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ABSTRACT 

 

EFL LECTURER’ BELIEF ON PROVIDING FEEDBACK THROUGH 

MICROSOFT WORD 

 

ERIN SAFITRI 

21713030 

 

 

This study aims to investigate the lecturer's belief in providing Microsoft word 

corrective feedback (Track changes) in the writing class at Muhammadiyah 

University of Kendari. Qualitative methods were used as the design of this study. 

An English teacher was purposefully selected as the research subject in this study. 

Data was collected through semi-structured interview and document study. The 

findings are categorized into four areas: 1) Source of lecturer' belief on using 

Track Changes; 2) The purpose of using Track Changes; 3) Lecturer‟ practice in 

providing corrective written feedback through Track Changes; 4) Lecturer‟ 

challenge in teaching writing using Track Changes. The results showed that there 

was no significant difference between lecturer' beliefs and teaching practices. This 

study tries to contribute to the literature on the study of lecturer beliefs that 

underlie teaching practice. Lecturer must understand their own beliefs to 

implement effective teaching practices. 

 

Keywords: Lecturer’s beliefs, Written corrective feedback, Microsoft Word 

(Track changes).  
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ABSTRAK 

 

KEPERCAYAAN DOSEN TERHADAP PEMBERIAN UMPAN BALIK 

MELALUI MICROSOFT WORD 

ERIN SAFITRI 

21713030 

Penelitian ini bertujuan untuk mengetahui keyakinan dosen dalam memberikan 

umpan balik korektif Microsoft word (Track Changes) di kelas menulis di 

Universitas Muhammadiyah Kendari. Metode kualitatif digunakan sebagai desain 

penelitian ini. Seorang guru bahasa Inggris sengaja dipilih sebagai subjek 

penelitian dalam penelitian ini. Pengumpulan data dilakukan melalui wawancara 

semi terstruktur dan studi dokumen. Temuan dikategorikan ke dalam empat 

bidang: 1) Sumber keyakinan dosen menggunakan Track Changes; 2) Tujuan 

penggunaan Track Changes; 3) Praktik Dosen dalam memberikan umpan balik 

tertulis korektif melalui Track Changes; 4) Tantangan dosen dalam mengajar 

menulis menggunakan Track Changes. Hasil penelitian menunjukkan bahwa tidak 

ada perbedaan yang signifikan antara keyakinan dosen dan praktik mengajar. 

Studi ini mencoba memberikan kontribusi literatur tentang studi keyakinan dosen 

yang mendasari praktik mengajar. Dosen harus memahami keyakinan mereka 

sendiri untuk menerapkan praktik pengajaran yang efektif. 

 

Kata kunci: Keyakinan Dosen, Umpan balik korektif tertulis, Microsoft 

Word (Track Changes). 
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CHAPTER I 

INTRODUCTION 

 

This study is intended to investigate EFL lecturers' beliefs in Microsoft 

word-correction feedback at the Muhammadiyah University of Kendari. This 

chapter describes the research background, research scope, research questions, 

and research objectives. In addition, it includes the significance of the study and 

the definitions of the key terms used in the study 

A. Background of the study  

Research in education and language teaching education has paid a lot of 

attention to teacher beliefs as an aspect of teacher cognition (Borg, 2003, 2006, 

2012; Pajares, 1992). Interest in teacher beliefs is based on the general view that 

beliefs play a major role in determining teacher perceptions, assessments and 

behavior. A growing body of research on teacher beliefs has suggested that beliefs 

play a major role in teacher pedagogical practice (Borg, 2003, 2006; Johnson, 

1994; Farrell & Kun, 2008; Pajares, 1992). Borg (2011) defines teacher beliefs as 

“propositions individuals consider to be true and which are often tacit, have a 

strong evaluative and affective component, provide a basis for action and are 

resistant tochange” (p. 370). Here, Borg emphasizes many aspects of beliefs such 

as their implicitness, evaluative and emotional nature, and tendency to become 

fossilized. Albakri (2016) stated some differences in a number of areas between 

student and teacher beliefs. For feedback to be effective, about the agreement 
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between teachers and students on how Written Corrective Feedback will be most 

effective. He supports Amrhein and Nassaji (2010) in their view that students' 

preferences for feedback practices should be carefully implemented by teachers 

with the total aim of the Written Corrective Feedback process namely to increase 

student autonomy to equip them with strategies to improve the accuracy of their 

writing. Therefore, teachers need to achieve the goals of Written Corrective 

Feedback with their students and to take their responsibility for granted. Evans, 

Hartshorn and Tuioti (2010b) suggest that “understanding teachers' perspectives 

on corrective feedback is an integral part of our understanding of Written 

Corrective Feedback's place in l2 written pedagogy” (p. 47). 

Lecturers can give feedback on content (organization, ideas, amount of 

details) and form (grammar, mechanics and vocabulary). Feedback on form has 

received most of researchers‟ attention (Van Beuningen,2010).  One type of 

feedback that is commonly used by teachers today is using Microsoft Word. This 

is in the form of symbols, different colour highlight, comments, suggestions or 

corrections that can be used to make it easier for the data recipient to make 

improvement (MS.Word). The students who use computers in learning writing 

skills tend to improve editing and writing skills are more significant than other 

learners because they have access to feedback about mistakes they made in 

grammar, style and spelling (Adair-Hauck, Willingham-McLain, and Youngs , 

2000). This makes providing corrective feedback using Microsoft Word an 

efficient way for lecturers to use in attracting students' attention to errors and 

feedback on their writing. Researchers  (e.g.,  Lin,  Chen,  Liaw,  &  Liou,  2005;  
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Wible,  Kuo,  Chien,  &  Liu,  2001)  have  discussed  and  urged  the  use  of  

computer-mediated  writing  inb   the  EFL clasroom.  

Several studies have been conducted by several experts to investigate the 

beliefs of lecturers in providing corrective feedback (Chandler, 2003) Lecturers 

believe that providing error correction or comments in response to students can 

develop students' writing accuracy, for example, accuracy in lexical and 

grammatical errors, than they do not (Chandler, 2003).  Teacher beliefs as an 

arrangement of assumptions, feelings, and attitudes may be consciously held by 

the teacher, evaluative in nature, can be expressed in teacher statements about 

what is done (i.e. Teacher beliefs) and what is actually done (i.e. Teacher practice) 

in this case it provides Written Corrective Feedback in general student writing 

(Alkhatib, 2015).  Lecturer feedback emphasizes various aspects of writing (eg 

content, organization, language form, style), with the aim of helping students 

produce meaningful, coherent and creative text. As the emphasis of writing is 

on the entire text, the focus of feedback is then directed to function rather than use 

of form and language rather than use (Stewart, 1988). Additionally, emphasizes 

revision and encourages students to work collaboratively in groups, by allowing 

students many feedback opportunities (e.g. teacher feedback, peer feedback, self-

editing, and teacher-student conferences) (Hyland and Hyland). , 2006; Badger 

and White, 2000). 

 Some studies also explored teaher belief in providing Written corrective 

feedback to teachers both explicitly and the amount of feedback, and describes the 

factors that shape teacher beliefs in providing Written corrective feedback( e.g. 
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Mulati, 2020) So it is very useful for a lecturer to provide corrective feedback to 

improve their writing skills. In line with (Kencana, 2020) Teachers share the 

belief that they prefer comprehensive feedback (i.e. consisting of corrections and 

explanations) also the majority of teachers also choose to provide corrections for 

repeated errors, both students and teachers also share the same perspective on 

useful types of Written Corrective Feedback. Teachers should focus on linguistic 

errors, especially grammar, punctuation, spelling, vocabulary, and organization, 

which of course are very necessary for students' writing skills. 

In Muhammadiyah university of Kendari, especially English Education 

Department, so far the lecturers provide corrective feedback using paper-based 

and computer-mediated feedback. However, as technology advances and the 

pandemic situation is not over yet, the lecturer then provides feedback using 

computer media with Microsoft Word. Giving feedback using Microsoft word as 

the media is  used in one of the writing classes, by means of the student's writing 

sent to the teacher via WhatsApp media to be corrected in the Microsoft Word 

application. After that the corrected writing was returned to the students to check 

the location of the error. However, research related to lecturers' belief  in the use 

of Microsoft word in providing corrective feedback is still very rarely carried out 

at Muhammadiyah University of Kendari. 

B. Research question 

This study is guided by the following research question. 

What are EFL Lecturer‟ belief at Muhammadiyah University of Kendari 

providing microsoft word-corrective feedback in writing class ?  
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C. Objective of study   

The Objective of the study is to investigate the lecturer belief toward 

providing Microsoft word (Track changes) corrective feedback in writting class at 

Muhammadiyah University of Kendari. 

D. Scope of the study 

 In this study, researcher will focus on exploring lecturer' belief in 

providing corrective feedback through the Microsoft Word application namely 

Track Changes in writing classes at Muhammadiyah University of Kendari. 

Exploring teacher beliefs EFL writing becomes an important study because 

teaching is no longer considered only in terms of behavior but more as wise 

behavior because teachers are active, thinking decision makers (Mulati, 2020). 

Therefore, the researcher  intends to focus on the beliefs of lecturers which may 

be influenced by experience, education or gender. This study will not measure the 

effect of lecturer belief, and this study will not measure students' writing ability 

both in terms of their writing. 

 

E. Significance of The Study  

a. For Lecturers 

 This research can help Lecturers to be more active in thinking about 

making wiser decisions, especially providing feedback in an easier and more 

effective way. This occurred because, students' writing is only corrected using the 
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Microsoft Word application as the medium,  it will be easier to provide 

corrections to student writing. 

 

b. For Students 

This research can help students to get feedback in different ways, namely by 

using the Microsoft Word application (Track changes) that is in a computer 

program, previously using the paper based method or hand written, so that it can 

improve student writing results for the better. 

 

c. For Researchers  

This study can help researchers as a learning experience and knowledge about 

lecturers' belief in using Microsoft Word corrective feedback in writing class. 

 

F.  Definition of Key Term   

a. Microsoft word corrective feedback  

Technology advances should be used optimally at this time, one of which is 

to support the learning process in the language classroom (Crook, 1999; Granger, 

1998) including language skills classes such as writing. For example, the 

Microsoft Word program, which are very familiar in the academic circle. This can 

used to assist lecturers in providing corrective feedback because of the facilities 

language tools (SEAMEO RELC, 2004). With this facility, students can self-

correct misspellings, punctuation marks and even reflect use of their grammar. 
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b. Lecturer belief 

Lecturer belief is fundamental in studying teaching behavior and teacher 

education. Researchers have investigated from the 1980s onwards, both the 

explicit, implicit knowledge and beliefs of pre-service, novice, and experienced 

lecturers to identify these beliefs and to examine how knowledge and beliefs 

influence learning for teaching. Lecturer beliefs are central to the latest theory 

about lecturer identity. (Beijaard et al., 2004) stated that belief is understood as an 

important element in forming a lecturer professional identity. So it can be 

concluded that belief is very important for lecturer education because belief 

determines how lecturers develop meaning making and decision making. This 

suggests that beliefs are part of a complex set of variables and processes that 

determine teaching behavior. The complex nature of lecturer beliefs implies that 

lecturer education is essential to consider developing a consistent belief system in 

both lecturers and students. 
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CHAPTER II 

LITERATURE REVIEW 

 

A. Previous Study 

In this section, the researcher reveals two previous studies that support this 

research which also have the same focus as this research regarding the lecturers 

beliefs in providing feedback using Microsoft word as a medium in English 

language learning classes, especially in writing. 

Firstly, the study carried out by Mulati (2020),  aimed to (1) explore teacher 

beliefs in providing Written corrective feedback to teachers both explicitly and the 

amount of feedback, and (2) describe the factors that shape teacher beliefs in 

providing Written corrective feedback. Data collection was carried out using a 

mixed-type questionnaire and interview adapted from Lee (2009) which consisted 

of three items related to beliefs in Written corrective feedback, followed by the 

factors that formed the beliefs that teachers might hold. The findings suggest 

several different underlying beliefs regarding the thoroughness and amount of 

corrective written teacher feedback among teachers. However, they agreed that 

academic background in high school and college was taken into account as a 

contributing factor that shaped their belief in providing Written corrective 

feedback on students' writing. Furthermore, teachers add practical experience 

when they teach writing as an additional factor. 
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Another previous study was conducted by Albakri (2016), This study was 

aimed  to explore teachers' beliefs about written corrective feedback and the 

reasons for their practice as well as the challenges they may face when providing 

Written corrective feedback in public universities in Oman. An exploratory case 

study was used. Qualitative data were obtained from semi-structured interviews 

with six writing teachers and Written Corrective Feedback analysis administered 

to 18 students' written assignments revealed that teacher beliefs and contextual 

factors influenced their Written Corrective Feedback practice. In general, most 

teachers provide comprehensive hands-on Written Corrective Feedback. The 

study also revealed that there is a lack of communication between teachers and 

students about Written Corrective Feedback. In addition, students' attitudes 

towards Written Corrective Feedback can have a negative emotional impact on 

teachers and their beliefs. The study concludes with recommendations for 

improving current Written Corrective Feedback practices and sketching paths for 

future research.  

