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ABSTRACT 

 

STUDENTS’ ATTITUDE TOWARD GRAMMATICAL ERROR 

FEEDBACK  

IN WRITING CLASS 

LETNAWATI 

21713036 

  

This study aimed to describe or define the positive or negative 

students’ attitude toward grammatical error feedback in writing class 

English Department students’ at the fourth semester of Muhammadiyah 

University of Kendari be participant in this study. This research design 

was descriptive qualitative. Data collection was carried out using the 

Student's Document Writing and Interview methods. Based on the results 

of data analysis, it absolutely was found that EFL students Attitude at 

Muhammadiyah University of Kendari toward grammatical error 

feedback differently. The students mostly had postive behavior toward 

error feedback.  Aspect interaction, there is only one student who doesn't 

really like giving opinion in online class, because the student cannot 

understand the explanation of the material being presented. For aspect 

Disregard, ffive studentS had positive disregard, but there was one student 

who had negative disregard because sometimes she does other things 

before working her feedback, like doing a task with a tight deadline and 

felt confused about correcting writing. 

 

Keywords: Grammatical Error, Direct Corrective Feedback, and Student attitude. 



   

  
 

      ABSTRAK 

 

SIKAP SISWA TERHAHAP UMPAN BALIK KESALAHAN TATA BAHASA     

    DI KELAS MENULIS 

       LETNAWATI 

           21713036 

Penelitian ini bertujuan untuk mendeskripsikan atau mendefinisikan sikap positif 

atau negative mahasiswa terhadap umpan balik kesalahan Tata Bahasa pada semester 

enam di Universitas Muhammadiyah Kendari. Subjek penelitian ini adalah mahasiswa 

semester enam di kelas A. Desain penelitian ini adalah deskriptif kualitatif. Pengumpulan 

data dilakukan dengan metode tulisan siswa dan wawancara. Berdasarkan hasil analisis 

data, mutlak ditemukan bahwa sikap mahasiswa EFL Universitas Muhammadiyah 

Kendari terhadap umpan balik kesalahan tata bahasa berbeda-beda. Sebagian besar siswa 

memiliki perilaku positif terhadap umpan balik kesalahan tata bahasa. Aspek interaksi, 

hanya satu siswa yang kurang suka memberikan pendapat di kelas online, karena siswa 

tersebut kurang memahami penjelasan materi yang disampaikan. Untuk aspek 

mengabaikan, lima siswa memiliki pengabaian positif, namun ada satu siswa yang 

memiliki pengabaian negatif karena terkadang dia melakukan hal lain sebelum 

mengerjakan umpan baliknya, seperti mengerjakan tugas dengan tenggat waktu yang 

dekat dan merasa bingung dalam mengoreksi tulisan.  

Kata kunci: kesalahan tata bahasa, umpan balik korektif langsung, sikap siswa. 
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CHAPTER I 

INTRODUCTION 

  

This research is means to explore the attitude by EFL students when learning 

writing skills at Muhammadiyah University of Kendari, in Kendari, Southeast Sulawesi. 

This chapter consists of research background, research question, research significance, 

research scope, and definition of term. Each part is being discussed in several sections 

sequentially.  

A. Background of the Study 

There are four kinds of skills in English, namely listening, speaking, reading and 

writing. All of skills are important to be mastered by students, one amongst them is 

writing skill. All of skills are important to be mastered by students; one amongst which is 

writing skill. (Javid, Zahid & Umer, 2014) states that the importance of writing arises 

from being the first means by which students can show their academic progress and 

development to their instructors. But writing is taken into account because the most 

difficult skill for college students because it requires hard thinking to provide words, 

sentences and paragraphs at the same time. Writing has several conventions that separate 

it from speaking. Additionally, to differences in grammar and vocabulary, there are 

problems with the formation of letters, words, and text, which are manifested by 

handwriting, spelling, and layout, and punctuation (Harmer, 2002). This suggests that 

writing offers a chance to enhance students' vocabulary, grammatical knowledge and 
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develop their understanding of how things are expressed and the way well students' 

messages are understood in written form. 

Likewise, students often use considering about concepts from their first language to 

specifics their ideas in English. They have to find aout the way to transfer their 

knowledge of the grammatical rules/concepts of the target language from oral 

communication to written communication. Difficulty in applying linguistic rules in 

writing causes students to create mistakes. Errors are real deviations from the grammar of 

native speakers. This implies that learners make mistakes because they are not doing 

understand the principles of using the target language (Brown, 1994). 

