reflect their belief 

and it can be in the form of classroom practices such as the method, procedure, 

material, interaction, instruction, and so on (Borg, 2003; Breen et al, 2001; 

Fauziati, 2015; Richards & Lockhart, 1994; Williams & Burden, 1997).  

Teachers have a belief that teaching speaking using video will be more 

effective if it is in line with its implementation.  In other words, Korthagen (2004) 

argues that teachers are likely to be the most effective when their beliefs reflect 

their instructional practices in the classroom. Teachers’ beliefs can also affect 

their action (Ajzen & Madden, 1986; Xu, 2012). 

 In the 21st century more or less demands people to make use of 

technology including in education, the use of technology is a must and 

unavoidable to be used in teaching as an important strategy in increase the 

effectiveness of the teaching and learning process (Mirjazani, et al., 2016).  Use of 
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technology is hope to facilitate both teachers and students to reach the learning 

objectives.  

Video is one of the technologies that have been widely used for teaching.  

Video is an audiovisual material that helps students learning at their own pace that 

cause a meaningful learning process (Secer et al., 2015). Hence, it has significant 

advantages to the student learning English. Kennedy (1979) depicts video as a 

valuable aid that can increase teaching program as well as develop oral skills. 

There are several types of research has been conducted in the area of 

benefiting video technology in ELT. Irawati (2016) conducted the research in 

supporting student's English speaking achievement using video. Another research 

is Hung (2015) investigated whether video blogs can enhance EFL presentation 

skills. Furthermore, some other researches show that there is a significant 

difference of students' speaking skill after being taught using video (Hakim, 2016; 

Mustikawati, 2013; Octavia, 2015; Saleng, 2014). 

Some research have been conducted in EFL context with regard to teachers 

beliefs on integrating mobile application in EFL classroom  (Anugrah et al., 

2019), the teacher’s beliefs on the integration of video technology in teaching 

speaking in junior high school level  (Fauzi., 2017) , teachers beliefs in teaching 

speaking using video in high school level (Khoirunisya et al., 2018) and students 

English speaking achievement using video (Irawati, 2016). With regard to use of 

video to improve students speaking achievement,  researches showed that there 

was a significant difference of students' speaking skill after being taught using 

video (Hakim, 2016; Mustikawati, 2013; Octavia, 2015; Saleng, 2014). 
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From many studies in field  teacher beliefs on teaching speaking skills 

using video that have been done before, many of the studies examined at junior 

and in senior students level. (Anugrah et al., 2019) (Fauzi et al., 2017) 

(Khoirunisya et al., 2018). However, there is still a lack of exploration of the 

issues which examine lecturer's beliefs on teaching speaking skills using video at 

the college level. 

In this pandemic situation, it requires educators to use an accessible and 

effective media in teaching learning process. In Muhammadiyah university of 

Kendari, English Education Department, most of lecturers use video as media in 

teaching, especially in teaching speaking, by means the lecturer sends the link of 

the video that related with the material on WhatsApp group, and then the lecturer 

will give further explanation about the material using video. However there is still 

lack exploration in research related to lecturers’ beliefs in teaching speaking using 

video at Muhammadiyah University of Kendari. 

B. Research Question  

 Based on the background of the research, the research problem of this 

research is “What are the lecturer’s beliefs about the use of video in teaching 

speaking skill at 5th semester students English Department Muhammadiyah 

University of Kendari?".     
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C. The objective of the Study  

This study aims to find out the lecturer’s beliefs about the use of video in 

teaching speaking skill at 5th semester students English Department 

Muhammadiyah University of Kendari, during the teaching and learning process. 

D. Significances of the Study 

The results of this study are expected to give significance as follows: 

1. As for information for the lecturer or teachers, that this research will make. 

2. Consideration matter for the lecturer or teacher in teaching.  

3. Can find out the lecturer beliefs in teaching speaking using video. 

4. As the current and latest issue or problem for the next researcher, to be 

investigated more deeply in different places, time and level of student. 

E.  Scope of the Study 

In conducting this research, the researcher limits the problem that is going 

to be discussed. The target of this study is only focuses on describing the EFL 

lecturer beliefs in teaching speaking skill using video that the lecturer faces at the 

5th semester students of English Department at Muhammadiyah University of 

Kendari. In this research, the researcher only interview one lecturer who teaches 

speaking skill using video in speaking class at 5th semester students. 

F. Definition of the Terms 

 The researcher provides some definition of terms in the research from 

some experts. Those terms are beliefs, media, video and speaking.  
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a. Beliefs  

Beliefs are reflections that involve all subjects that we do not have enough 

knowledge about them but we have enough confidence to work on them 

(Barcelos, 2003; Khader, 2012). According to Richards and Lockhart (1994) 

teachers' beliefs about teaching include their beliefs in the classroom as well as 

the clear implementation, the method or media implemented, teaching resources, 

effective teaching, classroom management, and qualities of a good language 

teacher.  

Every lecturers have different beliefs in teaching and learning process. 

Beliefs are judgments and evaluations that we make about ourselves, others, and 

the world around us. Williams & Burden (1997), teachers beliefs are defined as 

“what teacher make sense of the world around them, particularly regarding the 

views about education and how this views themselves come to be shaped” (p.53). 

b. Media 

According to Clark (1996) media is the vehicle for delivering goods in 

education that influence the efficiency of learning.  One of the media in teaching 

speaking skill is Audio-visual media, according to (Januszeski and Molenda, 

2008) define audio-visual media as a media which could stimulate multiple sense 

and provide new tools to surmount the limitations of the textbook and teacher’s 

talk. Media support the teaching and learning process, so that the atmosphere in 

the class will fun. One of the functions of media is improving the effectiveness in 

the classroom (Morris, 1963). The use of media is improves the effectiveness and 

efficiency in the process of learning. 
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c. Video 

A video is one of the media. According to Smaldino et al (2018) “video is 

suitable in all instructional environments and works with whole classes, small 

groups, and individual students” (p.232). Video is one of audio visual media. It 

can be used in every subject. It is very interesting media because it provides 

pictures as a visual media and also audio. It gains students’ enthusiasm in learning 

process. (Flynn, 1998) states that, “a video brings language in the context of life 

in realistic setting to the classroom” (p.67). A video provides interesting outcomes 

beyond the textbook. 

d. Speaking 

Speaking is one of important language skill, philosophically it occurs after 

listening skill. According to the Oxford Advanced learner’s dictionary, “To speak 

means to say words; to say or to talk something about something, to have a 

conversation with somebody; to address somebody in word etc. Lindsay & Knight 

(2006; 57) state that speaking is a productive skill. It involves putting a massage 

together, communicating the massage, and interacting with other people. Speaking 

is an activity of reproducing word orally. It means there is a process of 

exchanging ideas between a speaker and a listener.  

Therefore, it is important to have fluently as having the skill of other 

components of speaking. Longman in Hormailis (2003) states that the fluency is 

the quality or condition of being fluent. It is skill to use the language 

spontaneously and confidently and without undue pauses and hesitation.                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                            
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CHAPTER II 

LITERATURE REVIEW 

 

A. Previous study  

      In this section, the writer reviews some studies that were made by the 

other researchers as comparison. The first previous study was conducted  by 

Febriani et al. (2016) at Muhammadiyah Senior High School of Surabaya, 

Indonesia. This study investigated Muhammadiyah teachers’ beliefs and practices 

of using YouTube in EFL context in all Muhammadiyah Senior High Schools of 

Surabaya. Employing a survey design, this research aims to describe 

Muhammadiyah Senior High School of Surabaya English teachers’ beliefs and 

practices of using YouTube in the EFL context.  

22 English teachers participated as the subjects of the research. To obtain 

the data, the instrument used was a questionnaire which is copied and distributed 

to the targeted subjects. Interview and documentation were done to validate the 

results of the questionnaire. Results reveal that English teachers in 

Muhammadiyah Senior High Schools of Surabaya hold positive beliefs about 

using YouTube in the EFL context. And, despite the only view of them used it 

often, all the teachers had already used YouTube in their practices of teaching 

English. Overall, teachers’ beliefs about using YouTube in EFL context were in 

line with their practices. 
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Second previous study carried out by Anugerah et al. (2019) in Universitas 

Sebelas Maret, Indonesia. This study aims to investigate teacher’s belief on 

integrating mobile application in EFL classroom. To reach the objective, a case 

study on an individual teacher used in this research. The findings of this study was 

teacher beliefs that utilizing mobile application is very important as mobile 

application has ability to make transformation of educational aspects by making 

use of it to reach instructional objectives then the quality of teaching and learning 

will improve. 

Another study conducted by Khoirunisya et al. (2018) to investigate the 

teacher's beliefs and the practices of using video in teaching speaking at the Ten 

Grade of SMA As-Salam Surakarta. A qualitat ive method was employed as the 

design of this study. An English teacher voluntarily involved as the participant. 

The data were collected through in depth-interview. The findings were 

categorized into three majors: 1) Teacher's belief in teaching speaking using 

video; 2) The reflection of those beliefs in classroom practices; 3) Factors shaping 

the teacher's beliefs and the practices. The result showed that there is no 

discrepancy between the teacher's beliefs and teaching practices. This study has a 

contribution to the development of English foreign language teaching. Hence, it is 

suggested that the English teacher should highlight their beliefs in order to create 

effective teaching practices. 
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Nugraheni (2017) tried to examine whether TED talks video can improve 

students public speaking skill or not. There two research questions in this research 

(1) What are the students beliefs about the use of TED Talks to improve their 

speaking skill (2) What are the lecturers’ beliefs about the use of TED Talks to 

improve their speaking skill?. Participants were two CLS II lecturers and 65 

students from semester four and six who still use TED Talks video from English 

Language Education Study Program. A mixed method was used to collect 

quantitative and qualitative data. In answering those two research questions, the 

researcher use questionnaire with close-ended question to collect quantitative data 

and also used interview as data gathering technique to collect qualitative data. 

In a study done by Fauzi et al. (2017), it looked into teacher’s beliefs on 

video technology integration in ELT. This study employed a case study as a 

research design to produce an in-depth description. The results of the study 

indicate that the teacher’s beliefs about English, teaching and learning and video 

technology are strongly connected with teaching practices. 

The differences between the studies above and this study is the previous 

study just focused on teacher beliefs in junior and  high school level, while this 

study will investigate lecturer beliefs in university level, and also previous study 

focused on using specific video like Ted Talk in teaching learning process than 

this study will investigate a general video that the lecturer use in the speaking 

class. Second is the method used in the previous study was a mixed method they 

are qualitative and quantitative, while in this research will use a qualitative 

method in retrieving data.  
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The last is the previous and this study equally applied in EFL despite 

different research object with this study. Furthermore, this study investigated how 

the lecturer beliefs on teaching speaking skill using video in the 5th semester at 

Muhammadiyah University of Kendari. While the similarity of the studies above 

with this study is the teachers beliefs on teaching speaking skill using video in 

order to give contribution to the development of English foreign language 

teaching. Hence, the English teacher or lecturer should highlight their beliefs in 

order to create effective teaching practices.  

B. Theoretical Framework     

  Pehkonen & Pietila (2003) that quoted by (Gilakjani & Sabouri, 2017), a 

belief is a kind of knowledge that is subjective and experience-based. Belief is 

about what people think about themselves, about something, and about the world. 

Borg (2001) defines a belief as an evaluative scheme or plan, which is accepted as 

true and held by the individual. Belief can be conscious and unconscious and is 

made as guide to thought and behavior. Furthermore, Armstrong (1973), beliefs 

are “states of mind which so far from us being currently conscious of, we do not 

even need to recognize that we hold” (p.21).  

Raymond (1997) defined the term belief as a personal judgment formed from 

experiences. Beliefs are defined as a group of ideas which are shaped in persons 

by their experiences and the overlapping of notions during the learning processes 

(Ford, 1994; Khader, 2012). Beliefs are reflections that involve all subjects that 

we do not have enough knowledge about them but we have enough confidence to 

work on them (Barcelos, 2003; Khader, 2012). We can decide our beliefs because 
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beliefs are defined by ourselves. When particular beliefs lead us to do successful 

actions, beliefs will be held continuously (Fives & Buehl, 2012), Beliefs can be 

stable or unstable depending on the certain situation. Beliefs will appear if there 

are innovations and variations, which prove help and success (Richards et al., 

2001). 

a. Teacher’s Beliefs  

According to Richards and Lockhart (1994), teachers' beliefs about 

teaching include their beliefs in the classroom as well as the clear implementation, 

the method or media implemented, teaching resources, effective teaching, 

classroom management, and qualities of a good language teacher. 

Borg (2001) defines teachers’ belief as a term used to refer to teachers’ 

pedagogic beliefs or that belief of relevance to an individual’s teaching. 

Furthermore, Williams & Burden (1997), teachers beliefs are defined as “what 

teacher make sense of the world around them, particularly regarding the views 

about education and how this views themselves come to be shaped” (p.53). 

Teacher beliefs are formed based on the interaction between teachers and students 

(Williams & Burden, 1997).  

Every lecturer has different beliefs about the process of learning and 

teaching. Borg (2001) states that, “teachers’ beliefs are those beliefs relevant to 

individual teaching” (p.87). Every lecturer has various beliefs in teaching and 

learning process as in the teaching speaking class. Nhapulo (2013) adds “Teachers 

beliefs seems very important to take into consideration teachers’ beliefs in 

pedagogical decisions and instructional materials choices, for the improvement 
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and the benefit of the teaching practice” (p.87). If the lecturer has planned the 

material before, so the outcomes will have improvement and benefits. 