In general, the two studies above have the same background as this study, 

namely using qualitative research and providing feedback by the lecturer in 

writing classes. However, what distinguishes between the two previous studies 

and this study is that in addition to concentrating on lecturers' beliefs, previous 

research focuses on explicitly identifying and the amount of feedback and 

describing the factors that shape teacher beliefs in providing Written corrective 

feedback. On the other hand, the second  previous research, apart from looking at 

teacher beliefs, also focused on teacher practices and challenges. And one thing 
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that most distinguishes between the two previous studies above and this research 

is that this study wants to see the belief of lecturers in providing corrective 

feedback using Microsoft word media, while the two previous studies above 

wanted to see teacher belief  in providing feedback using a paper based. . 

In conclusion, the two previous studies did not use Microsoft Word as a 

medium in providing feedback given by lecturers. In  this  peresent study, 

researcher will focus on investigating lecturer beliefs in providing feedback using 

Microsoft Word (Track Changes)  in the writing class without seeing other 

benefits from providing feedback and the challenges they face, as has been done 

by the two previous studies above. 

 

B. Theoritical Framework 

1. Feedback  

Feedback is very fundamental in the world of education, in this case the 

learning process, because it can encourage increased efforts, motivation, skills and 

increase student understanding. Hattie and Timperley (2007)  stated  that feedback 

is related to actions or information provided by teachers that provide information 

about aspects of a person's performance or understanding. Feedback is 

information about the gap between what has been understood and what is intended 

to be understood, and how further action should be taken.  

 Feedback can be a valuable component in the student learning process and 

can be an influential factor affecting student achievement (Orsmond & Merry, 
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2011). Thus, EFL writing teachers have considered how to apply an effective 

instructional approach to develop students' writing skills. One of them is by 

integrating technology, through application widely in EFL writing classes, namely 

electronic feedback that has been applied in the process of writing approach 

(Farshi & Safa, 2015; Ho, 2015; Seiffedin & El-Sakka, 2017).  

 

2. Written corrective feedback  

Second language teacher's pedagogical practice is one of the hopes in 

providing Written Corrective Feedback to students' writing, because this practice 

can help students improve their writing skills and grammar ( Bitchener, 2012; 

Hyland, 2006). Additionally, feedback as "any procedure used to inform learners 

whether an instructional response is right or wrong" Kepner (1991). The teacher 

can provide feedback on content (organization, ideas, amount of detail) and 

grammar forms, paths, and vocabulary. Form feedback has received the most 

attention of researchers (Van Beuningen, 2010). 

The effectiveness of written feedback is wide ranging, some researchers have 

demonstrated the benefits of corrective written feedback (Ashwell, 2000; Ferris, 

1995), while others doubt its effectiveness (Robb, Ross & Shortreed, 1986; 

Truscott, 1996, 1999). Truscott (1996) rather strongly suggests that Written 

Corrective Feedback in its form can be dangerous and therefore must be 

addressed. However, teachers still give Written Corrective Feedback to students 

'writing because they believe that Written Corrective Feedback can play a role in 

improving students' writing skills (Brown, 2007; Hyland & Hyland, 2006). In 



 12 
 

addition, students really expect Written Corrective Feedback from their teachers 

to see whether their writing is accurate or not (Ferris, 2004; Lee, 1997; Leki, 

1991).  

Research related to Written Corrective Feedback has been criticized by some 

researchers such as Ferris (2004) and Guénette (2007) who linked inconclusive 

results with research design weaknesses and comparability issues. But on the 

other hand, Written Corrective Feedback is believed to not only rely on the type 

of feedback provided but also related to language skills, goals, and attitudes of 

students. Albakri (2016) states that he also agrees with Hyland and Hyland (2006) 

who noted that students "historically and sociologically lie active agents who 

signify what they consider valuable and  useful" (p. 220).    

    

The various types of corrective feedback have been classified by some 

researchers based on it is forms. Ellis (2009) suggests that types of feedback are 

direct Corrective Feedback, indirect Corrective Feedback, metalinguistic 

Corrective Feedback, the focus of feedback, electronic Corrective Feedback and 

reformulation. On the other hand, the use of electronic feedback as a current way 

in language learning. 

3. Microsoft word -corrective feedback 

Corrective feedback using the Microsoft Word application has been used as 

another way to provide feedback on student writing in recent years at the 

University of Muhammadiyah Kendari. Based on the results of interviews with 

related lecturers, the computer-mediated feedback the researcher means is to 
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provide feedback on student writing by using the track change feature, utilizing 

the features of using color annotations, lines, marking text, and circles found in 

the Microsoft Word application on the computer. As for the steps in providing 

feedback given by the lecturer, students will be instructed to write paragraphs as 

instructed by the lecturer, then the results of the writing will be sent to the 

lecturer, which will then be checked by the lecturer using the track change feature 

found in the Microsoft Word application. After the writing is checked and given 

feedback, the next step is for the lecturer to send the writing back to the student 

concerned to see the results of the feedback given by the lecturer. And the 

researchers found that the use of computers as a medium in providing feedback 

was only given to advanced writing classes, and elementary and middle classes 

usually used paper-based.  

According to Hyland (2010), computer and computer-mediated feedback can 

facilitate more communication between teachers and students, and between 

students themselves. There have been several studies studying the use of 

electronic feedback in recent years (AbuSeileek, 2013; AbuSeileek & Abualsha'r, 

2014; Bitchener, East, & Cartner, 2010; Elola & Oskoz, 2016). AbuSeileek and 

Abualsha'r (2014) also compared the effectiveness of three types of electronic 

Written corrective feedback: track changes, rearranging, and metalinguistic 

feedback with the use of the comment function in Microsoft Word. Students 

receive computer-mediated corrective feedback as they write through a word 

processor and track changes. Sauro (2009) examined the effect of two types of 

CMCF on increasing knowledge of L2 learners. Sauro uses recast corrective 
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feedback and metalinguistic corrective feedback which provide learners with 

information about the nature of errors. new computer-mediated corrective 

feedback was introduced only recently. Users may have access to various types of 

computer-based facilities that can assist in providing students with corrective 

feedback regarding their mistakes and errors.  

According to Yeha and Lob (2009), corrective feedback or error correction 

provided through computer-mediated written communication can play an 

important role in developing students 'metalinguistic awareness, especially 

marking text with colored annotations and focusing students' attention on limited 

information. . This makes corrective feedback an efficient way to draw learner 

attention to errors and feedback about them in the written text. As the use of 

computer-mediated corrective feedback  methods has become more common in 

writing classes, various studies have looked for more innovative ways to assist 

students in developing their writing skills Hyland & Hyland (2006). 

 

4. The Concept of Belief 

Borg (2001) states that belief is “a proposition that may be consciously or not 

held, evaluative in that it is accepted as true by the individual, and is therefore 

imbued with emotional commitment; furthermore, it serves as a guide for thinking 

and behaving ”(p. 186). Researchers have discussed teacher education beliefs, 

they seldom stick to the general belief system of teachers in which educational 

beliefs are considered only a part Pajares (1992). The most common areas of 



 15 
 

research on teacher beliefs are about teaching, learning, and students subject 

matter; self as a teacher, or the role of a teacher Calderhead (1996). 

In a review of the literature on teacher beliefs, it can be seen that researchers 

have used different terms to refer to beliefs such as views, perceptions, 

conceptions, personal theories and attitudes toward names but some, due to subtle 

differences in their meanings Pajares (1992). For example, Thompson (1992) 

prefers the use of the term conception when investigating the literature on teacher 

beliefs in mathematics as a conceptual term that refers to “more general mental 

structures, including beliefs, meanings, concepts, propositions, rules, mental 

images, preferences, and (P.130) based on research (Albakri, 2016) states using 

the term belief  to refer to the mental processes of teachers which have the same 

meaning as beliefs such as views or perceptions.  

In addition, Beliefs are defined as the teachers' arguments and their views on 

teaching and learning (Haney, Lumpe & Czerniak, 1996; Khader, 2012) and 

Teachers' beliefs show a large number of knowledge and teachers understand their 

world by shaping a complicated system of personal and professional knowledge 

(Clark & Peterson, 1986) Another important issue is the relationship between 

teacher beliefs and practices. This relationship is somewhat complex in nature and 

there is still much debate as to whether belief pre-existed and therefore the effect 

of practice or practice on belief. This is evident from various views on the teacher 

change process. Phipps and Borg (2009) explain that "beliefs influence practice 

and practices can also lead to changes in beliefs" (p. 381).   
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Due to the very complex nature of beliefs, investigating teacher beliefs is 

somewhat challenging. Pajares (1992) suggests that “beliefs cannot be directly 

observed or measured but must be inferred from what was said, intended, and 

done” (p.314). Based on the explanations from several experts above, it can be 

concluded that belief exists or can be happened because of something 

fundamental in humans, be it in thinking, theorizing, views, experiences, and will 

be reflected in what will be done. 

a. EFL Lecturer Belief  

 In defining of lecturer belief, there were many experts that have given their 

opinion about the EFL lecturer belief. Some of them are as: According to Alkhatib 

(2015) he defines EFL lecturer beliefs as a set of assumptions, values, knowledge, 

feelings, and attitudes that may be consciously held by the writing teacher, which 

are evaluative in nature and which can be expressed in statements about 'what to 

do', and what are 'preferred' in teaching writing in general and in providing 

Written Corrective Feedback to student writing. The reason for adopting this 

definition is because it includes all the main terms (e.g thoughts, assumptions, 

feelings, knowledge, attitudes, values and ideas) that the researcher uses to define 

these terms. It also emphasizes the difference between 'what should be done' (i.e. 

teacher beliefs) and what is actually done (i.e. teacher practice), it considers 

beliefs as a guide for teacher practice, and also highlights the relationship between 

belief and practice. Moreover, teachers are seen not only as reporters of 'what to 

do' but also as' evaluators' of their own work, meaning that this definition explains 
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the difference between teachers' beliefs about 'what to do' and their evaluation of 

what really is.   

Similar to other research, lecturer beliefs are defined as mental processes that 

have personal views, perceptions, conceptions, preferences, theories and attitudes. 

Due to the complex nature of beliefs, investigating teacher beliefs is somewhat 

challenging, it cannot be directly observed or measured but must be inferred from 

what people say, intend, and do (Albakri, 2016; Pajares, 1992; Thompson, 1992).  

Based on some of the explanations above, it can be concluded that the 

existence of lecturers' beliefs occurs because of particular goals (evaluative), 

which influence their practice consciously. This in turn creates theories, 

assumptions, thoughts, and attitudes.  

b. Source of Lecturer‟ Belief  

There are several factors that become the source of the lecturer's Belief, The 

first is educational background, Mulati (2020) agrees that academic background is 

a factor forming teacher beliefs. Teachers get experience feedback when they 

were still in college. The lecturer may not teach them what corrective feedback is 

and how to do it. However, his lecturer asked him and his classmates to correct 

peers. This experience made them familiar with corrective feedback. Therefore, 

they adapted it for teaching writing by turning peer feedback into teachers 

feedback. The second is the learning past experience, Alkhatib (2016) explains 

that teacher past learning experiences shape their beliefs, consequently affect their 

practice, because they tend to remember what has been taught, so that when they 
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become a teacher, then they adopt this approach when teaching writing. This 

result is in line with the study conducted by Issa (2009) who proves that teachers 

beliefs in her study are influenced by experience and knowledge. This is followed 

by teacher education programs, reading books and articles, attending conferences, 

seminars, teaching experiences and classroom practice, then creating teacher 

beliefs Borg (2003).  

 

c. Areas of Lecturer‟ Belief 

According to Alkhatib (2015), the areas of lecturer belief in written feedback 

are highlighted as follows: first is the goals/purpose. Teachers strongly believe 

that Written Corrective Feedback is important as error correction which will be 

provided for development and assist them in recognizing and avoiding mistakes. 

This finding is supported by Trabelsi (2019) that teachers have a strong belief that 

providing feedback is important students and for their learning how to write as 

well as for the improvement of their writing skills. As the purpose of feedback, 

the teachers all pointed out that it would serve many purposes for themselves and 

students. Feedback will allow students to identify areas of their weaknesses and 

mistakes and learn how to avoid them. It is assumed by the teachers that through 

feedback they can assess the efficiency of their teaching. 

The second is Explicitness, this means how teachers provide Written 

corrective feedback, Mulati (2020) states that teachers who believe that direct 

corrective feedback (marking errors and giving the correct form) is more effective 

than indirect corrective feedback. Teachers said that direct corrective feedback 
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can immediately get students into the right form. This is supported by Alkhatib 

(2015), that more teachers support direct feedback (for example giving answers, 

giving causes of mistakes, crossing out, or adding student texts). The focus that 

the teacher gives when providing Written Corrective Feedback consists of two, 

first commenting on content (e.g clarity, coherence and development of ideas, 

language forms (grammar and spelling) and capitalization, besides that as stated 

by Albakri (2016), classifying them into 6 categories : Content / Organization, 

Grammar, Mechanics (spelling, punctuation and capitalization) Words / 

Expressions, Sentence structure, and Comments this takes into account any 

interventions that the teacher makes on student texts via comments, symbols, 

underscores, or corrections as wrong one point of feedback (Hyland, 2003). The 

second is organization (e.g archetypal organization, a body in which each 

paragraph contains a topic sentence and supporting details as well as examples, 

and conclusions). Related to this research, There are several studies that study the 

use of electronic feedback in recent years (abuseileek, 2013; abuseileek & 

Abualsha'r, 2014; Bitchener, East, & Cartner, 2010; Elola & Oskoz, 2016). Abus 

Eileek and Abualsha'r (2014) compared the effectiveness of three types of 

electronic Written corrective feedback: Microsoft word (Track Changes), reorder 

and metalinguistic feedback with the use of the comment function in Microsoft 

word that may help in providing corrective feedback for students regarding their 

errors and mistakes. This is in the form of symbols, different colour highlight, 

comments, suggestions or corrections that can be used to make it easier for the 

data recipient to make improvement (MS.Word). Students receive Microsoft word 
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corrective feedback as they write through a track changes . All these aspects can 

be seen as the teacher's belief in providing corrective feedback on Micosoft words 

to enhance their writing skills. 