Different language systems can make learners make mistakes and error. Mistakes 

are different from error. Mistakes are performance errors, which are random guesses or 

errors that the learner can self-correct. Meanwhile, errors are significant deviations from 

the grammar of native speakers, reflecting the learner's inter-language competence and 

can‟t be corrected by the learner himself. Errors are made by students because they are 

doing not know the rules and will make them repeated (Yulianti, 2007) 

By observing the students' mistakes, the researcher tried to gather information about 

students' mistakes in writing. Further analysis is required to search out to move into 

which aspect of language they create mistakes and their frequency. Since English 

education students are prepared to become English teachers, they need to be competent in 

altogether language skills to become good English teachers. They must not only be good 

listeners and speakers, but also good readers and writers. If their language skills bad, then 

their method is said UN effective. They are going to teach writing effectively if they 
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master writing and other language skills. In an attempt to master aspects of writing skills, 

it‟s necessary to investigate errors in written texts to seek out what quantity gain will be 

obtained within the teaching process. 

      Based on preliminary study conducted at Muhammadiyah University of Kendari, on 

Friday, 15 January, 2021, error correction has already utilized by teachers in their writing 

class. This is often supported what teacher of writing class in 4
th

 semester said through 

interview. It hopes that error correction can help students to improve their text accuracy 

in writing. Additionally, about relevant to student‟s attitudes toward grammatical error 

correction, this issue has not been properly examined yet, especially in Muhammadiyah 

University of Kendari. Therefore an investigation about students‟ attitude towards 

grammatical error feedback seems to be a very important one to be researched and also 

the writer will conduct this research under the title “Students’ Attitude toward 

Grammatical Error Feedback in writing class at Fourth Semester of English 

Department Students at Muhammadiyah University of Kendari”  
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      B.  Research Question 

Research question of this study is “How is student‟s behavioral attitude toward 

grammatical error feedback given by the teacher in the writing class at fourth semester in 

Muhammadiyah University of Kendari? 

C. Objective of the Study 

The objective of this study is to analyze the student‟s attitude toward grammatical 

error feedback in writing class at fourth semester in Muhammadiyah University of 

Kendari. 

D. Significance of the Study 

a. Teacher, 

This research would be helpful for teacher to produce factual method in giving 

grammatical error feedback toward the students.  

b. Students, 

This study can help students to reveal what they have towards the feedback. So, 

they‟ll develop their ideas towards their achievement in writing.   

c. Researcher, 

This result would add the knowledge about the idea of grammatical error feedback in 

writing skill and its insinuation in the Email.  
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E. Scope of the Study 

In this study, the researches will focus in student‟s attitude especially to behavior 

towards grammatical error feedback in writing class at the fourth semester Department of 

English Students at Muhammadiyah University of Kendari. 

F. Definition of Key Term 

The writer would give the definition of key terms as follows:  

1. Students Attitude 

       Attitude might be a comparatively enduring organization of beliefs, feelings, and 

behavioral tendencies toward socially significant objects, groups, events, or symbols 

(Hogg, & Vaughan 2005). During this context, the researcher will study the students‟ 

attitude when learning grammar at English Department Muhammadiyah University of 

Kendari.  

2. Errors 

In the case of responding to student writing, mistakes can have a negative impact on 

controversial sense. There are two kinds of this controversy, namely that there is still a lot 

of raging in a circle, both pro-correction and non-correction options. Due to several 

reasons this research is not conclusive, Guenette, 2007) providing direct feedback to 

students is able to have a major influence in achieving fluency and accuracy in writing. 

During this context, the researcher will study the students‟ attitude when learning 

grammar at English Department Muhammadiyah University of Kendari. 
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3. Grammatical Error  

Grammar refers to the principles of language. According to (Greenbaum & Nelson, 

2002) saying that words in language discuss with a group of rules in combining several 

words so they become larger units or commonly called sentences. Furthermore 

(DeCapua, 2008) says that the term grammar doesn‟t bring pleasant memories within the 

minds of the many people. The term grammar is commonly harking back to boring 

lessons with endless practice, repetition, and other generally thoughtless practices, that 

specialize in mostly vague rules about how people should write and speak. 

4. Writing  

Writing could be a means of communication between writers and readers. That is, 

someone writes to speak together with his readers. So defining writing is as a complex 

activity within which the author makes use of varied knowledge and skills and this 

complexity makes it impossible that the  identical individual will perform equally well on 

different occasions and tasks (Hyland, 2006). During this context, the researcher will 

study the students‟ attitude when learning grammar at English Department 

Muhammadiyah University of Kendari. 
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        CHAPTER II 
 

LITERATURE REVIEW 

 

This chapter discuss about literature view. This chapter describes about the idea and 

definition that‟s relevant to the research to induce legitimate concept. The author would 

explain about previously study, theoretical framework, writing, grammatical error and 

students attitude. 

A. Previous Study 

In this part, the researcher reveals two previous studies that support this research 

which also has the similar focus with this research that‟s associated with student's attitude 

of learning English especially learn writing skills. 