 Teachers’ beliefs strongly predict their decisions and classroom practices. 

Nation and Macalister (2010) and Amiryousefi (2015) asserted that what teachers 

do is identified by their beliefs. Similarly, Williams and Burden (1997) declared 

that teachers’ beliefs about learning languages will have more impact on their 

class activities than a specific methodology they are told to follow. In addition, 

Kagan (1992) represented that teachers’ practices indicate their beliefs about 

language teaching and learning.  Teachers’ beliefs need to be considered in 

classroom practice. It is also important to take a look at how beliefs are setting up 

in teachers’ mind.  

b. Beliefs in Language Learning 

In this part, the researcher discusses beliefs in language learning. 

According to Horwitz (1985) effective teaching methods will bring the 

improvement of learners’ language learning abilities. Horwitz (1987) states that 

language learning is “opinions on a variety of issues and controversies related to 

language learning  (p.120)”. Horwitz (1988) adds that "language learning is 

related to the aspirations of learners, their dedication to performance and their 

satisfaction with their research" (p. 283). If there is a common belief in foreign 

language learning in one society, foreign language teachers must consider taking 

these beliefs with them to the classroom (Atlan, 2006). Horwitz (1993) developed 

a theory about Beliefs about Language Learning Inventory (BALLI) to assess 

students and teachers’ beliefs related to language learning. There are three 
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differences o f BALLI are in use today. There are for ESL students, foreign 

language teachers, and foreign language students (Kuntz, 1996).  

c. Understanding of teachers’ beliefs 

Teachers’ beliefs are central to determine their actual behavior towards 

students. Borg (2001) defines teachers’ belief as a term used to refer to teachers 

pedagogic beliefs or that belief of relevance to an individual’s teaching. In 

addition, Richard’s and Lockhart (1994) agues belief as the goals and values that 

serves as the background to much of the teacher’s decision-making and action. 

Thus, how the teachers teach the students is depending on their beliefs. It is also 

can be called that beliefs come from teacher professional development. 

Furthermore, it can be said that beliefs are prior ideas about particular things 

which can influence someone in thinking and making sense of the things. 

Borg (2001) suggests that teachers are concerned with what teacher know, 

believe, and think and teachers may have many competing beliefs in play at any 

one time. Awareness of teachers’ beliefs therefore is important in taking decisions 

about teaching approaches, materials, and activities in the class. In the same vein, 

Pajares (1992) also argues about the influence of teachers’ beliefs. Teacher beliefs 

have a greater influence than the teachers’ knowledge on the way they plan their 

lesson, on the kinds of decision they make, and on their general classroom 

practice. If teachers can identify the level of student capabilities, they will try to 

select and adjust their behavior and instructional choice accordingly (Pajares, 

1992). 
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Teachers’ belief also strongly influence teaching behavior, practices, and 

finally learner development. The ways teacher act and interact with students are 

affected by teachers’ beliefs. As a result, they guide teacher in making decision 

such as creating activities in the classroom and designing appropriate assessments 

for students. It can be said that the planning of teaching and curricular decisions 

are shaped by teachers’ beliefs. Then teacher may know to determine what should 

be taught and what path instruction should follow.  

d. Nature of teachers’ beliefs  

A primary source of teachers’ classroom practices is belief systems – the 

information, attitudes, values, expectations, theories, and assumptions about 

teaching and learning that teachers built up over time and bring with them to the 

classroom (Richards, 1998). It is for this reason that an investigation of teachers’ 

beliefs is necessary in order to gain a better understanding of what goes on in the 

classroom (Borg, 2001). Green (1971) and Pajares (1992) divided teachers’ belief 

system into core and peripheral beliefs. Core beliefs are stable and exert a more 

powerful influence on behavior than peripheral beliefs. The study of relationship 

and in particular of differences or tensions between teachers beliefs and practices 

can be enhanced through attention to distinction between these beliefs subsystem 

(Phillips & Borg, 2009).  Shavelson and Stern (1981) suggest that what  teachers 

do is governed by what they think, and that teachers‟ theories and beliefs serve as 

a filter through which a host of instructional judgments and decisions are made.  

Cumming (1989) points out that the kinds of practical knowledge which 

the teachers use in teaching appear to exist largely in very personalized terms, 
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based on unique experiences, individual conceptions, and their interactions with 

local contexts. It tends to have a personal significance which differs from 

prescribed models of educational theory.  Beliefs are shaped early in life as a 

result of persons’ education and experience (Johnson, 1994). Beliefs about 

learning and teaching are formed when students complete education. Beliefs exist 

in connection to other beliefs, contradict one another, and indicate the complexity 

of belief systems (Breen et al. 2001). 

Burns (1992) examined the beliefs of six teachers and indicated a core of 

some important beliefs that affect their approach to language teaching. These 

beliefs are the nature of language as it is related to beginning language learning, 

the relationship between written and spoken language in beginning language 

learning, the nature of beginning language learning and the strategies related to 

language learning, learners and their ability to learn English, and the nature of the 

language classroom and the teacher’s role in it.  

Burns comments that the establishment of positive and nonthreatening 

classroom “dynamics” was considered to be a crucial element of the language 

classroom. Teachers saw themselves as having central role and responsibility in 

facilitating good relationships among students and between themselves and their 

students. This represents “the mirror image” of the concern with affective learning 

factors and is viewed as an essential contribution to such thing as building 

confidence, making learner feel “comfortable” and “at ease,” lessening their 

passivity and helping them to relate positively to each other (p.92). 
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e. Source of teachers’ beliefs   

Teachers’ beliefs are teachers’ personal views about what is teaching and 

what kind of effective teaching. According to Borg (2001) Teachers’ beliefs refer 

to teachers’ pedagogic beliefs, or those beliefs of relevance to an individual’s 

teaching. Teacher’s belief may affect the way of a teacher in teaching a student. 

Beliefs can be conscious or unconscious. According to Tao & Juliang (1999) as 

quoted by (Li, 2012), the source of teachers’ beliefs are the result of social history 

and culture. Li (2012) emphasized that beliefs originate from teachers’ 

experiences. The teacher has various processes of self-construction.   

In the relation to the sources of teacher’s beliefs, Richards & Lockhart 

(1994) summarizes a number of the sources of teachers' beliefs. First, it derives 

from their own experience as language learners. Their learning experience may 

influence their beliefs about teaching and learning if they see what their teachers 

do is accepted, they may imitate their former teacher's teaching. Second, it is the 

experience of what works best. Some teachers may experience that certain 

teaching strategies may or may not work in their classes. Third is established 

practice.  

A certain teaching style may be preferred in an institution.  Fourth is 

personality factor. Some teachers may prefer a particular teaching pattern or 

activity because it matches with their personality. Fifth is educational-based 

research-based principle. Teachers may want to apply a particular teaching style 

that they may have learned from a conference or research article.  Six is principles 

derived from an approach or method.  Teachers may believe in the effectiveness 
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of a particular approach and apply it consistently in their classrooms (Richards & 

Lockhart, 1994). 

According to Richardson, (1996), three main sources of teacher beliefs are 

personal experience, experience with instruction, and experience with formal 

knowledge. Zhou Guotao and Liu Xiaoming (1997) and Li (2012) expressed that 

teachers’ beliefs are shaped during their teaching processes and indicate the 

teachers’ subjective knowledge of educational phenomenon, particularly towards 

their own teaching abilities and their learners.  

Teachers’ beliefs originate from four sources. They are content 

knowledge, educational materials, formal teacher education, and experience 

(Shulman, 1987). According to Mansour (2008b), there are two kinds of 

experiences; formal and informal. A formal experience is indicated in the formal 

education through which teachers have passed, either at school or at university 

level. The informal experience is indicated in teachers’ every-day life contacts 

that may adjust, support, challenge, or change their beliefs and knowledge. 

f. Learning media  

The researcher addresses the learning media in this segment. Media is very 

relevant to help the teaching and learning process. Without the media, the learning 

process would be boring. Media plays an important role in learning, making 

students more involved in learning. The functions of the media are divided into 

two sections. In the first place, the media are used as teaching aids. Secondly, 

media are used as instructional systems (Romiszowski, 1998).  
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 Through media, the teacher can deliver the material easily.  Media also 

make the learning process more effective. According to Taiwo (2009) when 

technology is used as a tool, the teacher becomes a facilitator and students play a 

constructive role in learning (p. 76).  The use of media encourages students to 

become proactive and teachers can facilitate the students during teaching and 

learning process.      

g. Video in English Language Classrooms 

According to Wang (2015), there are three goals of teaching English with 

Video materials: First is to facilitate the development of EFL learners’ language 

skill. It means that the video can provide a lot of information for the learners, get 

their attention to focus on the material in the video, and improve their 

comprehensive linguistics competence.  

The second is to cultivate students’ competence of intercultural 

communication. When the video is presented in the classroom, it does not only 

give information about the language, but the learners also can learn about culture 

of English native speakers. Then, it can support the learners communicative 

competence in English.  

The third is to cultivate students aesthetic values and ability to appreciate 

English Video in their mind. It can encourage them to have deep thinking and 

critical review. So, the students can get a lot of benefits from the video. 

Wang (2015) added that inefficiency of using video materials in EFL 

classrooms can still be found, such as monotonous classroom activities and 

teaching methods. This condition shows the students activities and teachers ways 
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in teaching by deploying video also influential factor that can affect the 

effectiveness of employing the video in the classrooms.  Cruse (2006) adds that, 

"video also benefits auditory learners, with its inclusion of sound and speech, and 

can provide demonstrations not otherwise possible in classrooms for tactile 

learners" (p. 9). 

 According to Mayer (2001) video is a form of multimedia that conveys 

information through two simultaneous sensory channels: aural and visual. It often 

uses multiple presentation modes, such as verbal and pictorial representations" (p. 

6). Video provides information that can be useful for learners.   

h. Benefit of Applying Video in English Classroom 

The use of video materials has plenty of advantages such as stimulating 

student’s autonomy and proactively.  When teachers bring video materials into 

their English classrooms, students can directly acquire a great amount of cultural 

background information and emotional attitudes about the learning materials. 

Therefore, they could employ their autonomy in language learning. While viewing 

the video materials, students can put themselves in the vivid atmosphere created 

by the video materials and understand the pragmatics of the language used by the 

characters.  

Video also can be more motivating than other forms of authentic material. 

Christopher and Ho (1996, pp. 86) provide another reason why this is so; it can be 

entertaining. Music and setting elements can make for an enjoyable experience by 

learners. Video movies provide topics and ideas for learners to discuss.  In order 
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to choose video material for the classroom, topics must be chosen based on 

students’ interest and their level of English proficiency, as well as cultural aspects.  

The instructor should also be a reflective observer in order not to distract 

the learners’ attention from the video. Therefore, it would be very beneficial for 

instructors to select video materials that are conducive to language learning. 

Learners are more motivated to cope with the instruction when given the 

opportunity to study with the use of video materials.   

The advantages of using video in the EFL classroom are many and 

obvious.  Thanajaro (2000) conducted a study concerning the use of authentic 

materials to develop listening comprehension in the English as a Second 

Language (ESL) classroom through analysis of the class observation and 

interviews with students. The results revealed that the use of authentic materials in 

ESL classrooms provided a positive effect on ESL student’s motivation to learn 

the language.   

Video has a positive effect on students because it can draw students ' 

attention so that students can enjoy and follow the learning process well. In 

addition, there are several reasons why video is so useful to learners. According to 

Harmer (2001), there are four explanations for using video as a teaching media: 

a. Seeing language in use: Through video, the students not only enable to 

hear the language but also see it. The students can see the expression, 

not only hear it. 

b. Cross-cultural awareness: students should appreciate the culture of 

others. They may be aware of cross-cultural awareness. 
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c. The power of creation: by using film, students can be more innovative. 

They should make video as artistic as they can. 

d. Motivation: Through video, the student is inspired by video, because 

since there is so much satisfaction in seeing video. Such as seeing the 

language in use, learning about cross-cultural knowledge, making 

video, and even gaining inspiration. 
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CHAPTER III 

METHODOLOGY 

 

In this chapter, the researcher reveals the significant terms related to the 

methodology of this research which is start with the place and time of research,  

design of the study, subject of the study, instrument of the study, technique of data 

collection, and technique of data analysis. 

A. Place and time of research 

The research was conducted in English Department at Muhammadiyah 

University of Kendari which is located on Jalan K.H Ahmad Dahlan, 

Wowawanggu, Kendari. This research conducted from March 30th to June 3rd.  

B. Design of the Study 

This research employed qualitative research design. Descriptive qualitative 

method was chosen because this research simply aimed to investigate lecturer 

beliefs in teaching speaking skill using video. In line with this option Creswell 

(2000: 17); Tuckman (1999: 38);  Gall, Gall & Borg, (2003: 434). A qualitative 

study is a research which tends to explore depth phenomenon and provide the best 

understanding of a research problem by revealing the general characteristics of 

issues.  

Furthermore, according to Whitney (1960) the descriptive method is fact 

finding with the correct interpretation, it is also used to gain an understanding of 

underlying reasons, opinion, and motivations. In line with the explanation above, 

this study used a qualitative study to investigate the lecturer's beliefs on using  
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Video in teaching speaking skill at 5th semester Muhammadiyah university of 

Kendari. 

C. Subject of the Study  

The subject of this research was an experienced lecturer. The term 

“experienced” based on the Farrel and Bennis’s (2013) idea. They define the term 

“experienced” as having more than three years of teaching experience (Pg. 165). 

The lecturer who observed in this research has been applying video as a media in 

teaching speaking skill. One English lecturer participated in this study. 