The third area is amount, the teacher's role is to correct all mistakes; 

otherwise, students will think negatively about their teacher. Teachers believe that 

errors should be comprehensively marked. They argue that it is the best approach 

for students to improve their writing skills; otherwise, students will not realize 

that they have made a mistake and it will repeat itself. Regardless of the teacher's 

agreement on the usefulness of a comprehensive approach, teachers believe that 

the amount of possible written corrective feedback varies depending on the level 

of proficiency of students by Alkhatib (2015). This is also explained by Mulati 

(2020) that the teacher in providing a comprehensive feedback strategy is that 

students sometimes keep repeating their mistakes. Therefore, the teacher still 

marks and corrects all aspects that need improvement. Besides that there are also 

teachers who argue that, teachers believe in selective marking as it is 

contextualized on learning objectives. Hence, the teacher plans to choose a 

focused aspect of writing. The reason for trusting selective marking is keeping 

students to focus on selected aspects and keeping them from feeling english as a 

burden which leads to the dislike of english subjects and also teachers argue that 

marking all aspects of student error can be tiring not only for students, but also for 

teachers. 
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The last area is the focus of written corrective feedback, although all teachers 

believe in comprehensive feedback, they still believe that some mistakes should 

be given more attention than others. Teachers focused on the language form 

focused on writing instructions and the use of written corrective feedback and 

were also more product oriented because they believed in the use of models for 

imitation. Writing courses, according to them, are only tools to develop students' 

language skills. The teacher prefers a more practice-controlled type of writing and 

mostly focuses on language forms such as grammar, spelling, appropriateness, 

and approach in general, besides that this is followed by the importance of content 

and organization of Alkhatib (2015), this shows that teachers' beliefs about 

Written Corrective Feedback are part of a larger belief system (Philips and Borg, 

2009). 

 

5. Writing  

 Writing refers to combination of process and product Nunan (2003:98). 

This indicates that writing is a complex process and it seems reasonable to expect 

that teaching writing is also complex. In addition, Harmer (2006) stated that 

writing encourages students to focus on using accurate language. this is because 

students will consider the use of language when students are involved in their 

writing process.  

Furthermore, from this definition it can be concluded that writing skills are 

complex activities in producing qualified writing. Complex activities consist of 

stages as stages in writing. To improve students' writing skills, the teaching and 
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learning process of writing needs to be done well with developed input and 

effective activities. Therefore, teachers need to consider learning writing skills 

according to the needs, abilities and capacities of students. Richards and Renandya 

(2002) stated that there are writing stages such as; 

a. Pre-writing 

In this stage, students can stimulate their thinking to get started. Get 

inspiration, ideas and gather information to write. We can stimulate their minds 

with some activities such as; do brainstorming, give students some questions 

which include about HW-Question (who, why, what, where, when and how) 

based on the topic. It is a good way to help students in the pre-writing process. 

 

b. Drafting 

In the drafting process it is important to develop students' ideas. At the 

drafting stage, the author focuses on writing fluency. 

 

c. Responding 

In this stage, the teacher responds to students who can make the writing 

process a success. In the process of responding, the teacher provides written 

corrective feedback to the students of the text. Feedback is given after the writer 

finishes writing and before doing the revision stage. The aim is to provide 

information to students to improve the content of their writing. 

 

d. Revising and editing 
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Students review their texts after being given feedback at the responding stage. 

The purpose of this stage is not only to check for language errors, but to correct 

the content of the written text. Editing is also an important process and teachers 

should provide feedback to students so that students can edit their own writing 

and can learn how to reduce their mistakes. 

 

e. Post-writing 

In post-writing, students have finished writing. The post-writing stage is 

important to increase students' motivation for future assignments from students' 

findings at a later time. 

CHAPTER III 

RESEARCH METHODOLOGY 

 

 This chapter presents five elements that related  to the methodology of the 

study. It  includes design of the study, subject of the study, instrument of the 

study, technique of data collection and and technique of data analysis.  

A.  Design of the Study 

In this study, the researcher will use a qulitative research design. 

Qualitative research design refers to research that intends to understand the 

phenomena experienced by research subjects. Such as, behaviour, perception, 

motivation, action, etc. holistically, and by way of descriptions in the form of 

words and language (Conger & Kanungo, 1992). Therefore, the data obtained in 
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this study is described in the form of a description or sentence in order to make it 

easier for readers to understand it and to obtain valid and accountable data. 

 

B.  Subject of the Study  

The subject of this research is lecturer who teaches in the third semester of 

the English language department for the 2020/2021 Academic year of 

Muhammadiyah Kendari University. This study will be conducedt on 32 years old 

lecturer namely FW. She has taught Writing course for 6 years. The subject of this 

research will be obtained through purposive sampling. Sampling based on the 

basis of certain considerations such as properties or characteristics that have been 

previously known (Arikunto, 2011). Moreover, according to Ary (2010) purposive 

sampling is a sampling elements judged to be typical, or representative, were 

chosen from population.. The reason for using purposive sampling technique is 

because not all samples have criteria that match the phenomenon to be studied. 

Therefore, the authors chose a purposive sampling technique that determines 

certain considerations or criteria that must be fulfilled in this study. The sample 

selected is a lecturer who teaches an Intermediate Writing class using Microsoft 

Word (Track Changes) in providing feedback and in order to help researchers 

answer research questions. 

 

C.  Instrument of the Study  

In this study, researchers will use semi-structured interviews to collect 

data. 
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1. Semi-Structure Interview 

Qualitative data is generally collected by researchers through interviews 

and questionnaires to make it easier for researchers to produce narrative data that 

is in accordance with the respondent's perspective (Dörnyei,2007). The instrument 

to be chosen is a semi-structured interview with the concept of belief along with 

an interview guidelines adapted from Alkhatib (2015) and  Albakri (2016). 

Interviewing is a technique that can be used to collect research data. In simple 

terms, the term interview can be said as an event or event. The process of 

interaction between the interviewer and the source of the information or the 

interviewee through direct communication (Yusuf, 2018). Other researchers also 

believe that interviewing is used extensively and effectively in qualitative research 

to explore and understand participants' subjective experiences (e.g, beliefs, 

feelings, values, perspectives) (Roulston & Shelton, S. A.,2010). 

 

2. Document Study  

Document study is a complement to the semi-structured interview method. 

Documentation studies are intended to provide reinforcement and more complete 

evidence on previously obtained data, as well as to obtain new information. 

Documentation study  is carried out by collecting and analyzing documents 

related to research such as written, oral, descriptions made by the subject itself or 

others about the subject (Gottschalk, 1986). Other researchers argue that the 

documentation study was carried out by researchers to get a picture from the 

subject's point of view through written media and other documents written or 
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made directly by the subject concerned, for example (Ferdiansyah, 2010: 143). 

This instrument will be used as a supporting supplement to see the results of 

student writing that have been given feedback by the lecturer, the aim is to find 

out the type of written feedback provided by the lecturer and to see the 

consistency of this type of feedback. This instrument will not measure the effect 

of written feedback, and also it will not measure students' writing skills in terms 

of their writing.  

D.   Technique of Data Collection. 

Similar with the instrument of  the study, In collecting the data, the 

researcher will do several steps that categorized such follows: 

 

1. Semi-Structure Interview 

In data collection, the researcher will take several steps which are 

categorized as follows: 

     1.  Semi-structure Interview 

Semi-strucrured interview will be conducted to investigate lecturers' belief 

in providing corrective feedback using Microsoft Word (Track Changes).  

Therefore, the researcher used semi-structured interview that provides “more than 

just answer, but reason for the answer” (Wahyuni,2012, p. 55). In conducting 

interviews, researchers will take the following steps: 
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1. Make a list of questions (Researchers will adapt from interview questions, in 

previous research (Alkhatib, 2015)) to ask the lecturer. The amount of questions 

that will be asked by researcher is 25 questions (possibly increase). 

2. Meet with the lecturer to conduct interviews 

3. Setting up a voice recorder 

4. Provide information to the lecturer that there will be several questions that will 

be asked 

5. Clarify any unclear information 

6. Describe the question to get more information 

7. Close the interview 

8. Analyzing data through interview conversation transcripts 

 

 

2. Document Study 

Document study refers to the process of collecting and analyzing 

documents in the form of written and descriptions related to this research. In this 

case the researcher will ask the lecturer to provide the results of the students' 

writing that has been given feedback using microsoft word by utilizing Track 

Changes. The researcher will take several steps, namely: 

a. The researcher will contact the research subject via Whatsapp, regarding the 

documents that will be needed. 

b. After that the researcher will ask the lecturers' willingness to spend their time 

in the data collection process. 
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c. The researcher will ask the lecturer to send the student's writing that has been 

given feedback using track changes. 

d. Finally, if the lecturer has finished, the researcher will collect all these 

documents, analyze and describe them. 

 

E. Techniques of Data Analysis 

 

Miles, Huberman & Saldana (2014) stated there are three important stages in 

analyzing data, especially in terms of qualitative research designs. These stages 

are data condensation, data display and conclusion / verification. In this study, the 

researcher used three stages to analyze data, as follows:  

 

 

1. Data Condensation 

Data reduction is needed to create a better understanding of the 

information obtained from lecturer interviews. Reducing data means summarize, 

choose the main things, focus on the important things, look for themes and 

patterns. The data that has been reduced will provide a clearer picture, and make it 

easier for researchers to carry out further data collection, and search for it if 

necessary. Data reduction can be assisted by electronic devices such as computers, 

by providing codes for certain aspects. Other researchers also said the data 

reduction process is to make choices about which parts of the data are encoded, 

which are discarded, which patterns are summarized by the number of scattered 
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parts, and what stories are developing. Meanwhile, we can simplify qualitative 

data and transform it in a variety of ways, such as through rigorous selection, 

through summaries or brief descriptions, categorizing them into a broader pattern, 

and so on. 

Data resulting from student reflections is reduced through the following steps: 

A) Checking relevant information from lecturer. 

B) Checking of lecturer belief reflection by color coding 

C) Delete important information in the form of a brief description. 

D) Save relevant data in another file. 

2. Data display   

Data Display is a collection of information and data that gives the possibility 

of drawing conclusions and taking action. Presenting data in qualitative research 

is narrative text. The steps were:  

a) Displayed reflection from data reduction into matrix 

b) Displaying it in the form of short narration 

  

3. Conclusion Drawing / Verification 

The conclusion drawing is established based on finding and verify the 

data. This step involves the result of analysis data for answers the research 

question of this study. In fact, in concluding the data from semi-structure 

interview the researcher will do the following steps: 

a) After saving data from other files. The data is then summarized in general. 
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b) Then the conclusion matched. 

In addition to the three data analysis techniques above, researchers will 

also use expert theory to adapt the data analysis process from Creswell (2012). It 

consists of data collection, data reading, data coding, text coding for themes and 

descriptions for use in research reports.  

 

 

 

 

 

 

 

 

CHAPTER IV 

FINDING AND DISCUSSION 

 

This chapter consists of two parts, the first is findings that present lecturer‟ 

belief on providing feedback using Microsoft word (Track Changes) and the 

second part is discussion. 

 

A. FINDING 
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EFL LECTURER’ BELIEF ON PROVIDING FEEDBACK THROUGH 

MICROSOFT WORD (TRACK CHANGES) 

In this section, this study obtained how the EFL lecturer belief on 

providing feedback through Microsoft Word (Track Changes) in the writing class, 

and the subject of this study is a lecturer who teaches Writing. Research findings 

are taken through several aspects of belief. The data that the researcher obtained 

through the two instruments, namely the semi-structure interview and document 

study. The concept of belief and the areas refers to Source, Purpose, Amount, 

Practice and Challenge (theory of Alkhatib, 2015).  

 

1.  Source of Teacher Belief On Using Track Changes 

Mulati (2020) stated that the factor was the source of the lecturer's belief, in 

this case, what formed her belief may come from learning experiences, this was 

also explained by Alkhatib (2015). In this study, it was found that the sources 

of lecturer' beliefs related to the use of Track Changes in providing feedback 

were as follows. 

a) Personal learning experience 

As the participant acknowledged, the lecturer stated how the learning 

experience was gained when she was a student. She was given feedback in the 

form of comments on her writing which she then applied when she became a 

lecturer. As lecturer stated in the sentence highlighted by the researcher: 

Based on my experience, when my lecturer did give me any comments like, I did 

great with my draft, my lecturer gave me like smile and say good job, great, well 

done, excellent, it will be my spirit.  positive comments that sometimes lecturer 

will think my student is already smart or great. So, when I did this method, it will 
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improve my students writing. Because, I have experienced it, it greatly affected 

me’’ 

 

Based on the participants' statements above, the researcher can conclude 

that when participant given positive comments by her lecturer such as smiling 

emoticons or saying „good job‟ in her drafts, it makes her feel understands and 

motivated to improve her writing. Therefore, the lecturer used this method in 

providing written corrective feedback through Track Changes in students‟ 

writing. 