 The lecturer is a male he graduated from Muhammadiyah University of 

Kendari and recently he graduated his master degree at Queen’s University of 

Belfast. He started teach English in 2013 and for teach speaking skill in English 

Department at Muhammadiyah University of Kendari he started in 2019 until 

now.  

The rationale reason of choosing the lecturer is due to the fact that he use 

video in his teaching speaking class and the intention of this study is to get deep 

understanding on teacher’s beliefs in teaching speaking skill using video. 

Therefore, the investigation only targeted to English lecturer who can provide data 

to answer the research questions.   
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D. Instrument of the Study 

This research employed the descriptive qualitative research, and there 

were two instruments used by the researcher in collecting the data, they were 

stimulated recall and semi structured-interview. 

a. Stimulated Recall 

According to Nunan (1992) Stimulated Recall as a technique in which the 

researcher recorded and transcribed parts of a lesson and then got the teacher to 

comment on what is happening at the time that the teaching and learning took 

place. Stimulated Recall is a family of introspective research procedures through 

which cognitive processes can be investigated by inviting subjects to recall when 

prompted by a video sequence, their con current thinking during that event 

(Mackey, cities in Lyle, 2                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                      

003). 

In this study, the researcher intended to give an opportunity to discuss 

particular features of the lesson, to elicit further information, and to support the 

interview section in answered the research question about what is the lecturer 

belief in teaching speaking using video.   

b. Interview  

This research used semi-structured interview as one of a data collection 

method. Interview  is used to provide structured data with greater depth (Gall, 

Gall, & Borg, 2007). In addition, as stated by Hunt (1998) a semi-structured 

interview is open, allowing new ideas to brought up during the interview as a 

result of what the interview says. In this research, semi-structured interviews were 
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seen as the richer and most useful option to collect data carried out with definite 

purpose of gathering data by means of the spoken word through the use of a 

planned series of questions.  

Therefore, to obtain a more detail data, the researcher included the semi-

structured interview to collect the data. Furthermore, the researcher viewed semi 

structure interview was the formulating open ended question where the 

interviewer provided several question, but each of question could be elaborated or 

the writer would be asking for a clarification towards unclear answer given by the 

interviewee. The interview guideline in this study was adapted from Richard and 

Lockhart (1994).  

E. Techniques of Data Collection 

In collecting the data, the researcher conducted some of steps which were 

categorized as follows: 

a. Stimulated Recall 

In this technique, the writer watched the video carefully and the screenshot 

chat to make sure that the data could be appropriately obtained. The researcher 

noticed every single thing that the lecturers did in teaching and learning process. 

Here were some steps that the writer did in the stimulated recall. Firstly, Played 

the video that have been recorded. Secondly, watched the video and the 

screenshot precisely. Thirdly, noted every single activity that lecturer did. Next is 

marked some points that lecturer did in class. And last was analyzing the data.  
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b. Interview 

In this step, semi-structured interview employed to collect more detail 

data, and it was aimed to cover the research question, which was EFL Lecturer’s 

belief in teaching speaking using video. The researcher did the semi-structured 

interview to one of lecturer who using video in the class. The writer conducted the 

interview via Zoom application because of the pandemic situation that not allowed 

us to do interview by face to face.   

The sequences of interviews could be identified, namely; firstly, prepared 

some questions. Secondly, confirmed the lecturer who would be interviewed, 

thirdly prepared the Zoom application, after that the researcher started the 

interviewed and recorded it, next the interviewer asked each of the question while 

elaborate it after the interviewee answer the question, asking for further 

information or clarification, the last is the writer  analyzed the recording. 

F. Techniques of Data Analysis 

In term of analyzing the data, the researcher utilized three steps adopted 

from Miles & Huberman theory. According to Miles & Huberman (1994), there 

were there crucial steps in analyzing the data, in particularly when it came to 

qualitative research design. Those steps were data reduction, data display and data 

conclusion/ drawing. 

1. Data Reduction 

In data reduction process, the data that had been collected were classified, 

sorted, in order to obtain the data which was relevant with the present research. 

Since when collecting the data, there must be a great deal of information or fact 
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which was also ultimately could be relevant or irrelevant. That was why, the data 

reduction also was used to select and reduce unimportant data so that the final 

conclusion about the research could be drawn or verified. In qualitative research, 

the data needed to be reduced in order to create a better understanding about the 

information obtain during the interview conducted and it also needed to enable the 

accessible required information. The data reduction was done simultaneously 

during the research and result the short summary of the research field. 

During reducing the data, the elements of information was selected 

conscientiously and it was conducted through written summaries and coding the 

data. In doing the data reduction the researcher maintain the originality of the data 

in case to anticipate the misunderstanding when drawing the conclusive data. In 

addition, the data from the interview reduced in line with the following section: 

a) Transcribe the interview 

b) Mark the relevant information with the highlight  

- Green for  Lecturer’s Profile  

- Yellow for Source of Beliefs  

- Blue for Purpose of using video 

- Pink for Reason of using video 

- Grey for Teaching Practice 

- Red  for Challenge   
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2. Data Display 

After reduce the data, the researcher employed the data display to present 

the relevant or an important data. This step was conducted as a one set component 

of analysis with data reduction, where it was purposed to present the organized 

idea, statements, fact which eventually enable the researcher understand what was 

permanently kept as the result of the research. The data display also enabled the 

researcher a well managed the following plan that might be done and promote the 

researcher’s understanding. The data display aimed to find out the meaningful 

patterns and serve the possibilities for the following action or the conclusion 

drawing.  

Miles and Huberman (1994) adds that the data display could be done 

through textual or written description with the aim to analytically select the data 

which best represent the real segment information regarding the data and the 

requirements of the writer. The typical steps done in describing the data into 

textual way was by reading carefully the data transcript, noting, highlighting, and 

listing the important sentence or paragraphs or marking the transcript of 

observation and interview. In short, the data from the interview was displayed 

through the following steps:  

a. Marked the relevant information with the color and give a short sign like 

Derives from their own experience as language learners = ELL 

The experience of what works best    = EWWB 

Established practice      = EP 

Personality factor      = PF 
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Educationally based or research based principles  = EBBP 

Principles derived from an approach or method  = PFA 

b. Separated the relevant and irrelevant data. 

c. Displayed it in the form of short narration. 

3. Conclusion Drawing or Verification  

In this step, the data that had been displayed was conclusively drawn and 

verified. It was done purposively to confirm the data as a real or contextual fact 

which represented all sequence of the object that was being researched. The 

conclusion drawing was established through two phases where at the first, the data 

temporarily concluded to support valid evidence toward the research object. It was 

done to reveal the upcoming absolute data was represented the research problems 

and the fact toward the object.  

Then the data that had been temporarily concluded were arranged 

becoming a final conclusion and ultimately derived from both previous steps 

namely data reduction and data display.  In this step, the writer was writing the 

short description about the whole previous analysis, then the conclusion was 

maintained and matched with the other data previous data. Last was taking the 

final conclusion. 
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CHAPTER IV 

FINDING AND DISCUSSION 

 

A. Research Findings 

The research aimed to find out the data regarding to the EFL lecturer’s 

beliefs in teaching speaking using video. The result of the interview used by the 

researcher as a tool to analyze the lecturer’s beliefs in teaching speaking using 

video at fifth semester students English Department, University of 

Muhammadiyah Kendari.  

The participant is a single lecturer from university of Muhammadiyah 

Kendari. He has started teaching English since 2013 until now but especially for 

teaching speaking skill using video in University of Muhammadiyah Kendari it 

started from 2019.  To explore the lecturer’s belief in this research the researcher 

followed the guidelines proposed by Richards & Lockhart (1994). The data of 

lecturer belief was collected by using stimulated recall and the lecturer’s response 

was gathered through semi-structured interview. 

1. Source of Teacher Belief s in Teaching Speaking Using Video  

 According to Richards and Lockhart (1994) sources of teachers’ beliefs 

may come from (1) their own experience as language learners, (2) experience of 

what works best, (3) established practice, (4) personality factors, (5) educationally 

based or research-based principles, and (6) principles derived from an approach or 

method. In this study, the researcher interviewed the lecturer in order to 

investigate the source of lecturer beliefs in teaching speaking using video, it is 
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found that the sources of lecturer’s beliefs related to the using video in teaching 

speaking are varied.  

1.1 Teacher’s experience as a language learner.  

Using video in his teaching practice based on his experience as a language 

learner. It was revealed by the participant when the researcher asked him a 

question related to the sources of beliefs in teaching speaking using video. 

He explained: 

“When I was in my undergraduate study my lecturer in speaking class 

showed us the video about how to have conversation with a native 

speaker, after that time I thought that it is useful and important to learn 

indirectly from native speaker. I felt so excited learning through video, 

since I could indirectly learn from  those native speakers, I could see how 

they use English to interact with their friends or people around, so that is 

why the use of video are effective, easy and simple.  From that experience, 

I was motivated so much to use video in my teaching classes now”.  

 

From the statement above the lecturer explained about his experience 

when he was in his undergraduate. He was inspired by his lecturer who taught 

speaking skill through video, his lecturer showed the video about how to have 

conversation with a native speaker. From that experience he was motivated so 

much to use video in his current teaching classes. Based on the lecturer's 

explanation, it can be concluded that learning experience gives impact on his 

beliefs. 
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1.2 Principles derived from an approach or method. 

As the participant acknowledged, used the video in his teaching practice 

based on Principles derived from an approach or method. It was revealed by the 

participant when the researcher asked him a question related to the source of 

beliefs in teaching speaking using video. 

He explained: 

 “It comes from personal discovery this is given by Jerome Bruner as an 

American psychologist. I give them video to learn, because I want them to 

analyze, to learn  from that video by them self, because my explanation 

sometimes could be difficult or cannot really understand for the student so 

that is why I give them a video to watch, to learn, and to analyze by them 

self. From those kinds of activity the student independence could be 

developed. I got this method when I was in my undergraduate study, I was 

learning about how to teach English to young children by using media, I 

came across this phrase or explanation of how a learner could 

independently design his or her learning that match to his style and 

preference by developing his own way to learn.   

From the lecturer explanation above we can see if the lecturer has an 

understanding in one of the approach which he knew it when he was in his 

undergraduate. He wants the students watch, learn, and analyze the video by 

themselves. Therefore beside learning experience, one of the source of teacher 

beliefs in teaching speaking using video is Principles derived from an approach or 

method.  
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1.3 Educationally based or research based principles  

As the participant acknowledged, one of the factor that shaping his beliefs 

in teaching speaking using video is Educationally based or research based 

principles. The participant revealed it when the researcher asked him a question 

related to the source of beliefs in teaching speaking using video. 

He explained: 

“There are some online webinars which I participate in. One of them 

was conducted by Sultra Cerdas it was explain about using learning 

management system or  LMS and it was about how to maximize the 

learning by using Zoom, Google meet and so on and at the time the 

presenter explain about how to create videos and create animations 

for the students. I attended the meeting in January 2021. It gives me 

fresher knowledge or new insight to my understanding about how to 

use a video or how to provide videos to student”. 

 

 From the explanation above, it shows if the participant learnt something 

from one of the online webinar which organized by Sultra Cerdas. In that webinar, 

the lecturer learnt from the speaker about Learning System Management.  From 

that webinar he had a new insight and it shaped his belief in teaching speaking 

using video.   

2. Lecturer’s Belief in Teaching Speaking Using Video  : Purposes  

Regarding to the topic of this study, that is EFL Lecturer’s beliefs in 

teaching speaking using video, it is needed to explore. According to Richards and 

Lockhart (1994), teachers' beliefs about teaching include their beliefs in the 

classroom as well as the clear implementation, the method or media implemented, 

teaching resources, effective teaching, classroom management, and qualities of a 

good language teacher. 
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Based on the result of interview with the participant, the researcher found 

that the purposes of the lecturer in using video during speaking class were aimed 

to give authentic example to student and encourage student to imitate the native 

speaker.  

2.1 Authentic example  

Based on the result of the interview, the lecturer believed that video could 

give student a real or authentic example on how native speaker speak. The 

participant revealed it when the researcher asked him a question related to the 

purposes of the use of video in teaching speaking. 

He explained: 

“I give the best example, real example, and authentic example of 

speaking to the student so that's why I usually use video especially a 

video which is taken from TedTalks, academic talks by experts, and 

from Cambridge English. I also give students real example on how 

native speaker speak, how native speaker deliver their presentation or 

related to the speaking either related to presentation or simple 

conversation. Simple conversation refers to speaking about simple 

topic, about daily lives, hobbies, routines, etc. By giving students real  

example they can imitate and to take example from native speaker. 

 

From the explanation above the lecturer believed that video can facilitate 

students to figure out the real example of Academic English for instance how 

native speaker speak, how native speaker deliver their presentation and how 

native speaker do conversation and video also give a real example on how English 

in everyday life such as daily lives, hobbies, routines, etc.  
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2.2 Encourage student to imitate the video. 

By using video in teaching speaking skill, the lecturer believed that 

students can imitate what the native speaker shown on the video. It was revealed 

by the participant when the researcher asked him a question related to the 

purposes of the use of video in teaching speaking. 

He explained: 

“I give the best example, real example, and authentic example of 

speaking to the student so that's why I usually use video especially a 

video which is taken from TedTalks, academic talks by experts, and 

from Cambridge English. I also give students real example on how 

native speaker speak, how native speaker deliver their presentation or 

related to the speaking either related to presentation or simple 

conversation. Simple conversation refers to speaking about simple 

topic, about daily lives, hobbies, routines, etc. By giving students real  

example they can imitate and to take example from native speaker. I 

also asked my student to at least imitate the way the presenter delivers 

their speech, this is quite useful and helpful for my students”. 