 

b) Practical experience 

As the participant acknowledge, other factors that shaping her belief 

lecturer also believe is practical experience. So, over time the transformation of 

students‟ writing product changed from hand writing (paper based) to word 

process, she finally found (Track Changes) in 2014 to provide feedback on 

student‟ writing. As lecturer stated in the sentence highlighted by the 

researcher: 

 

Since the transformation in the form of the way students send their writing, or 

how students write their writing or task, it has changed, which used to write now 

in the form of a word process. I found out about the track changes in 2014 at that 

time, there was a volunteer from Australia. She had a program and she made 

classes such as writing, reading, speaking. Then the participants were taken from 

English lecturers and other lecturers. Then I took the class, we were told to write 

an essay and the essay had track changes used. So, that was the first time I 

recognized and used track changes because previously I was still using hand 

written.  
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Based on the statements from the participant above, the researcher can 

conclude that practical experience is the second source. Lecturer used 

track changes to provide feedback on student writing after transformation 

in a way from handwriting to word processing. The lecturer learned about 

the track changes feature for the first time in 2014 when she took part in a 

class program conducted by a volunteer from Australia. Therefore, she 

used track changes in her writing class to provide feedback. 

 

 

2. Lecturer’ Belief On using Track Changes: Purpose 

a) The practical use 

The purpose of using track changes is the practical use, it provides 

convenience such as: provide correction in the form of comments or 

crossing out feature, we can see the original document or the revised version 

and don‟t need a lot of files. As lecturer stated in the sentence highlighted 

by the researcher: 

 Track Changes very help a lot, because sometimes I find students when they 

make mistakes when I give direct feedback, I usually cross out the wrong one, 

then give the correct form. So, using track changes we can also use that I can 

scratch the incorrect form of the word or sentence. For example, describing 

someone, there is information that does not match I will leave a comment. I think 

because the practical use. because of that feedback, if the Microsoft version is red 

ink, so students can know what needs to be improved. Another convenience is that 

we can see whether the submitted document is in the original form, the one that 

has been given feedback, and the revised version, so it's really helpful, and it 

doesn't take up a lot of files that we have to created. 

 

 

Based on the statement of the lecturer above, the researcher concludes 

that the fundamental purpose of using track changes is practical use, by 
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using track changes lecturers can used features such cross out and comment 

on student writing errors and do not require many files. So, this is very 

helpful for lecturer. 

 

3. Practice on Providing Written Corrective Feedback Through Track 

Changes  

a) Writing teaching stages: 

 Drafting 

The lecturer taught writing class by sending the topic for example 

describing someone to students and assign them to write the 1
st
 draft. 

After they complete the drafting, they will be given feedback by the 

lecturer using the track changes in the Microsoft Word application. 

 I give them 3 times for drafting or feedback, and  I can give about 2 draft 

they see my feedback, when something they don’t understand they will 

ask me directly, because written feedback still be unfamiliar, so they 

always support it by oral feedback and I explain to them, after they 

understand, and the draft already improve and I will stop at 2nd draft. 

They need oral feedback. so, we need to tell them, but unfortunately not 

all. 

 

Based on the results of interviews with lecturer, the researcher can 

conclude that she gave feedback on student writing by using the track 

changes feature found in the Microsoft Word application. As for the 

stages in providing feedback given by the lecturer, students will be given 

a topic to write a paragraph for example describing someone their 
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admired according to the lecturer's instructions, then the results of the 

writing will be sent to the lecturer via email or Whatsapp application. 

This was supported  by the drafting process of student writing below 

  

 

 

 

 

 

 

 

 

 

 Revising & Editing  

The next stage is that the student's writing draft is checked by the 

lecturer using the Track Changes feature found in the Microsoft Word 

application. This was revealed by the participant when the researcher 

confirmed how she used Track Changes in her class:  

  I asked my students to send their draft though E-mail, I’ll send my 

feedback via E-mail, in case students prefer other way they will tell me 

for example through Whatsapp Application. So, I think based on the 

lecturer and the usual they send the feedback to the students.  

Based on the lecturer's statements above, it can be concluded that after 

the writing is checked and given feedback using track changes, the next step is 

Figure 4.1 Drafting Process of Students' writing 
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the lecturer sends it back to the student concerned to see the results of the 

feedback provided by the lecturer. However, if there is feedback that is not 

understood, they ask the lecturer directly. So, students can revise their writing. 

Then the 2
nd

 draft that has been improved and the lecturer will stop it because 

she feels enough. This was supported by the capture results of revising and 

editing of student writing below. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 4.2 stage of providing feedback on student writing using Track Changes 

Figure 4.3 Revising and Editing Using Track Changes 
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Apart from the practice of how lecturer provide written corrective 

feedback using track changes, the researcher also found out what factors 

affected the lecturer‟ practice, are as follows:  

 

 Students’ Proficiency Level  

Lecturer stated several factors that affect the lecturer‟ practice in 

providing feedback is students proficiency level.  This was revealed 

by the lecturer when researcher asked the participant with the related 

question: 

 I think they should be different in giving feedback based on students’ level. 

why they should be different because for the higher achiever it would be 

less interesting it would be feeling not really motivated because given so 

many feedbacks and compare with the lower achiever right. 

According to the participant statement above, researcher conclude 

that, although the lecturer believes that lecturer WCF using track 

changes should be explicit and comprehensive, she is not categorical 

belief that apply to all students and conditions but instead she changes 

depending on student‟ proficiency level. 

 

 The Students’ Numbers 

Afterwards, lecturer also believe that the number of students 

affects her practice in providing feedback through track changes. As she 

stated in the sentence highlighted by the researcher:  
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Based on my teaching experience, amount of student writing that you are 

correcting was affected. So, when i was in charge so many students to 

give my feedback i was just first, categorize which students need or 

urgent to be given comprehensive feedback so that really affecting is the 

number of students which I am in charge of. 

 

Based on the lecturer's statements above, it can be concluded that if 

the lecturer was responsible on a large number of students, she 

categorizes which students need or urgent to be given comprehensive 

feedback. 

b) Types of feedback using Track Changes 

 

Alkhatib (2015) found that the types of feedback given by lecturer 

related to their beliefs include: direct feedback, indirect feedback, and 

mixed feedback. In this study, researcher investigate what types of 

feedback are given by lecturer through Track Changes, including the 

following: 

 

a. Direct  

According to the participant‟ statement, lecturer stated she believes to 

providing direct feedback through Track Changes. As lecturer stated in 

the sentence highlighted by the researcher: 

 

I usually also cross out in the wrong part because I don't think it 

needs to be there, if I need something to be added I'll add it. 

 

This is supported by the example of feedback using Track Changes in 

student‟ writing below. 
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According to the participant‟ statement above, researcher conclude 

that lecturer belief by providing the direct feedback using track changes by 

provided the correction through the addition of missing form, crossing out 

the wrong form add writing out the correct form. 

 

b. Indirect  

Besides lecturer provided direct feedback through Track Changes, 

lecturer also believe that to giving implicit feedback on student‟ writing. 

As lecturer stated in the sentence highlighted by the researcher: 

Sometimes I also give comments in the form of indirect feedback, so I 

give a clue, if something is missing from the student's sentence for example, 

I write down the missing subject, if there is no verb, it means missing verb. 

 

This is supported by the example of feedback using Track Changes in 

student‟ writing below. 

 

 

 

 

Figure 4.4 Example of direct feedback on student' writing 
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Based on the lecturer's statement above, the researcher concludes that 

the lecturer believes that by providing indirect feedback using track 

changes through underlining or giving clue without giving corrections to 

students' writing errors. 

 

 

 

c. Mixed 

In the previous point, the lecturer conveyed about direct and indirect 

feedback. On the other hand, the lecturer also stated her belief about the 

use of direct and indirect (mixed) feedback through Track Changes at the 

same time. This is reflected in the statement in the sentence highlighted by 

the researcher: 

 

I don’t really particularly use the what types of giving feedback like 

directly or indirectly. I tend to use those at the same times. 

 

This is supported by the example of feedback using Track Changes in 

student‟ writing below. 

 

    

Figure 4.5 Example of Indirect feedback on student' writing 
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Based on the participant's statement above, she also stated that at the 

same time she believed in using both, this was because sometimes there were 

errors that could not only be corrected using direct or direct, for example she 

found a sentence error was not clear. 

 

c) Amount of feedback using Track Changes  

 Comprehensive  

Amount of feedback using track changes, lecturer tends to marking all 

types of errors in students‟ writing. It was revealed by the participant when 

the researcher asked her a question related to the amount on WCF through 

Track changes. As she stated in the sentence highlighted by the researcher: 

 

I gave a clue, if there was something less than the student sentence for example, 

I wrote a missing subject if it was lacking verb meaning missing verb. so, the 

type of error is even for Mark everything. in grammatic error, for example the 

grammar is not right or there is no verb. 

Figure 4. 6 Example of mixed feedback on student' writing 
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Based on the statement of the participant above, researcher can conclude 

that in providing feedback using track changes, lecturer marked all types of 

errors in students‟ writing such as content, grammar and organization, even 

though she does not mark all of it at the same time, because she still 

considered to the content and organization first, rather than grammar.  

 

 Selective  

Although lecturer believed in the comprehensive on WCF, when it 

comes to content or organization, the amount of feedback given will focus 

on particular errors, depends on the student level, whether the student 

understands what will be done or corrected. So, it will be selective. As she 

stated in the sentence highlighted by the researcher: 

 

When it comes to content or organization (e. g sentence, supporting, concluding 

sentence) but this depends on the level of the student again, if they are familiar 

with what to do/improve or not, if not i will correct it later i gave the correct 

form. 

 

 

 

Based on the results of the participants' statements above, the researcher 

concluded that in providing feedback using track changes, lecturers also 

became selective or pay more attention to certain errors, for example 

content and organization. This happened because she adjusts the level of 

understanding of each student. If the student is considered capable of 
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correcting errors their writing, if not then she gave an example of the 

correct form. 

 

d) Focus of lecturer’ feedback using Track Changes  

 Organization 

Lecturer believe in the importance of focusing on error related to how 

paragraph is organized. It was revealed by the participant when the 

researcher asked her a question related with:  

We need to write a good topic sentence, how to develop the topic 

sentence with the supporting sentences, and how to conclude your 

paragraph. So, it has nothing to do with the grammar but it is also an 

essential part of when you are writing a paragraph. 

 

Based on the participant's statement above, it can be concluded that 

the lecturer believes that the focus of providing feedback using the first 

track changes is an organization consisting of (topic sentence, supporting 

sentences, conclusion) to developed the topic sentence. 

 

 Language form  

lecturer stated her beliefs in the importance of focusing on language 

errors as she stated in the sentence highlighted by the researcher:  

First stage, focus on structure first, when the structure is already good, 

there is the topic sentence and concluding, and I can easily give my feedback 

on grammar and the vocabulary. Sometimes the problem is the structure 

they just write whatever they want but there is no a topic. So, the error is 

grammatical, for example the grammar is not right or there is no verb, then 

the spelling is not right. 
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Based on the lecturer's statement above, it can be concluded that the 

lecturer also believes that the focus of giving feedback using track changes 

is grammar because they only write what they want but the grammar is not 

correct and there is no verb. 

 

 

 Content  

Besides the language form, lecturer also stated she believes that 

content (e.g idea/ development/form) is important. This is reflected in the 

statement on the sentence highlighted by the researcher: 

 

When it comes to content or organization (e. g sentence, supporting, 

concluding sentence) i have mentioned before, so the first thing i see is 

content and organization, so the content is not too problematic. 

 

Based on the lecturer‟ statement above, the researcher can conclude that 

content is also the important one, because previously students were asked to 

write a paragraph with a particular topic. Therefore, it is important to pay 

attention with the content, how the ideas were developed and also the form (e. 

g sentence, supporting, concluding sentence). 

 

 

4. Challenges on Using Track Changes 

a) Students’ ability  
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Based on the data obtained by the researcher, the participants stated 

that the challenges she faced was the students' ability. As the lecturer 

stated that:  

 The problem is because the student is still unfamiliar with the devices 

so they don’t know how to for example like see the original and then the 

document with the comment and what can they do about that. 

 

Based on the lecturer's statement above, the researcher can concluded 

that the challenge faced by lecturer when providing feedback using track 

changes is the ability of students, when students were still not familiar 

with how to check (e. g revise version) and self-correct their writings that 

have been given feedback using track changes. 

 

b) Students’ behaviour  

Additionally, another challenge is students‟ behaviour. This is 

reflected in the statement on the sentence highlighted by the researcher : 

 

One thing that my biggest concern is they still not familiar in the habit of 

writing in English. So, when they only write when they are asked by me. So 

writing is not a habit for them, it is very difficult. So yeah that is my biggest 

concern, if that a writing become a habit they would be no problem, they will 

understand the written corrective feedback easily. 

 

Based on the statement of the participants above, the researcher 

concluded that beside students' abilities, student behaviour is also a 
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challenge faced by lecturer, this happened because students are still not 

used to the habit of writing English, it was making it difficult to 

understand the feedback for them and also having an emotional impact on 

lecturer itself.  

 

 

 

 

 

 

 

B. DISCUSSION 

 In this section, the researcher wants to discuss the research questions stated 

in chapter 1. The questions raised are related to what are lecturer belief on 

providing feedback through Microsoft Word (Track changes) in the writing 

class of the English Department at the Muhammadiyah University of Kendari. 

 Lecturer Belief on Written Corrective Feedback Through Track 

Changes   
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The interview analysis revealed, the results of how lecturer belief in using 

Track changes in providing written corrective feedback. Source of the 

lecturer‟ belief through track changes, the lecturer stated how the learning 

experience was gained when she was a student. For example, she was given 

feedback in the form of comments on her writing which she then applied 

when she became a lecturer. The lecturer learned about Track Changes for the 

first time in 2014, when she took part in a class program conducted by a 

volunteer from Australia. Therefore, she used track changes in her writing 

class to provide feedback. Over time the transformation of students‟ writing 

product changed from hand writing (paper based) to word process it makes 

her finally found the convenience to use Microsoft word (Track Changes) to 

provide feedback on student‟ writing which is known as practical experience. 

These findings might support Borg (2006) who mentioned academic 

background and personal experience as two from four standing factors behind 

the teachers‟ beliefs. This result is in accord with the study conducted by 

(Mulati,2020;Alkhatib,2015; Issa, 2009) who proves that teachers beliefs in 

her study are influenced by experience and knowledge. Besides, it is also in 

line with Albakri (2016) who states teacher belief were shaped by many 

factors but they were mostly affected by their teaching experience and 

personal language teaching. 

After researcher analyzing the purpose of lecturer' belief on using track 

changes, the researcher found that the lecturers' statements in using track 

changes was very helpful, because it provides convenience such as :  provide 
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correction in the form of comments or crossing out feature, we can see the 

original document or the revised version and do not need a lot of files. This is 

because with the use of computer-mediated feedback methods becoming 

more common in classroom writing, different studies have looked for more 

innovative ways to help students develop their writing skills (Hyland, 2006).  

 Lecturer’ Practice on Providing WCF Through Track Changes 

In practice, after asking students to write paragraph with particular topic 

and submit their drafts, after the students‟ writing was checked and given 

feedback using track changes, the next step is the lecturer sent it back to the 

student concerned to see the results of the feedback provided by the lecture. 

The lecturer used a combination of direct and indirect written corrective 

feedback. In addition, the lecturer also believes that there are students who 

need oral feedback because sometimes written feedback is still not familiar. 

Therefore, they ask directly and the lecturer must explain it, so that they can 

revise it to be more improved. This finding is supported by Ferris et al. (1997) 

and Lee (2004, 2008). This kind of practice also seems to be consistent with 

Bitchener and Ferris (2012), who state that providing a mix of direct and 

indirect feedback is the most effective way to scaffold students' learning and 

understanding of input.  

According to the findings in this study believed she tends to use direct and 

indirect feedback simultaneously which in line with Mulati (2020). She does 

not specifically only use one type of feedback because according to her, 

sometimes at the same time she should use both by utilizing the comment and 
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cross-out features in the Track Changes. In line with Hyland (2003) 

comments this takes into account any interventions that the teacher makes on 

student texts via comments, symbols, underscores, or corrections as wrong 

one point of feedback (Hyland, 2003).  Likewise, as stated by Lee (2008) 

students tend to receive a mixture of both direct and indirect feedback. 

Besides, lecturer also states using coded feedback if the students make errors 

consistently. However, in several documents written by students that have 

been given feedback by the lecturer, the researcher found that the type of 

coded feedback in question is more likely to be direct feedback compared to 

coded feedback which requires students to identify their mistakes and 

stimulate them to think about how to revise the errors.  

The lecturer believed that the amount given will be comprehensive by 

marking all types of errors made by students and selective by focusing on 

particular errors depending on the students level. For example, when it comes 

to content or organization and whether students who already understand and 

familiar with what will be done. Which is this in line with Mulati (2020) who 

stated that both of the lecturers believe that amount regarding the extent of the 

corrective feedback given by selective and comprehensive. She believed that 

by focusing on structure or organization first. Language form or grammar 

also important but it comes later, because it is essential part when we are 

writing paragraph. This finding supported by Alkhatib (2015) majority 

teacher believe that organisation should be the primary focus of feedback, 

while the other believed in the superiority of language form. 
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There are several factors that affect the practice of lecturer in the 

classroom when providing written corrective feedback using Track Change, 

namely the student proficiency level which is in line with the findings with 

general principles that emerged from previous research (e. g Ferris, 2002; 

Storch, 2010; Alkhatib, 2016) that the clarity of feedback depends on a 

number of factors, such as the type of error and the student‟ proficiency level. 

In addition, The number of students also affected the lecturer's practice, this 

finding also supported by Alkhatib (2016). 

 Lecturer’ Challenge on Providing WCF Through Track Changes 

The positive beliefs expressed by the lecturer were quite dominant, whereas 

she also explained that there were some challenges she faced in providing 

corrective written feedback through Track changes, including the lack of 

ability to check and correct their writing and the students‟ behaviour who were 

not used to the habit of writing English, making it difficult they are also 

considered a challenge, which in the end has an impact on the lecturer‟ 

emotional state (Albakri, 2016). 

CHAPTER V 

CONCLUSION, LIMITATION AND RECOMMENDATION 

 

This final chapter consisted of the conclusions, limitations and 

recommendations of the study. The first part of this study aimed to provide 

conclusions about this research regarding the lecturer' belief in providing 
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corrective written feedback through Microsoft Word (Track Changes). The 

second part of this chapter presented the limitations of the research. The final 

section provides recommendations for further study and the pedagogical 

implications of such studies.  

A. Conclusion  

This research was conducted at the University of Muhammadiyah Kendari by 

involving lecturer in writing subject. This was done in order to see the lecturer's 

belief in providing written corrective feedback through Microsoft word (Track 

Changes). Researcher hope that the results of this study can be taken into 

consideration in providing feedback in written learning someday. This research 

uses qualitative research that is supported by data instruments using semi-

structured interview and document study.  

By observing the findings presented in the previous chapter, the researcher 

found that lecturers' belief in using Microsoft Word (Track Changes) in providing 

written corrective feedback in writing classes at the University of Muhammadiyah 

Kendari. This study aims to investigate how the belief of lecturer in providing 

written feedback through Microsoft Word and there are five areas of lecturer‟ 

belief, namely; Source, Purpose, Practice and Challenge. which the researcher 

chose as the focus of this study. 

Based on the questions in the semi-structured interview in this study, the 

researcher found that how the teaching and learning experiences of lecturers 

affected the belief in providing written corrective feedback through Microsoft 
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Word. The lecturer admitted that it was very helpful to use Track Changes, for 

example when giving comments and crossing out on student writing, both direct 

feedback and indirect feedback and also saving time. On the other hand, the 

lecturer cannot generalize the feedback that he will give to all students, such as 

comparisons of low achievers and high achievers, so it depends on the level of 

students. 

Therefore, this study shows how the EFL lecturer's belief in providing written 

corrective feedback on students' writing through Microsoft Word (Track Changes) 

by paying attention to the focus areas of this research they are Source, Purpose, 

Practice and Challenge.  

 

B. Limitation 

The researcher is aware of a number of limitations of the study to find out 

some of the main points that have not been developed in this study. First, because 

this is still a small-scale research because it only involves one lecturer. 

Second, in compiling this study, the researcher had difficulty juxtaposing this 

research with other studies due to the lack of research on lecturers' beliefs about 

the use of track changes in providing written corrective feedback. 

Therefore, it is recommended for further researchers to conduct more empirical 

research with a larger sample using quantitative or qualitative research methods to 

add to the existing data, and understand the problem well. 
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C. Recommendation  

The recommendation of this research would cover two important points namely 

suggestion for next researcher and the pedagogical implication. 

1. Suggestion  

 

At the point of suggestion, researcher suggests that future researchers can 

continue this research but further develop the research, not only to find out one 

lecturer but also need to explore some beliefs about use of Track Changes or 

making comparisons. Then, researchers can also conduct research with different 

subjects for example reading and listening skill and even involve more than one 

subject to find out corrective feedback using Track Changes. 

 

2. Pedagogical Implications 

 

 There are pedagogical implications that can be drawn for future research. The 

use of the Microsoft Word application, namely Track Changes in the English 

writing class which is believed to be very reliable in teaching, this of course can 

be imitated as one of the follow-up references for educators in teaching English, 

because it provides convenience with the available features, to provide better 

corrective feedback. 
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The following is a transcript of semi-structured interview with lecturer adapted 

the interview guidelines from (Alkhatib, 2015). It has been given a different color 

code according to the area and category that has been determined. Which are as 

follows: 

 Belief On WCF  Using Track Changes 

 purpose : yellow highlight (P)   

 source : red highlight (SC) 

 Practice (PRC) 

 Amount : Tosca blue highlight (AMT) 

 focus: purple highlight (F) 

 explicitness : green highlight (EXC) 

 Challenge (CH)  

 

Researcher  : assalamualaikum warahmatullahi wabarakatuh  

Interviewee  : walaikumsalam wr.wb 

Researcher  : first I want to say thank you very much for participating this interview, 

and then this section, I will ask you about several questions in consist 

about seven sections in twenty-five questions. So, to begin our interview, 

so the first question is what degree do you hold? in which major? 

Interviewee  :  I‟m holding my Master of Pendidikan degree, my major is Keguruan 

Bahasa, specifically teaching in English. 

Researcher  : okay, that‟s all ma‟am ? 

Interviewee  : yeah, that‟s my Master, I think yeah that‟s my last degree. 

Researcher  : okay, for the second question, what courses have you taught in English? 

and for how long have you taught in writing? 
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Interviewee  : for the classes I‟ve been teaching for in Muhammadiyah University I 

think I taught several classes including writing class and also grammar, 

reading, and speaking. I think and vocabulary but mostly writing and 

grammar class. 

Researcher  : okay. so, writing, grammar, speaking and reading, but mostly grammar 

and writing right? 

Interviewee  : Yeah dominantly I‟m teaching more of writing classes 

Researcher  : okay, for the third question did you choose to teach the writing course in 

the department ? why? 

Interviewee  : well, actually this is the policy of the Head appointment of the 

department has authority to have or to place which lecture is in charge in 

which classes and I‟m probably in charge for more writing classes than  

other subject for example like speaking or reading, because probably 

graduate research and also recently my master research focused on 

writing, so I think I now more about writing. That‟s why I‟ve been in 

charge teaching writing classes more often than other classes.  

Researcher  : ok, the next question, how did you prepare yourself to teach writing 

course early in your career? How helpful was that? 

Interviewee  :  my experience teaching writing actually has started since when I was 

still a student, so my writing lecturer gave some of her classes and 

sometimes, and also I help her teach her classes back in the days. So I 

was still student, so I was still not really you know professional, in the 

sense that I have been graduated, but I have been put by very an amazing 

experience lecturer  in my undergraduate day, so also I try to kind of 

apply what they did in my class and I found because back in the class, my 

lecturer was very amazing in teaching me, how to write and everything 

else, I told it was also probably better to apply this kind of methodology 

for example and also technique, so I prepare my class that I was in charge 

of, kind of like mannequin or modelling from my lecturer, and also I 

consult often with my lecturer about for example „’ma’am I‘m going to 

teach this and what do you think about this‟‟, so I make my own plan and 

then I consult it with my lecturer and then when they approve I continue 

my plan, and they always all the time support me very beneficial input to 

help me prepare my class, that how I begin all the beginning preparation 

material in my career teaching writing and because of that I‟ve been in 

charge of teaching writing until now.  

Researcher   : that was a complete explanation, I think. Now we move to the next 

question, In your opinion, providing WCF in their writing is 

important?   
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Interviewee  : okay, like I said earlier, that back in my college date, my lecturer when 

we are given for example writing task and then we made mistakes my 

lecturer didn‟t just leave it that way, she always gave for example like 

feedback, input and we were taught how to give feedback not only our 

writing product but also we were taught how to give feedback to our 

friends writing. because I was experiencing such a very good way in how 

to improve our writing, so I believe is very important to give feedback in 

students writing. 

Researcher  : okay, the next question, what do you think is the best way for students 

to develop their writing skills ? 

Interviewee  : because every students attending a college had a the background of the 

knowledge and they don‟t have like similar kind of background of 

knowledge so, this very difficult to generalize it, but what I think most 

general way, this is probably what we commonly do to improve writing is 

keep writing so don‟t stop, because when we are writing, for example 

don‟t really like consider whether our grammar is correct or whether we 

write correctly. No, just write everything what we want and after that we 

can sort it out, which one is the incorrect one we can try to correct them 

and we can see this is correct. So, by doing so, hopefully we can see 

which part we are still lacking and which part we can improving. So, 

when I was still in college, I didn‟t really struggle I have my own basic 

because I graduated from quite prestigious high school so we were quite 

exclusively about English and we should improve ourself. when I saw my 

friends struggling, I can see that it because they are limited them self by 

not writing anything, they just think I need to produce correct form of the 

sentence for example, I need to write a good paragraph in one grow does 

it possible right, because English is not our first language so if we keep 

thinking that we can‟t improve, how you can improve when you don‟t 

know which part you are still lacking and which part you already good at. 

Yes, so I think that the most common thing use if you want to improve 

our writing. 

Researcher  : thank you for your answer, so we move the next question, why do prefer 

to use track changes in providing feedback ? 

Interviewee  : because now mid the Covid-Pandemic so we don‟t have face to face 

class, so we have the online class, and unfortunately, the class I was 

teaching last semester every student have their own notebook or 

computer when I assign them  to write for example like a paragraph they 

use Microsoft word and in giving the feedback I already told them is not 

to be hand written but I‟m going to use one of the services Microsoft 

word. 

P 
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Reasearcher  : okay, next question. What do you like about giving feedback using 

Track Changes? 