 

Based on the lecturer statement above, it can be concluded by using video 

in speaking class the lecturer believed that students can imitate what shown on the 

video for example the student can imitate the way the presenter deliver their 

speech, the way native speaker speak, and the way native speaker deliver their 

presentation. 
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3. Lecturer’s Belief in Teaching Speaking Using Video  : Reason  

Based on the result of interview with the participant, the researcher found 

that the lecturer’s reasons in using video during speaking class are easy, useful 

and helpful. 

3.1 Easy and effective  

By using video in teaching speaking the lecturer believed that video is 

easy media for both students and lecturer. It was revealed by the participant when 

the researcher asked him a question related to the reasons of the use of video in 

teaching speaking. 

He explained: 

“It easier for the lecturer to just send video for their student and then 

student can watch the video when they have free time, they can learn from 

the video any time and it give them more time to learn from the video. 

Beside that, it makes me easy to send a video to my students to learn 

rather than I give explanation by myself. And also Easy to access video 

because there are a lot of videos available online, I can easily access 

them, so it then becomes simple to use  and effective because I should not 

have to make it by myself, create the conversation or talks by myself, 

simply just selected them online”. 

 

 From the lecturer explanation above shows us if the lecturer used the video 

in teaching speaking skill because he believed that video is easy for both student 

and lecturer.  The lecturer believed that by using video in his class the students 

can access it easily wherever they are and give a student more time to learn from 

the video. Meanwhile, for the lecturer itself he can easily access the video because 

there are many videos are available online. So it becomes effective because he 

should not make the video or create the conversation by himself because simply 

he can just select the video online and send to his student.  
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3.2 Useful and helpful 

By using video in teaching speaking the lecturer believed that video are 

useful and helpful for the student. It was revealed by the participant when the 

researcher asked him a question related to the reasons of the use of video in 

teaching speaking. 

He explained: 

“When I was in undergraduate, my lecturer showed us the video about 

how to have conversation with a native speaker, after that time I think that 

it is very useful to learn indirectly from native speaker. Beside that Video 

also are helpful and useful because video can helps student to know how 

to pronounce a word like a native speaker or pronounce a word in correct 

way and the student can imitate the way the presenter deliver their speech. 

In other hand, it is useful and helpful for my students when it comes to 

their assignment so at least they can present their speaking as good as 

they can in the end of the class”. 

 

The lecturer’s explanation above shows us if the lecturer used the video in 

teaching speaking skill because he believed that video are useful and helpful for 

students to enhan ce their speaking abilities, student can learn how to pronounce 

the word correctly like an English native speaker, and students can imitate the 

way the presenter deliver their speech, the way native speaker speak, and the way 

native speaker deliver their presentation. In other hand, video also help students to 

complete their final assignment in the end of the semester at least they can present 

their speaking as good as they can based on the video that the lecturer gave in the 

previous meeting. Automatically, by seeing the video, it does not improve only 

students' pronunciation but also their fluency, and vocabulary. 
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4. Lecturer’s Belief in Teaching Speaking Using Video  : Practice  

 In this section, the researcher reveals how the lecturer teaches in the class 

using video. It was revealed by the participant in the interview section. 

He explained: 

“I explained to my students about what we are going to learn for example 

giving introduction in our speaking. Firstly, I explained the term that they 

have to know or something related to introduction. This is for highlighting 

the topics or just give brainstorming to the participant. Next, I send them a 

link of the video on Whatsapp group, then I asked them to watch the video. 

After that, I give several questions such as what have you learnt from the 

video, what are some expressions are use on the video or what are the 

points of the presenter are trying to give. Next, we discuss that on our 

whatsapp group. In the early weeks I give them three or two videos to 

learn and then in fifth week or sixth week I explain their assignment and I 

asked them to make the video of their presentation”. 

From the explanation above, we can know how the step of the lecturer in 

teaching and learning using video. It reflected to his teaching practice in class. 

1. Open the class by asking the students. Such as How are you and 

asked the students to list their name as a absent.  

         

Figure 1.1 The way the lecturer open the class 
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2. Overviewing the topic will be discussed and then he stimulated students' 

curiosity by asking some questions related to the topic. 

                       

Figure 1. 1 How the lecturer stimulated the students understanding 

c) Sent the link of the video.  In this section, the students had to understand                                                                            

about the video that given by the lecturer.   

              

Figure 1. 2 The lecturer send the video link 
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d) Question and answer. In this section the lecturer asked some questions to 

students. For example what are expressions used on the video or what are 

the points of the presenter are trying to give.     

                               

Figure 1. 3 Questions and answer section 

e) Discussion section. The lecturer gave a chance for the students to discuss 

about the video on the Whatsapp group. This activity has done in the early 

weeks. 

       

Figure 1. 4 Discussion section 
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f) Give Final Assignment  

 

Figure 1. 5 Give assignment 

On the fifth or sixth week the lecturer reveals the topic of the final 

assignments and students will prepare their self to make a video based the topic 

given, the students have almost 2 weeks to finish their assignment before they 

submit it. After that, the lecturer will give a feedback to the students based on the 

video they made.   

5. Lecturer’s Belief on Teaching Speaking Using Video: Consideration in 

choosing video 

The lecturer provides the video in teaching speaking class based on 

students proficiency level, the lecturer chooses the video that is shown in the class 

based on three important things, namely: First is clarity. Second is content. The 
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last is length of the video. It was revealed by the participant in the interview 

section.  

He explained : 

There are three points that I am focus on in choosing a video. Firstly, 

clarity of the video which is related to the speaker audio such as the way 

speaker on the video explain something, is that clear enough to be 

understood by my students. Secondly, the content of the video of course the 

topic that the speaker describes or present is that related to my teaching 

material or maybe to my students understanding. Lastly, the length of the 

video because giving students longer video will make them feel bored. 

When choosing a video, I primarily concerned about it’s learnability, 

things like content of the video matched to students proficiency level, its 

length, and clear pronunciation are among of my concerns.  

In provide the videos in teaching speaking class the lecturer focus on 

students proficiency level, the lecturer chooses the video that is shown in class 

based on three important things, namely: First the clarity, the clarity is a clear 

explanation from the speaker on the video and clear pronunciation to be 

understandable for the student. Second, the content, the topic that the speaker 

presented related to the teaching material or students understanding and the last is 

length of the video, by giving the student an appropriate video with a medium 

length is better than giving student a longer video because longer video will make 

student feel bored.  
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6.  Lecturer’s  Challenge in Teaching Speaking Using Video  

In conducting teaching speaking using video the lecturer get a trouble 

related to connection problem. It was revealed by the participant in the interview 

section.  

He Explained: 

“I did not experience any significant trouble but internet connection I 

supposed to be the problem during my classes.  Mostly, technical 

constrains, such as poor internet connection that some students cannot 

access the video. Well, actually only one to two students who sometimes 

cannot access the video by themselves, I instructed their friends to help 

them, send it via other ways, mostly by email or WA”.  

 

 From the statement above, the lecturer explained that by using video in his 

speaking class he does not experiencing significant problem. He only gets a 

problem related to connection problem. Some students cannot access the video 

because of poor internet connection. To solve the problem the lecturer asked 

another student to help by send the video via Email or Whatsapp.  
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B. Discussion  

This section the researcher would like to discuss about the research 

findings with other relevant theories related to the lecturer’s beliefs about the use 

of video in teaching speaking skill at 5th semester students English Department 

Muhammadiyah University of Kendari. This is intended to justify the research 

findings. 

1. Lecturer Beliefs in Teaching Speaking Using Video : Source 

According to Richards and Lockhart (1994) stated that sources of teachers’ 

beliefs may come from six factors they are 1).Teacher’s experience as a language 

learner, 2). Experience of what works best, 3).Established practice, 4).Personality 

factors, 5).Educationally based or research-based principles, and 6).Principles 

derived from an approach or method. The researchers interviewed a teacher in 

order to investigate those factors. It is found that that from six factors only three 

factors shaped a teacher’s belief in teaching speaking using video. It can be 

explained as follows:   

First, participant learning experience contributed in forming his beliefs in 

teaching speaking using video, he mentioned that he was inspired by his lecturer 

who taught speaking skill through video when he was in his undergraduate. One 

of his teachers showed them a video about how to have conversation with a native 

speaker. From that video he can indirectly learn from native speakers, he can see 

how native speaker use English to interact with their friends or people around, so 

the video gave the real example to him, so he can grasp the materials more easily 
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from all those experiences he was motivated so much to use video in his current 

teaching classes.  

Second, principles derived from an approach or method, the approach is 

discovery learning proposed by Jerome Bruner. He wants the students watch, 

learn, and analyze the video so the student independence may grow from that kind 

of activity. Furthermore, discovery learning is student oriented so the role of the 

lecturer in the classroom is as a facilitator, for example, he facilitates what 

students need and also as a counselor because he also helped students when they 

get into trouble during the online class.  

Third, educationally-based or research-based principles, the participant 

attended an online webinar about Learning Management System organized by 

Sultra Cerdas. He benefited a lot from attending the webinar, the speaker 

explained about how to maximize a learning using video, how to create videos, 

and how to create animations for students. This one becomes one of the factors 

that shaping his beliefs in teaching speaking using video.   

These findings similarly with a research that conducted by Fauzi et al. 

(2017) about the teachers beliefs on the integration of video technology in 

teaching speaking, they found 3 points from 6 points of source of teacher beliefs 

namely Experience as a language learners, Established practice, and Personality 

factor. Another research conducted by Khoirunisya et al. (2018) about A teacher 

Beliefs and Practice of Using Video to Teach Speaking at SMA As-Salam 

Surakarta, they found 3 points from 6 points of teacher beliefs in teaching 
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speaking using video they are teaching experience, learning experience, and 

personality factor. 

2. Lecturer’s Belief in Teaching Speaking Using Video  : Purposes 

According to Borg (2003) and Kagan (1992) Teacher’s belief is an 

assumption, perspective, and cognitions about teaching and learning. What 

teacher do or act will reflect their belief and it can be in the form of classroom 

practices such as the method, procedure, material, interaction, instruction, and so 

on (Borg, 2003; Breen et al, 2001; Fauziati, 2015; Richards & Lockhart, 1994; 

Williams & Burden, 1997). In addition, according to Richards and Lockhart 

(1994), teachers' beliefs about teaching include their beliefs in the classroom as 

well as the clear implementation, the method or media implemented, teaching 

resources, effective teaching, classroom management, and qualities of a good 

language teacher. 

After investigating the lecturer’s beliefs in teaching speaking using video. 

The researcher found that according to the lecturer video could facilitate students 

to figure out the real example of Academic English for instance how native 

speaker speak, how native speaker deliver their presentation and how native 

speaker do conversation and video also give a real example on how English in 

everyday life such as daily lives, hobbies, routines, etc. Similarly, with 

Kriswinardi et.al (2018) found that video could represent a real communicative 

situation to the students. Another supporting idea from Ur (1996) stated that video 

is excellent of authentic spoken material sources that is attractive and motivating. 
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Furthermore, Fauzi et al. (2017) conducted a research about a teacher’s 

beliefs on the integration of video technology in teaching speaking, they found 

that the teacher believed video can facilitate student to know the actual use of 

English in everyday life. Similarly with a research conducted by Thanajaro (2000) 

concerning to the use of authentic materials to develop listening comprehension in 

the English as a Second Language (ESL) classroom. The results revealed that the 

use of authentic materials in ESL classrooms provided a positive effect on ESL 

student’s motivation to learn the language.  

Moreover by using video, the lecturer believed students can imitate the 

way the presenter deliver their speech, the way native speaker speak, and the way 

native speaker deliver their presentation. Similarly with Aryani et. al (2017) found 

that through video student can improve their speaking skill by imitating the native 

speaker they not only knew how each word pronounced correctly but also they 

learn about stress, vowel, consonants, diphthongs, and so on those are related to 

pronunciation.  

3. Lecturer’s Belief in Teaching Speaking Using Video  : Reason  

Based on the findings the researcher also found that video is easy for both 

student and lecturer.  The lecturer believed that by using video in his class the 

students can access it easily wherever they are and give a student more time to 

learn from the video. Meanwhile, for the lecturer itself he can easily access the 

video because there are many videos are available online. So it becomes effective 

because he should not make the video or create the conversation by himself 

because simply he can just select the video online and send to his student. 
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Supporting statement from Kabooha & Elias (2015) they stated that Video 

YouTube is a multidimensional resource that contains a video in all fields of 

knowledge that easy access.  

In ESL classes, the use of video allow students to access native speaker 

language as in a natural context (Kholida, 2016). It is  also line with Febriani et al. 

(2016) stated that using audiovisual media in teaching get students more 

interested and enable them to memorize more quickly and easily the lesson that is 

being learned compared with when the teacher taught only by using book or 

explained by the teacher. 

Another finding show that video are useful and helpful for students to 

enhance their speaking abilities, student can learn how to pronounce the word 

correctly like an English native speaker, and students can imitate the way the 

presenter deliver their speech, the way native speaker speak, and the way native 

speaker deliver their presentation. In other hand, video also help students to 

complete their final assignment in the end of the semester at least they can present 

their speaking as good as they can based n the video that the lecturer gave in the 

previous meeting. Cahyana (2020) found that videos with a native speaker of 

English which can help the student to learn the accent and pronunciation in order 

to easily adapted with the foreigner. 