Interviewee  : I think using track changes as far of the system giving feedback in 

common writing it is very beneficial and helpful, because when I ask 

student to write paragraph, it send it through the e-mail, so it seem in the 

form of electronic so in the form of Microsoft Word so, traditionally we 

used in piece of paper so it hand written, tapi ini dia modelnya word 

process jadi dia diketik. So, Track Changes very help me a lot because 

kalo traditional nya sometimes saya temukan mahasiswa Ketika membuat 

kesalahan kalau saya memberikan feedback yang ‟ biasanya juga saya 

coret dibagian yang salah karena saya rasa itu tidak perlu ada, bila perlu 

ly biasanya saya mencoret yang salah kemudian memberikan bentuk yang 

benarnya . So, using track changes we can also use that  I can scratch the 

incorrect form of the word or sentence kemudian saya bisa menuliskan 

yang correct form nya atau correct sentence nya yah, kemudian selain itu 

ada dalam bentuk comment, jadi kalau saya meminta mereka untuk 

menulis misalnya describing someone, kemudian ada informasi yang 

tidak sesuai saya akan memberikan comment. I think because the 

practical use. Dan karena dia kalau feedback itu, kalau yang bentuk yang 

Microsoft kan warna nya merah yah.. Red ink jadi mahasiwa bisa tau 

apakah yang harus diperbaiki. Kemudahan lainnya, kita bisa melihat 

dokumen yang dikirimkan apakah dia berbentuk original, atau yang 

sudah diberi feedback, kita bisa melihat bentuk yang sebelumnya, dan the 

revised version jadi it really helpful, dan itu tidak memakan banyak file 

yang harus kita buat, kalau dalam bentuk traditional nya hand written 

berarti harus ada paper mahasiswa hasilkan, tapi kalau ini dia bisa 

langsung kelihatan.  

But  the problem is because the student is still unfamiliar with the 

devices so they don‟t know how to for example like see the original and 

then the document with the comment and what can they do about that. So, 

I think my experience as the lecturer I think it‟s good and helpful because 

students need to practice more but unfortunately again maybe previously 

I have been teaching this classes at the same classes, two times semester 

so, students now what I‟m going to give this feedback using Microsoft 

word Track Changes, they find it, they very familiar now with the 

devices. I was very surprised, I don‟t know maybe, when I assign them to 

write paragraph and I try to not make them stressful, I choose topics that 

are closed, for example they write about them self, people around them 

and it was the result about their writing was great I didn‟t really find any 

major errors they made, maybe because they writing them self, the topic 

is about them. So, when I use Track Changes mostly to give comments. 

P 
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Researcher  : thank you, that is a beautiful answer, so the next question is what 

materials do you use in teaching writing ? 

Interviewee  : I use several books when in teach writing and because I found that there 

are so many books, that I use, I think the students would be more 

straitened when I just give them the book and ask to read them. so, I try 

to combine all the materials from those books and make it into one 

material of on my own still from the book that I use as a reference and 

then I use that materials and I sometimes make a powerpoint, because 

powerpoint very you know you can only  put the point and explain it. 

Beside powerpoint I also make a learning material, the compilation from 

some references book that I use.  

Researcher  : the next question, who select these materials? 

Interviewee  : I do the selection. Based on my experience, sometimes I also discuss the 

other lecturer who also in charge in writing class but, they also use the 

same materials. so far we use the same materials.  

Researcher : okay, so the question. Who developed the syllabus? 

Interviewee  : for the syllabus, I always in charge with the head in writing course, so 

I‟m the one who develop syllabus from the basic level until  advance, and 

then after that I ask my college the other lecturer who also teach writing 

with me and I don‟t know some how they always agree with me, what 

thing should put, give me idea. And sometimes I‟m too focused on the 

student, and I don‟t know how the outside work and sometimes they give 

me impact, but basically, I‟m the one who develop the syllabus. 

Researcher  : the next question, How writing tasks/assignment you ask student in your 

class?  

Interviewee  : so I do most of feedback giving, but when they level up the next level 

so, I can put mix giving feedback help me. sometimes I also ask student 

to give their opinion, I say it very helpful because student also find the 

same mistakes that I usually also find in students writing and it is okay. 

Researcher  : okay, thank you for your answer, and the next question. Do you have 

any idea about what happens after the students / do with the feedback 

they receive from you on their writing? 

Interviewee  : so I give them 3 times for drafting or feedback, and for now I think, I 

can give about 2 draft they see my feedback, when something they 

don’t understand they will ask me directly, because written feedback 

still be unfamiliar, so they always support it by oral feedback and I 

explain to them, they understand, and the draft already improve and I will 

PRC 
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stop at 2
nd

 draft. They need oral feedback, we need to tell them, but 

unfortunately not all. 

Researcher  : thanks for your answer. Now we‟ll move to the next question. Do you 

think lecturer should provide comments on students‟ writing? why? 

Interviewee  : they should, because I don‟t know about the other lecturer but I found 

back in the days again, based on my experience when my lecturer did 

give me any comments like, for example I did great with my draft, my 

lecturer will gave me like smile and say good job, or great, well done, 

excellent. And it will be my spirit and I will be like „’oh really like this 

lecturer’’. So yah even comments like positive comments that sometimes 

lecturer will think like okay my student is already smart, great. We need 

give comments, or positive remark, encouragement, „’this is good. You 

can be better next time’’ not only give negative comments. So that is 

really important.  

Researcher  : Next question. Do you think teacher should mark all types of errors 

in the text, or focus on particular errors while leaving others 

uncorrected? why? 

Interviewee  : to do this you need to write a good topic sentence, how to develop the 

topic sentence with the supporting sentences, and how to conclude your 

paragraph. So, it has nothing to do with the grammar but it is also an 

essential part of when you are writing a paragraph. For example, focusing 

on the paragraph structure, so I will ignore for the grammatical for the 

first draft, and I‟ll focus on the what the students already write the 

sentence of the paragraph and then has she or he develop the topic 

sentence with good supporting sentences, and then has my student written 

the concluding sentence. First stage, focus on structure first , when the 

structure is already good, there is the topic sentence and concluding, and I 

can easily give my feedback on grammar and the vocabulary. Sometimes 

the problem is the structure they just write whatever they want but there 

is no a topic. Kalau untuk memberikan comment pada tulisan mahasiswa 

, karena track changes yang saya gunakan kan ada dua fitur nya yang 
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selalu saya gunakan, pertama itu ketika saya mau meng-Cross out atau 

mencoret dibagian yang salah, jadi kalau saya mencoret dibagian yang 

salah itu, biasanya saya langsung memberikan bentuk benarnya jadi 

isitilahnya kan Direct feedback yah. jadi itu biasanya saya lakukan saya 

lihat level mahasiswa, mungkin bagian kesalahan itu belum dicover 

dibagian pembahasan sehingga mahasiswa membuat kesalahan tersebut. 

biasanya juga saya coret dibagian yang salah karena saya rasa itu tidak 

perlu ada, bila perlu ada yang ditambahkan saya akan tambahkan. selain 

ada fitur yang mencoret ada juga comment yang sering saya gunakan. 

Comment nya disini biasanya berupa lebih kepada content, misalnya saya 

meminta mahasiswa menulis tentang decriptive text tentang someone 

they admire seperti itu, kemudian ada informasi yang kurang tepat atau 

missing, topic sentences nya tidak ada, saya akan berikan comment (e.g. 

your topic sentences is missing)'' kadang juga saya memberikan comment 

dalam bentuk Indirect feedback , jadi saya memberikan clue, kalau ada 

yang kurang dari kalimat mahasiswa for example saya tulisakn missing 

subject kalau kurang verb berarti missing verb. Jadi seperti itu ,   jadi, 

type error nya malah untuk mark semuanya , jadi dalam error nya 

grammatical misalnya grammarnya tidak tepat atau tidak ada verbnya, 

kemudian, spelling tidak tepat, bila berhubungan dengan content atau 

organitation (e. g sentence, supporting, concluding sentence), bila 

berhubungan dengan content atau organitation (e.g  sentence, supporting, 

concluding sentence) I have mentioned before, so the first thing I see is 

content and organization, so the content is not too problematic , tapi ini 

tergantung dari level mahasiswa nya lagi bagaimana, bila mereka sudah 
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familiar dengan apa yang harus dilakukan/ diperbaiki atau tidak, jika 

tidak saya saya koreksi kemudian saya beri form yang benarnya‟‟. 

 

Researcher  : okay thank for the explanation. The next question is in your opinion 

what types of errors should receive more attention? why?  

Interviewee  : again, its depend. When the genre of the task that I assign, like last night 

a narrative, so the use of past tense would be my focus, tenses. Because 

its narrative. When they write about the descriptive my focus is adjective. 

So depends on the type of the task. 

Researcher  : okay for the next question. Do you think lecturer should praise students‟ 

writing ? 

Interviewee  : they should, even the student already write the 1
st
 and 2

nd
 draft after 

giving a comments and feedback, they also like praise or encouragement 

the student. If they writing was good, I will tell them directly. So its 

important. 

Researcher  : the next question, how do you think should lecturer indicate the 

errors on student’ writing? what types of WCF do you use ? 

Interviewee  : In indicating students errors, I think it depends on the lecturer. Back 

in the days, when I was still study in college, my lecturer already told me 

that the symbol to use. But I don‟t think students, will find it interesting 

key note, so when I mistake in spelling my lecturer with give me the 

symbol or code. But if you want giving feedback to 60 students in the 

form of symbol you‟ll go crazy. So, I sometimes that a student made 

some of consistent error, for example a pronoun or spelling, I still use 

code or symbol. But when I found that the sentence unreadable I just 

directly give my feedback. So, I don‟t really particularly use the what 

types of giving feedback like directly or indirectly. I tend to use those at 

the same times. 

Researcher  : okay the next question. Do you think lecturer should provide the 

feedback explicitly e. g by providing the direct form or implicitly by e. g 

underlining the error ? why ? 

Interviewee  : so, it depends. when I am teaching basic or intermediate I think the 

students, I know the students in lower achiever to higher achiever, so I 

think the students in lower achiever I will try to be explicit as possible, 

not only underlining but also what to do. 

PRC 
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Researcher  : okay, next question. What cs led you to provide feedback using Track 

Changes, what was your previous experience (e.g teaching experience, 

learning experience, educational background? how did it affect you? 

Interviewee  : mostly I already given the answer my learning experience, in addition 

my teaching experience also give so much things to learn and so much 

things that I can use. So, they those my my learning experience and my 

teaching experience so affected me so greatly and I think because the 

experience very great, taught by professional lecturer, so I‟m personally 

believe that I‟m on the right track. So, when I did this, I know this 

method, this kind of technique will improve my students writing. 

Because, I have experienced it. My learning and teaching experience 

greatly affected me. I found out about the track changes in 2014 at that 

time, there was a volunteer from Australia. She had a program and she 

made classes such as writing, reading, speaking. Then the participants 

were taken from English lecturers and other lecturers. Then I took the 

class, we were told to write an essay and the essay had track changes 

used. So, that was the first time I recognized and used track changes 

because previously I was still using hand written. So, since the 

transformation in the form of the way students send their writing product, 

atau bagaimana cara mahasiswa menuliskan writing atau task mereka kan 

itu sudah berubah, yang tadinya menulis sekaramg dalam bentuk word 

process jadi karena sudah ada perubahan itu, otomatis kalau biasanya kita 

mem print out hasil tulisan mahasiswa kemudian kita berikan koreksi 

secara hand written sebenarnya sama tapi menggunakan track changes 

langsung ada bentuk originalnya ada yang sudah diberikan comment, dan 

student itu bisa melihat perubahan umpanya sebelumnya seperti apa of 

course, saya mendapatkan experience seperti itu dan saya liat, daripada 

capek capek students write their paragraph in Microsoft word kemudian 

they send it to me, kemudian saya print out dan memberikn feedback 

secara tertulis itukan wasting time yah, jadi it save a lot of time 

menggunakan track changes. Kemudian supaya mahasiswa lebih well 

aware juga bahwa ternyata ada track changes yang bisa membantu 

mereka mengoreksi bila feedback diberikan menggunakan track changes 

seperti apa.  

 

Researcher  : thank you, for the next question. In your opinion, what other factors 

affect the feedback ?   

Interviewee  : based on my teaching experience, the amount of feedback students 

writing that you are correcting. So, when I was in charge so many 

students to give my feedback I was just first, categorize which students 

need or urgent to be given comprehensive feedback so that really 
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affecting is the number of students which I‟m in charge of. For the 

smaller number of students will greatly affect me and I will use different 

method the larger number of students I‟m in charge of. Also affect me in 

giving feedback, the way I‟m giving feedback. That‟s one factor, and 

another factor is the objective of the course, yeah because I‟m the one 

who develop the syllabus so, I know what at the of the semester, at the 

end of the course my students should be able to do, that is one of the 

factor that I need to achieve. so I want my student to be able to write 

paragraph with good topic sentence and develop by wonderful supporting 

sentences and they can conclude their paragraph. So, it would be different 

when my objective not only that. My objective is that my students should 

for example publish their paragraph in website that we just read by many 

people. So, the pressure would be different, so yeah, that is the other 

thing, beside the number of the students. Unfortunately, from the 

department itself, there has not any pressure, be a lecturer is given the 

100 % authority to our classes, as long as we know our objective of the 

course, we try to achieve the objective. so, I think the time of course, 

time also has the somethings to do with the number of students. So, if 

you give feedback to 30 students, you have many times, you have so 

many times to giving a feedback. But when give feedback to 100 students 

I think time would be limited, and you don‟t really have much time to 

giving like comprehensive feedback. So that one help factor affecting my 

to giving feedback. 

Researcher  : okay, the next question is Should teachers vary their  Feedback 

using track changes, and what factor might affect you process on 

giving WCF ? 

Interviewee  : yes I think they should be different in giving feedback based on 

students level. And why they should be different because for the higher 

achiever it would be less interesting it would be feeling not really 

motivated because given so many feedbacks and compare with the lower 

achiever right. And focusing on the same for example like aspect of 

writing like focus, like content, the higher achiever were not think have 

no problem with a content and we still give correction to the content it 

would be useless and waste of time. So, I think lecturer should be 

different when giving feedback based on the students level and for the 

higher achiever we can also give less feedback. 

Researcher  : okay, we still have 2 more question. The next question is What do you 

think lecturer should do when they submit the writing to their students?   

Interviewee  : well , In my case I think I ask my students to send their draft though E-

mail, I‟ll send my feedback via E-mail, in case students prefer other way 

they will tell me like ‘’ma’am can you just send me through WhatsApp, 
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I’ll send through WhatsApp’’ so yeah I think based on the lecturer and the 

usual they send the feedback to the students. 

Researcher  : okay, we are in the last question here. Do you have any comments/ 

challenges/problems regarding providing feedback on students‘ 

writing? 

Interviewee  : actually, problem that I‟m trying to solve myself, after have been 

teaching 4 years, I think there are so many things that I‟m still lacking, 

and I try to improve myself. Giving feedback or teaching my students or 

how to improve their writing. One thing that my biggest concern is they 

still not familiar in the habit of writing in English. So, when they only 

write when they are ask by me. So writing is not a habit for them, it is 

very difficult, because why, because you are use to something, it would 

always be a new experience, and when it‟s a new for you, it would be 

take sometimes to you to learn. For example level, intermediate, 

advanced, writing is not a new anymore it is something you have done 

before, now you try to improve it but, the culture of our students 

especially our department, because I just hope that for lecturer for 

example other lecturer who teach other subject, I know writing is not 

mandatory except a writing class but maybe they can also ask student to 

write for example for vocabulary, they can ask students to not only write 

sentence but also the paragraph using a vocabulary they‟ve just learn. So, 

writing would be part of students even the writing class the other class 

they can use that and student also think they need to write and they must 

to write not only in writing class but they have another classes, grammar, 

vocabulary. They think to write something is not a very mandatory, I‟m 

the lecturer who often to write. So that‟s my biggest concern right now, 

writing is not a habit. And would take some times to them to get adapted, 

to get use writing again if they not looking it a habit. Writing has been 

habit whatever topic, whatever project that they are assign to write, I 

think it would be no problem for them, but yes, it seems like writing not a 

habit. I think same with speaking part, right?, they not in the habit in 

English, I don‟t think speaking it need a lot of thinking and energy, you 

can speak whatever you want it is quite different with writing. So 

compare speaking is a habit, so what about writing ?, I think writing is far 

far from their wish to be a habit. they more tend to listening, just listen, 

listen not producing anything in speaking or writing. So, they really like 

to listen, but I don‟t know when the listening part is finish and then after 

that they forget it. So yeah that is my biggest concern, if that emm a 

writing become a habit they would be no problem, they will 

understand the written corrective feedback easily. 

Researcher  : so yeah, I think that‟s all, thank you very much for your time to 

participating this interview, I‟m closing by saying assalamualaikum wr,wb. 

CH 

CH 
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Interviewee  : Anytime, Walaikumsalam warrahmatullahi wabarakatuh. 
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Appendix II : Draft processing of lecturer data categorization 

Appendix II.1The First Step of Data Coding Process 

 

Data Q1 (P1) Coding Category: Stage 1 Category: Stage 2 Theme & 

Interpretation 

Major 

Themes 

based on my experience when 

my lecturer did give me any 

comments like, for example I 

did great with my draft, my 

lecturer will gave me like 

smile and say good job, or 

great, well done, excellent. 

And it will be my spirit and I 

will be like „’oh really like 

based on my experience 

when my lecturer did give 

me any comments like, for 

example I did great with 

my draft, my lecturer will 

gave me like smile and 

say good job, or great, 

well done, excellent. And 

it will be my spirit and I 

Belief On WCF  (track 

changes) : Source  

Reason 1 :lecturer use 

experience of how being 

taught in providing 

feedback as a student.  

 

Reason 2 : lecturer use her 

practical experience now. 

Belief On WCF  (track 

changes) : Source  

- Learning experience 

- Practical experience  

 

 

 

 

 

 

Belief On WCF  (track 

changes) : Source  

- Learning experience 

- Practical experience  

 

As the participant 

acknowledged, the 

lecturer stated how the 

learning experience was 

gained when she was a 

student. She was given 

feedback in the form of 

comments on her writing 

which she then applied 

when she became a 

lecturer. In addition, over 

time the transformation of 

students‟ writing product 
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this lecturer’’. So yah even 

comments like positive 

comments that sometimes 

lecturer will think like okay 

my student is already smart, 

great.‟‟ 

So when I did this, I know 

this method, this kind of 

technique will improve my 

students writing. Because, I 

have experienced it. My 

learning and teaching 

experience greatly affected 

me.  

So, since the transformation 

in the form of the way 

students send their writing 

product, atau bagaimana cara 

will be like „’oh really like 

this lecturer’’. So yah 

even comments like 

positive comments that 

sometimes lecturer will 

think like okay my student 

is already smart, great.‟‟ 

So when I did this, I 

know this method, this 

kind of technique will 

improve my students 

writing. Because, I have 

experienced it. My 

learning and teaching 

experience greatly 

affected me. So, since the 

transformation in the 

form of the way students 

 

 

 

 

 

 

changed from hand 

writing (paper based) to 

word process, she finally 

found the convenience to 

use Microsoft word 

(Track Changes) to 

provide feedback on 

student‟ writing. 
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mahasiswa menuliskan 

writing atau task mereka kan 

itu sudah berubah, yang 

tadinya menulis sekarang 

dalam bentuk word process 

jadi karena sudah ada 

perubahan itu, otomatis kalau 

biasanya kita mem-print out 

hasil tulisan mahasiswa 

kemudian kita berikan 

koreksi secara hand written 

sebenarnya sama tapi 

menggunakan track changes 

langsung ada bentuk 

originalnya ada yang sudah 

diberikan comment, dan 

student itu bisa melihat 

perubahan  sebelumnya 

seperti apa of course, saya 

mendapatkan experience 

seperti itu dan saya liat, oh 

send their writing 

product, atau bagaimana 

cara mahasiswa 

menuliskan writing atau 

task mereka kan itu sudah 

berubah, yang tadinya 

menulis sekarang dalam 

bentuk word process jadi 

karena sudah ada 

perubahan itu, otomatis 

kalau biasanya kita mem-

print out hasil tulisan 

mahasiswa kemudian kita 

berikan koreksi secara 

hand written sebenarnya 

sama tapi menggunakan 

track changes langsung 

ada bentuk originalnya 

ada yang sudah diberikan 

comment, dan student itu 

bisa melihat perubahan 
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iya.. daripada capek capek, 

students write their paragraph 

in Microsoft word kemudian 

they send it to me, kemudian 

saya print out dan memberikn 

feedback secara tertulis 

itukan wasting time yah, jadi 

it save a lot of time 

menggunakan track changes. 

Kemudian supaya mahasiswa 

lebih well aware juga bahwa 

ternyata ada track changes 

yang bisa membantu mereka 

mengoreksi bila feedback 

diberikan menggunakan track 

changes seperti apa. „‟ 

 

umpanya sebelumnya 

seperti apa of course, 

saya mendapatkan 

experience seperti itu dan 

saya liat, oh iya.. 

daripada capek capek 

students write their 

paragraph in Microsoft 

word kemudian they send 

it to me, kemudian saya 

print out dan memberikn 

feedback secara tertulis 

itukan wasting time yah, 

jadi it save a lot of time 

menggunakan track 

changes. Kemudian 

supaya mahasiswa lebih 

well aware juga bahwa 

ternyata ada track 

changes yang bisa 

membantu mereka 
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mengoreksi bila feedback 

diberikan menggunakan 

track changes seperti apa. 

„‟ 
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„‟ So, Track Changes very help 

me a lot because kalo traditional 

nya sometimes saya temukan 

mahasiswa Ketika membuat 

kesalahan kalau saya 

memberikan feedback yang 

directly biasanya saya mencoret 

yang salah kemudian 

memberikan bentuk yang 

benarnya so, using track changes 

we can also use that  I can 

scratch the incorrect form of the 

word or sentence kemudian saya 

bisa menuliskan yang correct 

form nya atau correct sentence 

nya yah, kemudian selain itu ada 

dalam bentuk comment, jadi 

kalau saya meminta mereka 

untuk menulis misalnya 

describing someone, kemudian 

ada informasi yang tidak sesuai 

saya akan memberikan 

 

 So, Track Changes very 

help me a lot because kalo 

traditional nya sometimes 

saya temukan mahasiswa 

Ketika membuat kesalahan 

kalau saya memberikan 

feedback yang directly 

biasanya saya mencoret 

yang salah kemudian 

memberikan bentuk yang 

benarnya. So, using track 

changes we can also use that  

I can scratch the incorrect 

form of the word or 

sentence kemudian saya 

bisa menuliskan yang 

correct form nya atau 

correct sentence nya yah 

kemudian selain itu ada 

dalam bentuk comment, jadi 

kalau saya meminta mereka 

untuk menulis misalnya 

Belief On WCF  (track 

changes) : Purpose 

Reason 1 : Give input in 

students writing product. 

So,  it is very important to 

give feedback in students 

writing. 

Reason 2 : track changes 

help a lot, because directly 

provide correction in the 

form of comments or 

crossing out feature to their 

errors. 

Reason 3 : we can the 

original document or the 

revised version. 

Reason 4 : don‟t need a lot 

of files.  

 

 

 

 

Belief On WCF  (track 

changes) : Purpose 

- The practical use 

 

 

 

 

 

 

 

 

 

 

 

 

 

Belief On WCF (track 

changes) : Purpose 

- The practical use 

According to the 

participants statement, the 

purpose of using track 

changes is the practical 

use, it provides 

convenience such as :  

provide correction in the 

form of comments or 

crossing out feature, we 

can see the original 

document or the revised 

version and don‟t need a 

lot of files. 
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comment. I think because the 

practical use. Dan karena dia 

kalau feedback itu, kalau yang 

bentuk yang Microsoft kan 

warna nya merah yah.. red ink 

jadi mahasiwa bisa tau apakah 

yang harus diperbaiki. 

Kemudahan lainnya, kita bisa 

melihat dokumen yang 

dikirimkan apakah dia berbentuk 

original, atau yang sudah diberi 

feedback, kita bisa melihat 

bentuk yang sebelumnya, dan 

the revised version jadi it really 

helpful, dan itu tidak memakan 

banyak file yang harus kita buat, 

kalau dalam bentuk traditional 

nya (hand written) berarti harus 

ada paper mahasiswa hasilkan, 

tapi kalau ini dia bisa langsung 

kelihatan 

 

 

describing someone, 

kemudian ada informasi 

yang tidak sesuai saya akan 

memberikan comment. I 

think because the practical 

use. Dan karena dia kalau 

feedback itu, kalau yang 

bentuk yang Microsoft kan 

warna nya merah yah.. red 

ink jadi mahasiwa bisa tau 

apakah yang harus 

diperbaiki. Kemudahan 

lainnya, kita bisa melihat 

dokumen yang dikirimkan 

apakah dia berbentuk 

original, atau yang sudah 

diberi feedback, kita bisa 

melihat bentuk yang 

sebelumnya, dan the revised 

version jadi it really helpful, 

dan itu tidak memakan 

banyak file yang harus kita 

buat, kalau dalam bentuk 
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„‟ jadi saya memberikan clue, 

kalau ada yang kurang dari 

kalimat mahasiswa for 

example saya tulisakn 

missing subject kalau kurang 

verb berarti missing verb. 

Jadi seperti itu ,   jadi, type 

error nya malah untuk mark 

semuanya . jadi dalam error 

grammatical misalnya 

grammarnya tidak tepat atau 

tidak ada verbnya, kemudian, 

spelling tidak tepat. Bila 

traditional nya (hand 

written) berarti harus ada 

paper mahasiswa hasilkan, 

tapi kalau ini dia bisa 

langsung kelihatan 

 

 

jadi saya memberikan 

clue, kalau ada yang 

kurang dari kalimat 

mahasiswa for example 

saya tulisakn missing 

subject kalau kurang verb 

berarti missing verb. Jadi 

seperti itu ,   jadi, type 

error nya malah untuk 

mark semuanya , jadi 

dalam error nya 

grammatical misalnya 

grammarnya tidak tepat 

atau tidak ada verbnya, 

 

 

 

PRACTICE :(track 

changes) : Amount  

Reason 1 : marking all of 

types of errors . 