In addition, Bamau (2018) stated that YouTube video could be useful 

platform in improving some aspects of speaking such as pronunciation, 

vocabulary, grammar, fluency, and content.  In same vein, Kennedy (1979) 

depicts video as a valuable aid that can increase teaching program as well as 
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develop oral skills. It was proven that students learn how to pronounce the word 

correctly like an English native speaker so that it is useful to enhance students' 

speaking abilities. Automatically, by seeing the video, it does not improve only 

students' pronunciation but also their fluency, and vocabulary.  

4. Lecturer’s Belief in Teaching Speaking Using Video  : Practice 

Those beliefs have explained above permeated through all his teaching, 

and he demonstrated the practice of those beliefs in the classroom. The teaching 

activities begin with open the class then overviewing the topic will be discussed. 

Next, he stimulated students' curiosity by asking some questions related to the 

topic. The next activity is send the link of the video. In this section, the students 

had to understand about the video that given by the lecturer. Next, the lecturer will 

ask some questions for instance “what have you learn from the video, what are 

expressions used on the video or maybe what are the points of the presenter are 

trying to give”. After that, the lecturer gives a chance for the students to discuss 

about the video on the Whatsapp group. This activities is done in the early weeks, 

on the fifth or sixth week the lecturer reveal the topic of the final assignments and 

students will prepare their self to make a video based the topic given, the students 

have almost 2 weeks to finish their assignment before they submit it.  
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5. Lecturer’s Belief on Teaching Speaking Using Video: 

Consideration in choosing video 

The lecturer provide the video in teaching speaking class based on students 

proficiency level, the lecturer chooses the video that is shown in class based on 3 

important things, namely: First the clarity, the clarity is a clear explanation from 

the speaker on the video and clear pronunciation to be understandable for the 

student. Second, the content, the topic that the speaker presented related to the 

teaching material or students understanding and the last is length of the video, by 

giving the student an appropriate video with a medium length is better than giving 

student a longer video because longer video will make student feel bored.  

6. Lecturer’s Challenge in Teaching Speaking Using Video  

However, the data reveal that sometimes problem may occur when using 

video in teaching speaking which most common problem happened was the 

inadequate internet connection since it is the important thing for accessing the 

video. Nevertheless, to solve the problem the lecturer asked another student to 

help the student who get trouble in accessing the video  by send the link of video 

via Email or Whatsapp.  
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  CHAPTER V 

CONCLUSION, LIMITATION AND RECOMMENDATION  

This last chapter would reveal several significant point of this current 

research in which consists of three main sections. First, it would discuss 

conclusion of this research about EFL Lecturer Beliefs in Teaching Speaking 

Using Video of Fifth Semester University of Muhammadiyah Kendari. Second, 

this chapter will reveal limitation of the research. The last this section will 

provides recommendations for further study. 

A. Conclusion   

This research was conducted to investigate EFL Lecturer Beliefs in 

Teaching Speaking Using Video of Fifth Semester University of Muhammadiyah 

Kendari. It was conducted at Muhammadiyah University of Kendari. It also 

involved one lecturer who taught in speaking class at the fifth semester students 

English Department. This research used descriptive qualitative design. In 

obtaining the data, the researcher used two instruments it were stimulated recall 

and semi-structured interview.  

Based on the findings that had been presented on the previous chapter, the 

researcher found that the lecturer beliefs in teaching speaking using video are 

varied.  First, the lecturer beliefs about using video in teaching speaking the 

lecturer believed that video can facilitate students to figure out the real example of 

Academic English and English in everyday life, second, video can provide the 

authentic example of speaking and actual content of language, third, by using 

video in speaking class the lecturer believed students can imitate the way the 
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presenter deliver their speech, the way native speaker speak, and the way native 

speaker deliver their presentation. Furthermore, the lecturer beliefs video are easy, 

useful and helpful for help both student and lecturer in teaching learning process. 

There were some factors in shaping the lecturer's beliefs in teaching 

speaking using video. They consisted of the learning experience as a language 

learner, educational-based research-based principle, and principles derived from 

approach or method. 

Those beliefs  explained above permeated through all his teaching, and he 

demonstrated the practice of those beliefs in the classroom. The teaching activities 

begin with open the class, overviewing the topic will be discussed. Then, he 

stimulated students' curiosity. The next activity is send the link of the video. Next, 

the lecturer will ask some questions. After that, the lecturer gives a chance for the 

students to discuss about the video on the Whatsapp group.  

The lecturer provide the video in teaching speaking class based on students 

proficiency level, the lecturer chooses the video that is shown in class based on 3 

important things, namely: First the clarity. Second, the content, the last is length 

of the video. However, the data reveal that sometimes problem may occur when 

using video in teaching speaking which most common problem happened was 

internet connection since it is the important thing for accessing the video. 

Nevertheless, to solve the problem the lecturer asked another student to help the 

student who get trouble in accessing the video  by send the link of video via 

Email or Whatsapp.  
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B. Limitation                                

Considering the fact in the field, the researcher outlined a number of 

limitations of the study to recognize several central points that were not 

necessarily accomplished in conducting the study. First, because this study was 

conducted only one lecturer and it makes the research data small scale so that it 

produces a small results as well. 

The second, in arranging this research the researcher get difficulties to 

juxtapose between this study and other research because there were a little who 

research about the lecturer’s beliefs in teaching speaking using video. 

Therefore, it is suggested for the future researchers do to more empirical 

studies with a larger sample by using either quantitative or qualitative research 

methods to add the existing data, and to understand the problem well. 

C. Recommendation 

The recommendation of this research would cover two important points 

namely suggestion for next researcher and the pedagogical implication. 

1. Suggestion 

Related to the suggestion, this current research would suggest to the next 

researcher who will take the same researcher it would be better if using a large 

sample with different skills such as listening, grammar and reading skills. Beside 

that the researcher also suggested to the next researcher to examine lecturers 

beliefs in teaching speaking using video with using case study which is the 

participants of the study consists two or more than two participants. 
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2. Pedagogical Implication 

After conducting the study, the researcher expected that this study would 

bring number of benefits in language learning namely using video in teaching 

speaking could be applied by English Lecturer or teacher because it provides 

plenty of benefit and ways that may assist students to be more capable to master 

Speaking skill. Through the applied of using video in teaching would be able to 

create a good classroom circumstance as an active learning.        
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APPENDICES 

 

1. Interview guidelines adapted from (Richard & Lockhart 1994) 

No Aspect of 

teachers belief 

Indicators Description Questions 

1.  Derives from 

their own 

experience as 

language 

learners 

Lecturers’  

Learning 

Experience 

Learning 

English 

- How long have you 

been learning English? 

- Do you remember 

about how your 

teacher taught you? 

- What did you study 

when  you in 

undergraduate? And 

Master students? 

- Did your lecturer use 

media when he taught? 

- What kind of media he 

used? 

- What were the best 

media used by your 

teacher that influenced 

your English standard 

level? 

2.  The experience 

of what works 

best  

Lecturers’  

teaching 

Experience 

Teaching 

speaking 

- How long have you 

been teaching 

English? 

- Where have you been 

teaching English so 

far? 

- What level do you 

teach? 

- Can you tell me what 

teaching strategies 

that you use when you 

teach speaking? 

- Do you use media in 

teaching speaking? 

- What media do you 

use in teaching 

speaking? 

 

3. Established 

practice 

Institutional Institution 

teaching 

- How long have you 

worked as lecturer? 
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factor style - How long have you 

taught in this campus? 

- What materials 

(textbook, 

handouts….etc) that 

you use in teaching 

speaking? 

- Who assigns or select 

the materials? 

- Does the collage you 

work in promote a 

particular approach to 

teaching ESL? 

 

4 Personality 

factor 

Personal 

Preference 

Lecturer 

teaching 

style 

- What kind of teaching 

style and strategies do 

you encourage in 

teaching speaking? 

- What is your aim 

using video in 

teaching speaking?  

- Do you think that 

using video as media 

in teach speaking skill 

is important? 

5 Educationally 

based or 

research based 

principles. 

Educational 

based 

research or 

principles 

Teaching 

style 
-  Have you ever 

attended the 

workshop? 

- What the workshop 

discuss about? 

- What did you get 

from the workshop? 

6 Principles 

derived from an 

approach or 

method. 

Teaching 

method 

Teaching 

method 

- Have you ever 

experienced any 

resistance to any 

particular approach or 

teaching method you 

tried when teaching 

any of the skills of 

speaking? 

- What teaching 

methods do you try to 

implement in your 

speaking class?  
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APPENDICES 

Lecturer’s Profile  = Green 

Source of Beliefs  = Yellow 

- Derives from their own experience as language learners = ELL 

- The experience of what works best    = EWWB 

- Established practice      = EP 

- Personality factor      = PF 

- Educationally based or research based principles  = EBBP 

- Principles derived from an approach or method  = PFA 

Purpose of using video = Blue 

Reason of using video = Pink 

Teaching Practice   = Grey 

Challenge    = Red 

 

Interviewer : Assalamualaikum warahmatullahi wabarakatuh, My name is 

Fatnalaila, Currently I am doing a research with the title ”EFL 

Lecturer’s Beliefs in Teaching Speaking Using Video at Fifth-

Semester University of  Muhammadiyah Kendari” Before we 

doing this interview we already made  a appointment to do an 

Interview today. So in this interview there are six areas which is 

divided into several questions. Can We start the interview? 

Interviewee : Waalaikumsalam warahmatullahi wabarakatuh, Yes we can start. 

Interviewer : How long have you been learning English? 

Interviewee : I have been learning English since in my elementary school, back 

to the late of 1990s. I learned independently by memorizing 

vocabulary, reading and practicing simple conversation. 

Interviewer : Do your teacher taught you Speaking skill? 
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Interviewee : Not particularly to speaking skills, but general conversations. I 

learned more about speaking skills while at my undergraduate 

study. 

Interviewer : Do you remember about how your teacher taught you? 

Interviewee : We learned English mostly by completing grammar exercises, 

reading, making conversation and listening to short dialogue. In 

addition to this, we also tried to develop our vocabulary by 

memorizing daily. 

Interviewer : Did your lecturer use media when he taught? 

Interviewee : Yes but depends on what subjects we  are learning, for example, 

we learned Teaching English for Young Learners, Curriculum and 

material Development, Teaching English as Foreign language, etc, 

the media used will be varied.   

Interviewer : How about speaking skill? What media used by your teacher in 

teach speaking? 

Interviewee : Mostly my lecturer used video and visual media, such as pictures 

or illustration.  

Interviewer : What were the best media used by your teacher that influenced 

your English standard level? 

Interviewee : Well, it seems quite challenging to decide which media works 

well than others, but using audiovisuals or video is really engaging 

and insightful.  

Interviewer : What did you study when you in undergraduate? And Master 

students? 

Interviewee  : Ok, Thank you very much for the question, I was studying an 

English Education actually in my under graduated study in 

Muhammadiyah University of Kendari. I enrolled in 2009 and I 

graduated in 2013, and shortly after that I taught in several 

institution for example in English course, or in schools, and lucky  

ELL 

ELL 
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I  got a scholarship in 2015 and I continued my study in 2017 in 

Queens University of Belfast in Northern Ireland UK. I studied 

Master of Science in Teaching English to speaker of other 

languages or TESOL.  TESOL actually is related with my bachelor 

degree it means it’s still in the same area that is English Education. 

So that’s  all my answer. 

Interviewer : Thanks, the next question is How long have you been teaching In 

English? 

Interviewee : Okay, Teaching English since, probably in 2013 in the last month  

of the year that’s around the end of 2013 and up to now it seems 

around 8 years, I have been teaching English.  

Interviewer : So do you still remember what the first subject that  you teach? 

Interviewee : The first subject was it’s kind  of a general English, because  I 

taught at Junior high school at the time so it mostly like general 

English but sometimes like it was integrated skills in one week, I 

can teach speaking next week grammar or maybe combine with 

reading and so on. So, it doesn't really specific to one skill it 

mostly integrated skill, and in English course I also taught like 

TOEFL and sometimes IELTS but in University I taught 

specifically English for academic presentation or maybe English 

for public speaking and also phonetic and pronunciation. So that's 

all the subject which I taught until now. 

Interviewer : Well thank you, we move to the next question, how long have 

you taught speaking? 

Interviewee  : Okay, teaching speaking in Muhammadiyah University it almost 

three years back to in 2019. I have been teaching speaking from 

that year actually so it almost maybe 5 semester or more than two 

years teaching speaking. 
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Interviewer : Why do you choose to teach speaking? Why not another subject 

like grammar or reading? Why you choose speaking? 

Interviewee : Actually teaching speaking or maybe speaking schedule is given 

by the head of  English Department. I have never choosing that 

kind of subjects, but it was given by the head of English 

Department. But I'm quite confident teaching speaking because I 

like speaking even though I am not really as fluent as the other 

lecturer, but I love teaching speaking because teaching speaking 

can make me speak more with my students speaking  English and 

also I can keep improving my speaking also,  so in one side it is 

quite challenging but in other side I love teaching speaking because 

that's not easy, but you know that's enjoyable. So that's all my 

answer.  

Interviewer : The next question is what aspect do you focus on in teaching 

speaking?  

Interviewee : Okay. That will be depending on speaking subject, or maybe we 

call as lesson planning that will be depend on that because for 

example when teaching speaking for Academic presentation of 

course, I should encourage the students to be able to present their 

Academic paper. So that's why I give them more material on how 

to deliver a good presentation, how to open a presentation, and 

how to handle questions and so on. So in other side when I teach 

for example teaching speaking for public speaking classes I just 

give them encouragement how to  speak in the front of the public 

and some aspects which I cover on that course of course actually I 

encourage them  how to give speaking with critical thinking with 

broader mind with broader knowledge, combining data example 

and facts, they can speak confidently and also fluently in the front 
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of public so that is all the point which I encourage my students to 

master it.   