Reason 2:  focusing on 

particular errors 

 

 

 

 

 

 

 

 

 

 

 

PRACTICE (track 

changes) : Amount  

- Selective 

 

- Comprehensive  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

PRACTICE (track 

changes) : Amount  

- Selective 

 

- Comprehensive  

As the participant 

acknowledged, amount of 

feedback using track 

changes, lecturer tends to 

mark all types of errors in 

students‟ writing. In 

addition, when it comes to 

content or organization, 

the amount of feedback 

given depend on the 

student level, whether the 

student understands what 

will be done or corrected. 
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berhubungan dengan content 

atau organitation (e.g  

sentence, supporting, 

concluding sentence, tapi ini 

tergantung dari level 

mahasiswa nya lagi 

bagaimana, bila mereka 

sudah familiar dengan apa 

yang harus dilakukan/ 

diperbaiki atau tidak, jika 

tidak saya, koreksi kemudian 

saya beri form yang 

benarnya‟‟  

 

 

 
 

 

 
 

 

 

 
 

 

kemudian, spelling tidak 

tepat, bila berhubungan 

dengan content atau 

organitation (e.g  

sentence, supporting, 

concluding sentence‟ tapi 

ini tergantung dari level 

mahasiswa nya lagi 

bagaimana, bila mereka 

sudah familiar dengan 

apa yang harus 

dilakukan/ diperbaiki 

atau tidak, jika tidak saya 

koreksi kemudian saya 

beri form yang 

benarnya‟‟  

 

 

 

to do this you need to 

 

 

 

 

 

 

 

 

 

 

 

PRACTICE  (track 

changes) : Focus 

Reason 1 : The extent to 

which lecturer believe in the 

importance of focusing on 

error related to how how 

paragraph is organized 

(topic sentence, supporting 

sentences, conclusion). 

 

 

 

 

 

 

 

 

 

 

 

 

PRACTICE (track 

changes) : Focus 

- Organization 

- Language form 

- Content  

 

 

 

 

 

 

 

 

 

 

 

 

PRACTICE (track 

changes) : Focus 

- Organization 

- Language form 

- Content 

 

As the participant 

acknowledge, focus of 

feedback, she believed 

that the first important is 

structure or organization. 
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to do this you need to write a 

good topic sentence, how to 

develop the topic sentence 

with the supporting 

sentences, and how to 

conclude your paragraph. So, 

it has nothing to do with the 

grammar but it is also an 

essential part of when you are 

writing a paragraph. For 

example my self, focusing on 

the paragraph structure, so I 

will ignore for the 

grammatical for the first 

draft, and I‟ll focus on the 

write a good topic 

sentence, how to develop 

the topic sentence with 

the supporting sentences, 

and how to conclude your 

paragraph. So, it has 

nothing to do with the 

grammar but it is also an 

essential part of when 

you are writing a 

paragraph 

First stage, focus on 

structure first, when the 

structure is already good, 

there is the topic sentence 

Reason 2 : the extent to 

which lecturer believe in the 

importance of focusing on 

language errors (e.g 

grammar, spelling) 

 

Reason 3 : which is more 

important according to 

lecturer, content (e.g idea/ 

development/form) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

language form or 

grammar also important 

but it comes later, because 

it is essential part when 

we are writing paragraph. 
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what the students already 

write the sentence of the 

paragraph and then has she or 

he develop the topic sentence 

with good supporting 

sentences, and then has my 

student written the 

concluding sentence. 

First stage, focus on structure 

first , when the structure is 

already good, there is the 

topic sentence and 

concluding, and I can easily 

give my feedback on 

grammar and the vocabulary. 

and concluding, and I can 

easily give my feedback 

on grammar and the 

vocabulary. Sometimes 

the problem is the 

structure they just write 

whatever they want but 

there is no a topic. 

jadi dalam error nya 

grammatical misalnya 

grammarnya tidak tepat 

atau tidak ada verbnya, 

kemudian, spelling tidak 

tepat, bila berhubungan 

dengan content atau 
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Sometimes the problem is the 

structure they just write 

whatever they want but there 

is no a topic. 

jadi dalam error nya 

grammatical misalnya 

grammarnya tidak tepat atau 

tidak ada verbnya, kemudian, 

spelling tidak tepat, bila 

berhubungan dengan content 

atau organitation (e.g  

sentence, supporting, 

concluding sentence) 

 It‟s depend. When the genre 

of the task that I assign, like 

organitation (e.g  

sentence, supporting, 

concluding sentence) 

I have mentioned before, 

so the first thing I see is 

content and organization, 

so the content is not too 

problematic  

It‟s depend. When the 

genre of the task that I 

assign, like last night a 

narrative, so the use of 

past tense would be my 

focus, tenses. Because its 

narrative. When they 

write about the 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

PRACTICE (track 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

PRACTICE (track 

changes) : Explicitness 
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last night a narrative, so the 

use of past tense would be 

my focus, tenses. Because its 

narrative. When they write 

about the descriptive my 

focus is adjective. So 

depends on the type of the 

task. 

 
 

 

 

biasanya juga saya coret 

dibagian yang salah karena 

saya rasa itu tidak perlu ada, 

bila perlu ada yang 

ditambahkan saya akan 

descriptive my focus is 

adjective. So depends on 

the type of the task. 

 

 

 

 

biasanya juga saya coret 

dibagian yang salah 

karena saya rasa itu tidak 

perlu ada, bila perlu ada 

yang ditambahkan saya 

akan tambahkan. selain 

ada fitur yang mencoret 

ada juga comment yang 

sering saya gunakan. 

Comment nya disini 

changes) : Explicitness 

Reason 1 : giving explicit 

feedback by providing the 

correction through the 

addition of missing form, 

crossing out the wrong form 

ad writing out the the 

correct form. 

 

 

 

Reason 2 : giving implicit 

feedback by crossing 

out/underlining/circling/clue 

without providing the 

correction. 

 

Reason 3 : Tend to use 

direct and indirect feedback 

at the same time. 

 

Reason 4 : in which the type 

of error, such as code or 

symbol. 

 

 

 

 

 

PRACTICE (track 

changes) : Explicitness 

- Direct  

- Indirect  

- Mix  

- Coded  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

- Direct  

- Indirect  

- Mix  

- Coded  

 

 

As the participant 

acknowledge, lecturer 

believe Explicitness of 

WCF Using Track 

Changes tends to use 

direct feedback and 

indirect feedback 

simultaneously by 

utilizing the comments 

and cross-out features. 

Even though, sometimes 

the lecturer also provides 

coded feedback if 

students make errors 

consistently. 
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tambahkan. selain ada fitur 

yang mencoret ada juga 

comment yang sering saya 

gunakan. Comment nya disini 

biasanya berupa lebih kepada 

content, misalnya saya 

meminta mahasiswa menulis 

tentang decriptive text 

tentang someone they admire 

seperti itu, kemudian ada 

informasi yang kurang tepat 

atau missing, topic sentences 

nya tidak ada, saya akan 

berikan comment (e.g. your 

topic sentences is missing)'' 

biasanya berupa lebih 

kepada content, misalnya 

saya meminta mahasiswa 

menulis tentang 

decriptive text tentang 

someone they admire 

seperti itu, kemudian ada 

informasi yang kurang 

tepat atau missing, topic 

sentences nya tidak ada, 

saya akan berikan 

comment (e.g. your topic 

sentences is missing)'' 

kadang juga saya 

memberikan comment 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 82 
 

kadang juga saya 

memberikan comment dalam 

bentuk Indirect feedback , 

jadi saya memberikan clue, 

kalau ada yang kurang dari 

kalimat mahasiswa for 

example saya tulisakn 

missing subject kalau kurang 

verb berarti missing verb.’’ 

So, I sometimes that a student 

made some of consistent 

error, for example a pronoun 

or spelling, I still use code or 

symbol. But when I found 

that the sentence unreadable I 

dalam bentuk Indirect 

feedback , jadi saya 

memberikan clue, kalau 

ada yang kurang dari 

kalimat mahasiswa for 

example saya tulisakn 

missing subject kalau 

kurang verb berarti 

missing verb.’’ 

So, I sometimes that a 

student made some of 

consistent error, for 

example a pronoun or 

spelling, I still use code 

or symbol. But when I 
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just directly give my 

feedback. So, I don‟t really 

particularly use the what 

types of giving feedback like 

directly or indirectly. I tend 

to use those at the same 

times‟‟ 

 

 

 
 

 

 

 
 

 

 

 
 

 

 

 

 

 

 

 
 

found that the sentence 

unreadable I just directly 

give my feedback. So, I 

don‟t really particularly 

use the what types of 

giving feedback like 

directly or indirectly. I 

tend to use those at the 

same times‟‟ 

 

 

I give them 3 times for 

drafting or feedback, and 

for now I think, I can 

give about 2 draft they 

see my feedback, when 

something they don’t 

understand they will 

 

 

 

 

Practice :  

 

Reason 1 : The 

activities that lecturer 

applies to writing in 

class  

 

Reason 2 : Students‟ 

proficiency level affect 

lecturer‟ writing 

practices  

 

Reason Students‟ large 

numbers in class affect 

lecturer‟ practices 

 

 

 

 

 

 

 

 

 

 

 

 

Practice :  

 

1. Drafting  

2. Provide oral 

feedback  

3. Revising  

 

4. Students‟ 

proficiency level  

 

5. Students‟ large 

numbers 

 

 

 

 

 

 

 

Practice : 

 

1. Drafting  

2. Provide Oral 

feedback  

3. Revising  

4. Students‟ 

proficiency level  

 

5. The Students‟ 

numbers 

 

As the participant 

acknowledge, lecturer 

believe several factors 

that affect the lecturer‟ 

practice in providing 

feedback namely the 

Students‟ proficiency 

level which is certainly 

different and the 

Students‟ numbers. 
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I give them 3 times for 

drafting or feedback, and for 

now I think, I can give about 

2 draft they see my feedback, 

when something they don’t 

understand they will ask me 

directly, because written 

feedback still be unfamiliar, 

so they always support it by 

oral feedback and I explain to 

them, they understand, and 

the draft already improve and 

I will stop at 2
nd

 draft. They 

need oral feedback, we need 

to tell them, but unfortunately 

not all.‟‟ 

 

ask me directly, because 

written feedback still be 

unfamiliar, so they 

always support it by oral 

feedback and I explain to 

them, they understand, 

and the draft already 

improve and I will stop at 

2
nd

 draft. They need oral 

feedback, we need to tell 

them, but unfortunately 

not all. 

 

based on my teaching 

experience, the amount 

of feedback students 

writing that you are 

correcting. So, when I 

was in charge so many 

students to give my 
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based on my teaching 

experience, the amount of 

students writing that you 

are correcting. So, when I 

was in charge so many 

students to give my feedback 

I was just first, categorize 

which students need or urgent 

to be given comprehensive 

feedback so that really 

affecting is the number of 

students which I‟m in charge 

of.‟‟ 

Yes I think they should be 

different in giving feedback 

based on students level. And 

why they should be different 

because for the higher 

achiever it would be less 

interesting it would be feeling 

feedback I was just first, 

categorize which students 

need or urgent to be 

given comprehensive 

feedback so that really 

affecting is the number of 

students which I‟m in 

charge of.‟‟ 

Yes I think they should 

be different in giving 

feedback based on 

students level. And why 

they should be different 

because for the higher 

achiever it would be less 

interesting it would be 

feeling not really 

motivated because given 

so many feedbacks and 

compare with the lower 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Challenge : 

Reason 1: lack of 

understanding of students 

to self-correct their 

writing using track 

changes. 

 

 

 

 

 

 

 

 

 

 

 

 

Challenge : 

Reason 1 : Student 

ability  

Reason 2 : students‟ 

 

 

 

 

 

 

 

 

 

 

 

 

Challenge : 

Reason 1 : Student 

ability  

 

As the participant 

acknowledge, lecturer 

state that lack of ability of 

student become a 

challenge in providing 

written corrective 

feedback through track 

changes. In addition, 

students‟ behaviour is 
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not really motivated because 

given so many feedbacks and 

compare with the lower 

achiever right‟‟. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

But  the problem is because 

the student is still unfamiliar 

with the devices so they don‟t 

achiever right‟‟. 

 

 

 

 

 

 

But  the problem is 

because the student is 

still unfamiliar with the 

devices so they don‟t 

know how to for example 

like see the original and 

then the document with 

the comment and what 

can they do about that.‟‟ 

One thing that my 

biggest concern is they 

still not familiar  in the 

habit of writing in 

 

Reason 2 : students still 

not familiar with the 

habit of writing English, 

so it makes them 

difficult.  

behaviour. also a challenge for a 

lecturer in providing 

feedback.  
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know how to for example 

like see the original and then 

the document with the 

comment and what can they 

do about that.‟‟ 

One thing that my biggest 

concern is they still not 

familiar  in the habit of 

writing in English. So, when 

they only write when they are 

ask by me. So writing is not a 

habit for them, it is very 

difficult.‟‟ So yeah that is my 

biggest concern, if that emm 

a writing become a habit they 

would be no problem, they 

will understand the written 

corrective feedback easily. 

 

 

 

 

English. So, when they 

only write when they are 

ask by me. So writing is 

not a habit for them, it is 

very difficult.‟‟ So yeah 

that is my biggest 

concern, if that a writing 

become a habit they 

would be no problem, 

they will understand the 

written corrective 

feedback easily‟‟ 
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Appendix III : Some examples of students writing that have been given 

feedback using Track Changes.  

Appendix III.1 : students writing 1 

 

 

 

 

 

 

 

 

 

 

Appendix III.2 : students writing 2 
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Appendix III.3 : students writing 

 

 

 

 

 

 

 

 

 

 

 

Appendix III.4 : students writing 
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Appendix IV : Research Permit Attachment 
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