Interviewer : In your opinion do you think that using video as media in 

teaching speaking skill is important?  

Interviewee : First think first that we have to give the best example for our 

student  we have to give a real example for our student, we have to 

give authentic mode of speaking authentic example of speaking so 

that's why I usually use video especially a video which is taken 

from TedTalks or some academic talks by experts, some videos 

also taken from Cambridge English, if I am not mistaken in 

YouTube channel, I give them a real example how native speaker 

speak, how native speaker deliver their presentation, so that’s why 

I give them a real example and after that I actually asked my 

student to at least imitate the way the presenter deliver their speech 

and  this is quite useful and helpful for my students when it comes 

to their assignment so at least they can present their speaking as 

good as they can. 

Interviewer : You said I give the best example, real example, authentic mode of 

speaking and authentic example. Do real example and authentic 

example are same? 

Interviewee : Yes, simple conversation refers to speaking about simple topic, about 

daily lives, hobbies, routines, etc 

Interviewer : Right now we are in the pandemic situation that is mean you 

teach in online mode, so in your opinion do you think that lecturer 

should use video to teach speaking?  

Interviewee : Yes I think so, I think the lecturer should provide the real kinds of 

video related to the speaking either related to presentation or 

maybe simple conversation, because giving students real example 
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is very important for them to imitate, to take example from native 

speaker, and of course because now we are in pandemic situation it 

is quite hard to demonstrate speaking for example maybe in virtual 

classes like this, it could be easier for them to just send video for 

their student and then student can watch it and the time they free 

they can learn from that video any time they have a chance and of 

course give them a more time to learn from that video, so I think 

that helpful and easy.  

Interviewer : What do you mean by simple conversation? 

Interviewee : Simple conversation refers to speaking about simple topic, about daily 

lives, hobbies, routines, etc 

Interviewer : Well we move to the next area is institutional factor What 

materials like textbook or hands out that you use in teaching 

speaking? 

Interviewee : Actually I have some books for teaching public speaking, the 

books I downloaded it from free website on the internet, could not 

really remember the name of the writer but actually I have so many 

public speaking books, or sometimes I try to download like a 

useful expressions in speaking, how to open presentation, how to 

handle question and answer, or maybe how to be a moderator and 

so on, so I actually provide several books and exercises. 

Interviewer : Who assign or select the materials? Do you choose by yourself or 

someone choose it and give to you? 

Interviewee : Actually it is myself choosing that material, but when teaching 

one course we will have the other lecturer as partners, so I 

sometimes discuss with my partner that I will use this kind of book 

and yes it makes me to use that book, and when choosing that 

material of course I try to read the content of the book, because in 
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some parts the content or maybe the points on that book are quite 

difficult for students so that is why I am not taking the book from 

every pages or maybe page one and page two and so on, but I 

choose some of them which is very important I think for my 

students so I take the book not adopt but I adapt the material on the 

book. 

Interviewer : So thank you very much, we move to next area that is Using 

video. Actually I have done an observation in your class start from 

first meeting until last meeting, I got this data from one of your 

students, so I found that in eight meetings there are three meetings 

that you use video, in first meeting you explained about Academic 

presentation, second meeting you sent a link video about 3 minutes 

thesis, and in third meeting you was taking about how to differs 

Academic English and General English. In that three meeting you 

sent them a link of video and asked them to watch the video after 

that you give them some questions and your students will answer 

that questions or they can discuss it with you and with their other 

friends. So my question is what is your aim using video in teaching 

speaking? 

Interviewee : When giving a video I hope that my students will autonomously 

learn from that video and the question  given after the video 

actually just to what a call, just to brain storm, or maybe just to 

give them chance to learn more from the video, because the 

question of course related to the video, sometimes I asked them to, 

if I am not mistaken I forgot some questions on my classes but I 

asked them sometimes what are the expressions use by the speaker 

and what does the speaker said an so on so they can tell what they 

have watch from the video so this is an important of course for the 

students to learn they can remember what they have learn from that 

video. It is been quite nice teaching by using video.  
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Interviewer : Well thank you, Actually today we are in the pandemic situation 

that’s mean you teach online, my question is what is your method 

in teaching speaking in this pandemic situation? 

Interviewee : For this semester I have one speaking class but maybe  I will be 

the second lecturer after Ied Mubarak of course, so I haven’t taught 

any speaking class this semester, but for my preparation of course 

because this speaking class is daily conversation class so I will try 

to find some related videos which contains daily topics skills. 

Interviewer : Just now you said to me you are already teach general English  

around five years or two years if I am not mistaken, my question is 

that since when you use video as your media in teaching speaking?  

Interviewee :Well thank you very much, I actually teaching speaking by using 

video it is been almost two years back in 2019 the second semester 

of the term when I got speaking for Academic Presentation and of 

course public speaking classes I try to find some videos on website 

on Youtube and related resources, I analyze is this suitable with my 

students, is this related to the course that I am going to give to my 

students, that’s the steps before giving video to my students and 

again I clarify that it has been almost 2 years back to 2019 I use 

video in teaching speaking classes  

Interviewer : Well, thank you, how actually the result how you see your 

students in the end of the class, is your students give a significant 

achievement or not? 

Interviewee : Okay, this is quite challenging question, because it is quite 

difficult to measure to asses their progress actually by giving video 

or maybe by not giving video during the class, to see the 

differences between their students achievement but what I can say 

that of course some  students in my class not all of them 

particularly active students, I mean is active in participating class, 
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asking questions and so on they improve very much, they improve 

very well because they learn from the videos, they learn 

expressions which I gave them before the class or after the class, 

they learn they combine the way native speaker deliver they 

presentation, they use exercises expression which I gave so some 

students showed good improvement but some not quite significant. 

So that’s I can answer. 

Interviewer : Well actually I already saw the video that you send in WhatsApp 

group and I noticed that all the videos came from different Chanel. 

Is that influence yourself in selecting a video? 

Interviewee : Sometimes actually the video was taken maybe Ted Talks and 

sometimes from university videos for example 3Minutes thesis if I 

am not mistaken that is taken from Australian universities, well 

actually that is depend on the point of discussion I mean for 

example this week or this meeting we are going to learn how to 

open a speech how to  give introduction in our speech so that is 

why I try to find  an introductory video for example,  so it could be 

taken from University website or maybe university  YouTube 

channel, and if next week maybe we will learn how to outline a 

presentation, how to for example combine or integrate non verbal 

communication in our video.  So that’s why I try to find video 

which contains the material. 

Interviewer : My next question is what are the criteria that you use in selecting 

the video in teaching speaking? 

Interviewee : Thank you very much, the first thing which I believe the criteria 

is actually the clarity of the video. What I mean by the clarity is the 

way speaker on that video explain something is that clear enough 

to be understood by my students. The second one is the content of 

the video of course the topic that the  speaker describe or maybe 
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present is that related to  my teaching material or maybe to my 

students understanding and then the next one will be length of the 

video because giving students longer video that quite maybe it will 

make them feel bored watching long video, if I can highlight 

actually there are three points the first one is clarity which is 

related to the speakers audio, or maybe the speakers pronunciation 

and so on is that understandable for my students, the second is 

related to the  content of the video, the point and the discussion, the 

third one is the length of the video because I should think about the 

length of the video for my students. 

Interviewer : Thank you very much that very clear explanation, my next 

question is what do you do before teaching speaking? When you 

prepare your video? 

Interviewee : Before teaching speaking classes actually I will be looking on we 

call as RPS or  maybe lesson planning of course or syllabus,  I will 

be looking on syllabus and then when I see next material will about 

for example how to deliver a presentation, an academic 

presentation and from that day maybe three days or maybe two 

days before the class, I will try to search video from YouTube from 

any resources I can find and I watched the video first of course I 

watch that video by myself, I analyze the video is this selected to 

my material is this good for my students of course I analyze the 

video first before I finally decide this video could be used in my 

class, so that is the way which I did. 

Interviewer : How do you give instructions in teaching process using video? 

Interviewee : Firstly of course I explained to my students that today we are 

going to learn about for example giving introduction in our 

speaking and I explained firstly the term that they have to know or 

the things they  have to understand about  giving introduction like 
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highlighting the topics and just give brainstorming for example to 

the participant, firstly actually I explain something related to 

introduction after that I send them a link of the video and I asked 

them to watch the video you can also watch from this video about   

how to give an introduction in our speech, so that’s the way what I 

do to teach by using video actually. 

Interviewer : Thank you very much, do you give a feedback for students on 

what they have done?  

Interviewee : Actually feedback is given after my students give their for 

example mid test exam because sometimes I asked them to watch  

the video first and then to prepare their presentation  and so on, and 

I asked them to record them self within sometimes free to five 

minutes videos and they sent to me and of course I give some 

feedbacks to some students because I look at the way they present, 

I look the way they pronouns words and so on. So, The feedback 

sometimes given  but actually I cannot really cover all the students 

to give feedback. 

Interviewer  : What kind of task you ask students to do with the video and how 

often? 

Interviewee  : Actually this is related to the assignment . Sometimes for example 

in my speaking class in speaking for academic presentation for 

example in two or three meetings in the early weeks I give them 

maybe three or two videos for them to learn and then in fifth week 

or sixth week I explain their assignment and I asked them to make 

the video of their presentation so I cannot really what the call, sorry 

can you highlight the question?  

Interviewer  : What kind of task do you ask students to do with the video and 

how often? 
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Interviewee : Actually this is a kind of not really like weekly task but it seems 

like discussion actually. For example I post a video on the 

Whatsapp  group class and asked them to watch the video and I  

give several questions after the video, what have you learn from 

the video, what are some expressions are use on the video or 

maybe what are the points of the presenter are trying to give for 

example,  so I post a video and give several questions, so we can 

discuss that on our whatsapp group after I giving a video and I 

cannot really remember how often but not every week if I am not 

mistaken. 

Interviewer : Thank you very much, we move to last area, my first question is 

have you ever attended a workshop? About how to using video in 

class? 

Interviewee  : Okay actually there are so me online webinars which I  participate 

in one  of them was conducted by Sultra Cerdas it was explain 

about using learning management system or  LMS and it was about 

how to maximize the learning by using like zoom, Google meet 

and so on and at the time actually the presenter explain about like 

creating videos for our students, creating animations for the 

students so I attended the meeting if I am not mistaken in January 

2021.  

Interviewer : Is that influence yourself why you choose a video in teaching 

speaking?   

Interviewee  : Yes. Actually it gives me like fresher knowledge or new insight 

to my understanding about how to use a video or how to provide 

videos to our students. But actually because before I attending that 

webinar I have been using videos quite often, so I have known how 

to use video for my students. 

EBBP 

EBBP 
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Interviewer : What factors let you using video in teaching speaking? Is that 

your previous experience? 

Interviewee  : Well first thing first, I am going to say to you that my teaching 

beliefs actually that through learning comes from personal 

discovery this is given by Jerome Bruner as an American 

psychologist . Why I give them video to learn, because I want them 

to analyze, to learn  from that video by them self, because my 

explanation sometimes could be maybe difficult for them or they 

cannot really understand from my explanation  so that is why I give 

them a video to watch, to learn, to analyze from them self. Students 

independence could be developed from that kind of activity 

because I want them to encourage them self to learn from real 

example, so that is what makes me easy to send a video to my 

students to learn rather than I giving explanation by myself.  

Interviewer : Where do you know or learn that method? It was in your 

undergraduate or master degree? 

Interviewee : In relation to discovery learning, or personal discovery learning, I 

got this when I was in my undergraduate study, I was learning 

about how to teach English to young children by using media, I 

came across this phrase or explanation of how a learner could 

independently design his or her learning that match to his style and 

preference by developing his own way to learn.  This is also related 

to how a learner be responsible to his own learning pace. 

Interviewer : Thank you, Right now in this pandemic situation you do online 

class, my question is, do the situation influence yourself in using 

video in teaching speaking?  

Interviewee : Yes of course I keep using videos not only in teaching speaking 

but also my current class it is phonetic and pronunciation class, I 

also provide some videos which is taken from YouTube and I send 

PFA 

PFA 
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them to my students because actually to help them how to 

pronounce a words based on native speaker or maybe in the correct 

way so that’s why it’s very helpful to use video now  in  the 

pandemic situation. 

Interviewer : What about teaching experience works best? Does it also affect? 

Interviewee : Yes, okay related to teaching experience,  I think yes it was 

because when I was in undergraduate study actually at the time, 

one of my lecturer in speaking class also show us the video about 

how to have conversation with a native speaker, after the time 

actually I think that it is very useful, it is very important to learn 

from native speaker directly from them, so that’s why the use of 

video very effective, easy and simple, so from that time I not 

promise, but I hope in my teaching classes next maybe in my 

classes in future time I will also use video.  

Interviewer : What effect do you feel when your teacher uses video in learning 

speaking using video? 

Interviewee : I feel so excited learning through video, since I could indirectly 

learn from those native speakers, I could see how they use English 

to interact with their friends or people around. 

Interviewer : When your teacher used video in your class make you more 

motivated to learn speaking? So that is made you decide to use 

video in your current teaching class? 

Interviewee : Yes sure, I was motivated so much to use video in my classes, as 

I have clarified that this experience has influenced my decision to 

teach in my classes.  

Interviewer : You said video are effective, easy and simple. What do you mean 

about effective? What do you mean about easy?   

ELL 

ELL 
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Interviewee :  This is related mostly to the implementation of video itself. Easy 

means there are a lot of videos available online, I can easily access 

them, so it then becomes simple to use them and effective means 

that I should not have to make it by myself, create the conversation 

or talks by myself, simply just selected them online. 

Interviewer : As know that the institution where you teach, this institution 

actually have a motto, the motto is Virtual Islamic Campus. So my 

question is, is that also influence your beliefs in teaching speaking 

using video? 

Interviewee : Okay, actually this new motto I mean this new tagline of virtual 

Islamic University, let me clarify, actually I don’t think so because 

I have been using a video before the university propose this kind of 

motto, of course I believe that maybe five or ten years next in the 

future we will be using more online mode of learning for example 

using Zoom, Google meet and so on. The advance of technology, 

of course maybe the pandemic situation force us to accelerate our 

learning mode from conventional to virtual learning. I think that’s, 

actually this is not really influence my beliefs. 

Interviewer  : When you provide video, which categories do you focus on? 

Why? 

(Prompts : Pronunciation, fluently, comprehension, grammar, vocabulary) 

Interviewee : I mostly focused on how to make students be fluent in speaking, 

while also correcting their errors after that fluency. Fluency comes 

first then accuracy. 

Interviewer : What factor might affect you in selecting video? 

(Prompts : Student proficiency level, st udent expectation/ preference, time) 
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Interviewee : When choosing a video, I primarily concerned about its learn 

ability, things like content of the video matched to students 

proficiency level, its length, and clear pronunciation are among of 

my concerns.  

Interviewer : What happens after the students has received your feedback?  

Interviewee : Feedback given directly after students commented of the video or 

talked about it, they felt quite excited some of them since they 

finally could realize their error either related to mispronunciation 

or word choices. I keep encourage them to express any ideas or 

arguments they have related to the given video.  

Interviewer : How much time do you spend on providing video in the class? 

Interviewee : Not that much, I searched a video a day or sometimes few hours 

in advance, then selecting them according its appropriately. 

I nterviewer : Do you ask your students about their video preferences? Why? 

Interviewee : No I did not, because I did not provide some videos to be chosen, 

but only one or two then they commented on both of them. 

Interviewer : Are you satisfied with your feedback practices? Do you think 

they are effective? 

Interviewee : Yes sure, giving feedback is an effective way of correcting 

students errors. 

Interviewer : What challenges do you face while providing video in teach 

speaking? 

Interviewee :Mostly, technical constrains, such as poor internet connection that 

some students cannot access the video, I myself did not experience 

any significant trouble.  
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Interviewer : What do youuu do when your students can’t access the video you 

sent? Apart from internet problems, what other challenges did you 

experience while teaching speaking using video? 

Interviewee : Well, actually only one to two students who sometimes cannot 

access the video by themselves, I instructed their friends to help 

them, send it via other ways, mostly by email or WA. Indeed, no 

other constrains but internet connection I supposed to be the 

problem during my classes.  
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Data Q1 (P1) Coding Category: Stage 1 Category: Stage 2 Theme & 

Interpretation 

Major 

Themes 

“I learned more about 

speaking skills while 

at my undergraduate 

study”. 

“Mostly my lecturer 

used video and visual 

media, such as 

pictures or 

illustration”. 

“I think yes it was 

because when I was in 

undergraduate study 

actually at the time, 

one of my lecturer in 

speaking class also 

show us the video 

about how to have 

conversation with a 

native speaker, after 

the time actually I 

think that it is very 

useful, it is very 

important to learn 

Source of teacher’s 

belief: Teacher’s 

experience as a 

language learner 

 

 

 

I learned more about 

speaking skills while 

at my undergraduate 

study. 

Mostly my lecturer 

used video and visual 

media, such as 

pictures or 

illustration”. 

when I was in 

undergraduate study 

actually at the time, 

one of my lecturer in 

speaking class also 

show us the video 

about how to have 

Source of teacher’s 

belief: Teacher’s 

experience as a 

language learner. 

 

 

 

- Used video and 

visual media, such 

as pictures. 

- My lecturer shows 

us the video in 

speaking class  

 

  

Source of 

teacher’s belief: 

Teacher’s 

experience as a 

language learner. 

 

 

- Learning 

Experience 

Source of teacher’s 

belief: Teacher’s 

experience as a 

language learner 

 

 

 

As the 

participant 

acknowledged, used 

the video in his 

teaching practice 

based on his 

experience as a 

language learner. He 

was inspired by his 

lecturer who taught 

speaking skill 

through video. His 

lecturer showed the 

video about how to 

have conversation 

with a native 

speaker. From that 

video he can 
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from native speaker 

directly from them, so 

that’s why the use of 

video very effective, 

easy and simple, so 

from that time I not 

promise, but I hope in 

my teaching classes 

next maybe in my 

classes in future time I 

will also use video”. 

“Well, it seems quite 

challenging to decide 

which media works 

well than others, but 

using audiovisuals or 

video is really 

engaging and 

insightful.” 

I feel so excited 

learning through 

video, since I could 

indirectly learn from 

those native speakers, 

I could see how they 

use English to interact 

conversation with a 

native speaker, after 

the time actually I 

think that it is very 

useful, it is very 

important to learn 

from native speaker 

directly from them, so 

that’s why the use of 

video very effective, 

easy and simple, so 

from that time I not 

promise, but I hope in 

my teaching classes 

next maybe in my 

classes in future time I 

will also use video”. 

I feel so excited 

learning through 

video, since I could 

indirectly learn from 

those native speakers, 

I could see how they 

use English to interact 

with their friends or 

people around. 

indirectly learn from 

native speakers, he 

can see how native 

speaker use English 

to interact with their 

friends or people 

around, so the video 

gave the real 

example to him, so 

he can grasp the 

materials more easily 

and from those 

experience he was 

motivated so much 

to use video in his 

current teaching 

classes. Based on the 

lecturer's 

explanation, it can be 

concluded that 

learning experience 

gives impact on his 

beliefs. 
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with their friends or 

people around. 

I was motivated so 

much to use video in 

my classes, as I have 

clarified that this 

experience has 

influenced my 

decision to teach in 

my classes. 

I was motivated so 

much to use video in 

my classes, as I have 

clarified that this 

experience has 

influenced my 

decision to teach in 

my classes. 

 

Actually that through 

learning comes from 

personal discovery this 

is given by Jerome 

Bruner as an American 

psychologist . Why I 

give them video to 

learn, because I want 

them to analyze, to 

learn  from that video 

by them self, because 

my explanation 

sometimes could be 

maybe difficult for 

them or they cannot 

Source of teacher’s 

belief: Principles 

derived from an 

approach or method. 

 

It comes from 

personal discovery 

this is given by 

Jerome Bruner as an 

American 

psychologist. Why I 

give them video to 

learn, because I want 

them to analyze, to 

learn  from that video 

Source of teacher’s 

belief: Principles 

derived from an 

approach or method. 

 

- To analyze   

- To learn   

- To watch 

- Student 

independence 

could be developed 

from that kind of 

activity. 

 

 

Source of teacher’s 

belief: Principles 

derived from an 

approach or method. 

 

- Teaching method 

- Discovery learning 

method 

 

 

 

 

 

 

 

Source of teacher’s 

belief: Principles 

derived from an 

approach or 

method. 

 

As the 

participant 

acknowledged, used 

the video in his 

teaching practice 

based on Principles 

derived from an 

approach or method. 

The approach is 
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really understand from 

my explanation  so that 

is why I give them a 

video to watch, to 

learn, to analyze from 

them self. Students 

autonomies, students 

independence could be 

developed from that 

kind of activity because 

I want them to 

encourage them self to 

learn from real 

example, so that is 

what makes  me easy to 

send a video to my 

students to learn rather 

than I giving 

explanation by myself”. 

 

In relation to discovery 

learning, or personal 

discovery learning, I 

got this when I was in 

my undergraduate 

study, I was learning 

about how to teach 

by them self, because 

my explanation 

sometimes could be 

maybe difficult for 

them or they cannot 

really understand from 

my explanation  so 

that is why I give them 

a video to watch, to 

learn, to analyze from 

them self. Students 

independence could be 

developed from that 

kind of activity 

because I want them 

to encourage them self 

to learn from real 

example, so that is 

what makes  me easy 

to send a video to my 

students to learn rather 

than I giving 

explanation by 

myself”. 

I got this when I was 

in my undergraduate 

study, I was learning 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

discovery learning 

proposed by Jerome 

Bruner.  He wants 

the students watch, 

learn, and analyze 

the video so the 

student 

independence may 

grow from that kind 

of activity. 

Furthermore, 

discovery learning is 

student oriented so 

the role of the 

lecturer in the 

classroom is as a 

facilitator, for 

example he 

facilitates what 

students need and 

also as a counselor 

because he also helps 

students when they 

get into trouble 

during the online 

class.  
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English to young 

children by using 

media, I came across 

this phrase or 

explanation of how a 

learner could 

independently design 

his or her learning that 

match to his style and 

preference by 

developing his own 

way to learn.  This is 

also related to how a 

learner be responsible 

to his own learning 

pace. 

about how to teach 

English to young 

children by using 

media, I came across  

this phrase or 

explanation of how a 

learner could 

independently design 

his or her learning that 

match to his style and 

preference by 

developing his own 

way to learn. 

 

 

 

 

 

 

 

Okay actually there are 

some online webinars 

which I  participate in 

one  of them was 

conducted by Sultra 

Cerdas it was explain 

about using learning 

management system or  

LMS and it was about 

how to maximize the 

Source of teacher’s 

belief: Educationally 

based or research 

based principles 

 

There are some online 

webinars which I 

participate in one of 

them was conducted by 

Sultra Cerdas it was 

Source of teacher’s 

belief: Educationally 

based or research 

based principles 

 

 

- Explain about using 

learning 

management system 

or  LMS 

Source of teacher’s 

belief: Educationally 

based or research 

based principles 

 

 

- Learn about learning 

management system 

- Maximize the 

learning 

Source of teacher’s 

belief: 

Educationally 

based or research 

based principles 

 

 

As the 

participant 

acknowledged, one 
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learning by using like 

zoom, Google meet and 

so on and at the time 

actually the presenter 

explain about like 

creating videos for our 

students, creating 

animations for the 

students so I attended 

the meeting if I am not 

mistaken in January 

2021”.  

“Actually it 

gives me like fresher 

knowledge or new 

insight to my 

understanding about 

how to use a video or 

how to provide videos 

to our students. But 

actually because before 

I attending that webinar 

I have been using 

videos quite often, so I 

have known how to use 

video for my students”. 

explain about using 

learning management 

system or  LMS and it 

was about how to 

maximize the learning 

by using like zoom, 

Google meet and so on 

and at the time actually 

the presenter explain 

about like creating 

videos for our students, 

creating animations for 

the students so I 

attended the meeting if 

I am not mistaken in 

January 2021”.  

it gives me like fresher 

knowledge or new 

insight to my 

understanding about 

how to use a video or 

how to provide videos 

to our students. 

- Maximize the 

learning by using 

zoom, Google meet 

and so on 

- Creating videos for 

our students, 

creating animations 

for the students 

- fresher knowledge 

or new insight 

- Creating animations 

or videos 

- Fresher insight 

of the factor that 

shaping his beliefs in 

teaching speaking 

using video is 

Educationally based 

or research based 

principles. The 

lecturer  The lecturer 

once joined a 

webinar about 

Learning 

Management System 

or LMS. In that 

webinar, the lecturer 

learnt from the 

speaker about how to 

maximize a learning 

using video, the 

speaker explained 

about how to 

maximize the 

learning, how to 

create videos, and 

how to create 

animations for the 

students.  
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Data Q1 (P1) Coding Category: Stage 1 Category: Stage 2 Theme & 

Interpretation 

Major 

Themes 

We have to give the 

best example for our 

student  we have to 

give a real example 

for our student, we 

have to give authentic 

mode of speaking 

authentic example of 

speaking so that's why 

I usually use video 

especially a video 

which is taken from 

TedTalks or some 

academic talks by 

experts, some videos 

also taken from 

Cambridge English” 

“I give them a real 

example how native 

speaker speak, how 

Purpose of using 

video 

 

We have to give the 

best example for our 

student  we have to 

give a real example for 

our student, we have to 

give authentic mode of 

speaking authentic 

example of speaking. 

“I give them a real 

example how native 

speaker speak, how 

native speaker deliver 

their presentation, so 

that’s why I give them 

a real example” 

 

Purpose of using 

video 

 

- Reason 1: Give the 

best example  

- Reason 2: Give a 

real example  

- Reason 3: Give 

authentic mode of 

speaking 

- Reason 4: Give 

authentic example 

of speaking 

- Reason 5: I give a 

real example how 

native speaker 

speak, how native 

speaker deliver 

their presentation, 

- Reason 5: to 

Purpose of using 

video 

 

- Real example 

- Authentic example 

- Imitate 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Purpose of using 

video 

 

As the participant 

acknowledged, used 

the video in his 

teaching practice can 

facilitate students to 

figure out the real 

example of 

Academic English 

for instance how 

native speaker speak, 

how native speaker 

deliver their 

presentation and how 

native speaker do 

conversation and 

video also give a real 

example on how 
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native speaker deliver 

their presentation, so 

that’s why I give them 

a real example” 

“I think the 

lecturer should 

provide the real kinds 

of video related to the 

speaking either 

related to presentation 

or maybe simple 

conversation, because 

giving students real 

example is very 

important for them to 

imitate, to take 

example from native 

speaker”. 

 

 

I think the lecturer 

should provide the real 

kinds of video related 

to the speaking either 

related to presentation 

or maybe simple 

conversation. Simple 

conversation refers to 

speaking about simple 

topic, about daily lives, 

hobbies, routines, etc. 

because giving students 

real example is very 

important for them to 

imitate, to take example 

from native speaker 

such as the way the 

presenter deliver their 

speech”. 

imitate 

- Reason 6: To take 

example from 

native speaker” 

- Reason 7: Imitate 

the way the 

presenter deliver 

their speech. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

English in everyday 

life such as daily 

lives, hobbies, 

routines, etc. 

Moreover, the 

lecturer believed that 

by using video in 

speaking class the 

lecturer believed that 

students can imitate 

what shown on the 

video for example 

the student can 

imitate the way the 

presenter deliver 

their speech, the way 

native speaker speak, 

and the way native 

speaker deliver their 

presentation. 

 “it could be easier 

for them to just send 

video for their 

student and then 

student can watch it 

and the time they 

“It could be easier for 

them to just send 

video for their student 

and then student can 

watch it and the time 

they free they can 

Reason of using 

video 

 

- Reason 1: Easy  

- Reason 2: Useful 

- Reason 3: Helpful 

Reason of using 

video 

 

- Easy 

- Useful 

- Helpful 

Reason of using 

video 

 

As the participant 

acknowledged, use 

video in teaching 
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free they can learn 

from that video any 

time they have a 

chance and of course 

give  them a more 

time to learn from 

that video, so I think 

that helpful and 

easy.” 

“My lecturer in 

speaking class also 

show us the video 

about how to have 

conversation with a 

native speaker, after 

the time actually I 

think that it is very 

useful, it is very 

important to learn 

from native speaker 

directly from them, so 

that’s why the use of 

video very effective, 

easy and simple, so 

from that time I not 

promise, but I hope in 

my teaching classes 

learn from that video 

any time they have a 

chance and of course 

give them a more time 

to learn from that 

video, so I think that 

helpful and easy.” 

 

“My lecturer in 

speaking class also 

show us the video 

about how to have 

conversation with a 

native speaker, after 

the time actually I 

think that it is very 

useful, it is very 

important to learn from 

native speaker directly 

from them, so that’s 

why the use of video 

very effective, easy and 

simple.” 

This is related mostly 

to the implementation 

of video itself. Easy 

means there are a lot of 

- Reason 4: Effective 

- Reason 5: Easy 

- Reason 6: Simple  

- Reason 7: Useful 

- Reason 8: Helpful 

- Reason 9: Easy 

- Reason 10: Helpful 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

- Simple 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

speaking skill is easy 

the lecturer used the 

video in teaching 

speaking skill 

because he believed 

that video is easy for 

both student and 

lecturer.  The 

lecturer believed that 

by using video in his 

class the students can 

access it easily 

wherever they are 

and give a student 

more time to learn 

from the video. 

Meanwhile, for the 

lecturer itself he can 

easily access the 

video because there 

are many videos are 

available online. So 

it becomes effective 

because he should 

not make the video 

or create the 

conversation by 
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next maybe in my 

classes in future time 

I will also use video”. 

I actually asked my 

student to at least 

imitate the way the 

presenter deliver their 

speech and  this is 

quite useful and 

helpful for my 

students when it 

comes to their 

assignment so at least 

they can present their 

speaking as good as 

they can” 

It comes from 

personal discovery 

this is given by 

Jerome Bruner as an 

American 

psychologist. Why I 

give them video to 

learn, because I want 

them to analyze, to 

learn  from that video 

videos available online, 

I can easily access 

them, so it then 

becomes simple to use 

them and effective 

means that I should not 

have to make it by 

myself, create the 

conversation or talks by 

myself, simply just 

selected them online. 

“I actually asked my 

student to at least 

imitate the way the 

presenter deliver their 

speech and  this is quite 

useful and helpful for 

my students when it 

comes to their 

assignment so at least 

they can present their 

speaking as good as 

they can” 

“Students 

independence could be 

developed from that 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

himself because 

simply he can just 

select the video 

online and send to 

his student.  

Moreover, 

the lecturer believes 

using video in 

teaching speaking 

skill is useful and 

helpful for students 

to enhance their 

speaking abilities, 

student can learn 

how to pronounce 

the word correctly 

like an English 

native speaker, and 

students can imitate 

the way the presenter 

deliver their speech, 

the way native 

speaker speak, and 

the way native 

speaker deliver their 

presentation. In other 

hand, video also help 
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by them self, because 

my explanation 

sometimes could be 

maybe difficult for 

them or they cannot 

really understand 

from my explanation  

so that is why I give 

them a video to 

watch, to learn, to 

analyze from them 

self. Students 

independence could 

be developed from 

that kind of activity 

because I want them 

to encourage them 

self to learn from real 

example, so that is 

what makes  me easy 

to send a video to my 

students to learn 

rather than I giving 

explanation by 

myself”. 

I send them to my 

students because 

kind of activity because 

I want them to 

encourage them self to 

learn from real 

example, so that is 

what makes  me easy to 

send a video to my 

students to learn rather 

than I giving 

explanation by 

myself”. 

to help them how to 

pronounce a words 

based on native 

speaker or maybe in 

the correct way so 

that’s why it’s very 

helpful to use video 

now  in  the pandemic 

situation” 

 

 

 

students to complete 

their final 

assignment in the 

end of the semester 

at least they can 

present their 

speaking as good as 

they can based n the 

video that the 

lecturer gave in the 

previous meeting. 

Automatically, by 

seeing the video, it 

does not improve 

only students' 

pronunciation but 

also their fluency, 

and vocabulary. 
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actually to help them 

how to pronounce a 

words based on 

native speaker or 

maybe in the correct 

way so that’s why it’s 

very helpful to use 

video now  in  the 

pandemic situation”. 
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Data Q1 (P1) Coding Category: Stage 1 Category: Stage 2 Theme & 

Interpretation 

Major 

Themes 

I explained to my 

students that today 

we are going to 

learn about for 

example giving 

introduction in our 

speaking and I 

explained firstly the 

term that they have 

to know or the 

things they  have to 

understand about  

giving introduction 

like highlighting 

the topics and just 

give brainstorming 

for example to the 

participant, firstly 

actually I explain 

something related 

to introduction after 

that I send them a 

link of the video 

Practice 

 

for example giving 

introduction in our 

speaking and I 

explained firstly the 

term that they have to 

know or the things 

they  have to 

understand about  

giving introduction 

like highlighting the 

topics and just give 

brainstorming for 

example to the 

participant, firstly 

actually I explain 

something related to 

introduction after that 

I send them a link of 

the video and I asked 

them to watch the 

video you can also 

Practice 

 

- Explain about the 

term of the topic. 

- giving introduction 

- Brainstorming 

- Send them a link of 

the video 

- Asked them to 

watch the video 

- Give several 

questions. 

- Discuss about the 

video on Whatsapp 

group. 

 

 

 

 

 

-   

Practice 

 

- Overviewing the 

topic 

- Stimulated the 

students 

- Send a link of the 

video 

- Watch the video  

- Give questions 

- Discussion  

 

 

 

 

 

 

 

 

 

 

 

 

Practice 

.  

The teaching 

activities begin with 

overviewing the 

topic will be 

discussed. Then, he 

stimulated students' 

curiosity by asking 

some questions 

related to the topic. 

The next activity is 

send the link of the 

video. In this section, 

the students had to 

understand what the 

video. Next, the 

lecturer will ask 

some questions for 

instance “what have 

you learn from the 

video, what are 

expressions use on 
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and I asked them to 

watch the video 

you can also watch 

from this video 

about   how to give 

an introduction in 

our speech, so 

that’s the way what 

I do to teach by 

using video 

actually. 

I post a video on 

the Whatsapp  

group class and 

asked them to 

watch the video and 

I  give several 

questions after the 

video, what have 

you learn from the 

video, what are 

some expressions 

are use on the video 

or maybe what are 

the points of the 

presenter are trying 

to give for 

watch from this video 

about   how to give an 

introduction in our 

speech, so that’s the 

way what I do to teach 

by using video 

actually. 

I post a video on the 

Whatsapp group class 

and asked them to 

watch the video and I 

give several questions 

after the video, what 

have you learn from 

the video, what are 

some expressions are 

use on the video or 

maybe what are the 

points of the presenter 

are trying to give for 

example, so I post a 

video and give several 

questions, so we can 

discuss that on our 

whatsapp group. 

“the early weeks I 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

-   

the video or maybe 

what are the points 

of the presenter are 

trying to give”. After 

that, the lecturer give 

a chance for the 

students to discuss 

about the video on 

the Whatsapp group. 

This activities is 

done in the early 

weeks, on the fifth or 

sixth week the 

lecturer reveal the 

topic of the final 

assignments and 

students will prepare 

their self to make a 

video based the topic 

given, the students 

have almost 2 weeks 

to finish their 

assignment before 

they submit it.  

 

 

 



96 
 

 
 

example,  so I post 

a video and give 

several questions, 

so we can discuss 

that on our 

whatsapp group. 

“the early weeks I 

give them maybe 

three or two videos 

for them to learn 

and then in fifth 

week or sixth week 

I explain their 

assignment and I 

asked them to make 

the video of their 

presentation”. 

 

 

give them maybe three 

or two videos for them 

to learn and then in 

fifth week or sixth 

week I explain their 

assignment and I 

asked them to make 

the video of their 

presentation”. 

 

 

 

 

 

 

 

 

which I believe the 

criteria is actually 

the clarity of the 

video. What I 

mean by the clarity 

the criteria is actually 

the clarity of the 

video. What I mean 

by the clarity is the 

way speaker on that 

Consideration in 

choosing video 

 

- Clarity 

- Content 

Consideration in 

choosing video 

 

- Clarity 

- Content  

The lecturer provide 

the video in teaching 

speaking class based 

on students 

proficiency level, the 
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is the way speaker 

on that video 

explain something 

is that clear enough 

to be understood 

by my students. 

The second one is 

the content of the 

video of course the 

topic that the  

speaker describe or 

maybe present is 

that related to  my 

teaching material 

or maybe to my 

students 

understanding and 

then the next one 

will be length of 

the video because 

giving students 

longer video that 

quite maybe it will 

make them feel 

bored watching 

long video, if I can 

highlight actually 

video explain 

something is that clear 

enough to be 

understood by my 

students. The second 

one is the content of 

the video of course 

the topic that the  

speaker describe or 

maybe present is that 

related to  my 

teaching material or 

maybe to my students 

understanding and 

then the next one will 

be length of the video 

because giving 

students longer video 

that quite maybe it 

will make them feel 

bored watching long 

video, if I can 

highlight actually 

there are three points 

the first one is clarity 

which is related to the 

speakers audio, or 

- Length       

- Learn ability 

- Students 

proficiency 

level                                

- Length 

- Students 

proficiency 

level,                                         

lecturer chooses the 

video that is shown 

in class based on 3 

important things, 

namely: First the 

clarity, the clarity 

here means a clear 

explanation from the 

speaker on the video 

and understandable 

for the student. 

Second, the content,  

the topic that the  

speaker which 

presented by the 

speaker related to  

his teaching material 

or to students 

understanding and 

the last is length of 

the video,  give 

student an 

appropriate video 

with a medium 

length because 

giving student longer 

video will make 
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there are three 

points the first one 

is clarity which is 

related to the 

speakers audio, or 

maybe the speakers 

pronunciation and 

so on is that 

understandable for 

my students, the 

second is related to 

the  content of the 

video, the point 

and the discussion, 

the third one is the 

length of the video 

because I should 

think about the 

length of the video 

for my students. 

 

When choosing a 

video, I primarily 

concerned about its 

learn ability, things 

like content of the 

maybe the speakers 

pronunciation and so 

on is that 

understandable for my 

students, the second is 

related to the  content 

of the video, the point 

and the discussion, 

the third one is the 

length of the video 

because I should think 

about the length of the 

video for my students. 

 

 

 

 

 

 

 

When choosing a 

video, I primarily 

concerned about its 

learn ability, things 

like content of the 

video matched to 

students proficiency 

them feel bored. 
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video matched to 

students 

proficiency level, 

its length, and clear 

pronunciation are 

among of my 

concerns.  

level, its length, and 

clear pronunciation 

are among of my 

concerns.  

 

 

Mostly, technical 

constrains, such as 

poor internet 

connection that 

some students 

cannot access the 

video, I myself did 

not experience any 

significant trouble.  

Well, actually only 

one to two students 

who sometimes 

cannot access the 

video by 

themselves, I 

instructed their 

friends to help 

them, send it via 

other ways, mostly 

Mostly, technical 

constrains, such as 

poor internet 

connection that some 

students cannot access 

the video, I myself did 

not experience any 

significant trouble.  

When my students 

cannot access the 

video by themselves, I 

instructed their friends 

to help them, send it 

via other ways, mostly 

by email or WA. 

Indeed, no other 

constrains but internet 

connection I supposed 

to be the problem 

Challenge 

 

- Technical 

constrains 

- Poor 

2connection 

Challenge 

 

 

- Internet 

problems  

By using video in his 

teaching class, he 

does not 

experiencing 

significant problem. 

He only gets a 

problem related to 

connection problem. 

Some students 

cannot access the 

video because of 

poor internet 

connection. To solve 

the problem the 

lecturer asked 

another student to 

help by send the 

video via Email or 

Whatsapp.  
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by email or WA. 

Indeed, no other 

constrains but 

internet connection 

I supposed to be the 

problem during my 

classes.  

 

during my classes.  
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