 A Previous study carried by Zhu (2010). Entitled “An analysis of faculty students’ 

attitudes towards error correction in EFL context. English Teaching”. The study was 

calculated using Pearson Correlation formula to gathering the data. The topic of this 

study was 100 EFL learners (48 females, 52 males) studying English in Second Grammar 

School in four different fourth grade classes taught by the identical teacher. This study 

was to investigating the impact of students‟ attitude towards correction of providing 

written errors on English as foreign language (EFL) learners‟ writing performance. The 

results showed that positive attitudes towards error correction and grammatical accuracy 

were stronger within the explicit group than within the specific group. The findings 
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suggest that providing teacher error correction is effective in reducing EFL learners‟ 

attitude towards grammatical errors and improves their writing achievement.   

Supported the data analysis which has been shown by Widiatmoko, 2011). This 

research was conducted to the second grade of senior high school academic year 

2016/2017 in Senior High School 1 Bandar Lampung. The overall of scholar grammatical 

errors were 25.40% for omission, 15.54% for addition, 50.31% for misformation, and 

8.75% for misordering. Within the results of research conducted by Juwitasari, the data 

obtained for omissions were 50.90%, additions of 5.46%, incorrect formation 35.46%, 

and wrong sequences 8.18%. The explanation was that the students weren‟t aware of 

familiar with English structure like the shape of verb, because they did‟t find such rules 

in Indonesian. They used surface strategy taxonomy to investigate the grammatical 

errors. The findings were presented within the kinds of error, the sample of sentences 

which contain errors, the Revised Version of the sample sentences, and also the 

frequency of the occurrence. There are four kinds of errors identified at the sentence level 

like omission, addition, misformation and misordering.  

      Finally, this study was conducted by (Papangkorn, 2015), this study investigated the 

preferences of International College Students, Suan Sunandha Rajabhat University 

towards error correction to assist SSRUIC teachers with the hope that teachers will 

achieve learning the language. This study examines the attitudes and preferences of 

learners towards error correction through 50 male (25) and female (25) first-year 

SSRUIC students in Bangkok, Thailand. Data were taken using questionnaires and 

interviews. The results of this study are difficult to generalize to a bigger population, due 

because of the little sample of Thai EFL students. These findings provide useful 
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information that may contribute to understanding the preferences of SSRUIC learners 

towards error correction. 

Based on those previous studies above, what makes this study different from those 

previous studies is that this study only target on students‟ attitude toward grammatical 

error feedback in learning writing skills in writingg class at the fourthh semester students 

of Muhammadiyah University of Kendari.  

B.    Theoretical Framework  

1.   Writing 

     Writing has a very important role in language learning. Writing contexts take an 

axtended time to master because it takes study and practice to develop these skills. 

According to Celce-Murcia, 2001) writing is that the ability to specifics one's thoughts or 

ideas in writing during a second language, and to try and do so with reasonable coherence 

and accuracy may a great achievement. This implies that in writing, someone expresses 

one's ideas, opinions, feelings, and experiences in writing with the aim of developing 

writing skills. The author must arrange his ideas within the kind of words, phrases, 

clauses, and paragraphs so his writing is understood and skim clearly. The author uses his 

ideas and knowledge to tell the reader about his topic. 

      Writing skills are a very important tool for college students because it‟s the most 

bases on which their work, learning and intelligence are assessed. First, Caroll, 1990) 

says that writing could be a way for somebody to make opinions, so the knowledge of a 

learner may be seen and known who they‟re. When learners don‟t understand how to 

specife themselves in writing, then, they‟ll not be able to communicate well with 
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teachers, peers, etc. on the opposite hand, having good writing skills is extremely 

important for today's learners because it can help others in giving them feedback on their 

writing. Second, Zacharias, 2007) stated the importance of recognizing writing as a skill 

that contributes and it‟s helpful to language learning. Therefore, writing could be a skill 

that needs students to process high motivation. Because learners often make mistakes, 

especially learners write in an exceedingly a foreign language. Finally, the term 

'corrective feedback' in learning refers to feedback provided to the learner, from any 

source that contains evidence of the learner's errors within the kind of language (Evans, 

2010). 

 The process of writing 

In writing skills, most of the people find it difficult to create good writing. So, 

everyone or students must comprehend the method of writing skills. According to Jack 

and Willy (2002) the writing process likes ours; 

a. Pre-write 

In pre-writing students can stimulate their thinking to start with. He‟s able to get 

inspiration, ideas and gather information to write down. There are two ways in which will 

be done to stimulate their minds such as; brainstorming, giving students some questions 

that include the WH-Question (who, why, what, where, when, and how) supported the 

subject to be studied.  This is often a decents thanks to help students within the pre-

writing process. 
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b. Drawing 

In the process of writing, drafting is extremely important to improve students' ideas. 

At this stage of preparation, the author only focuses on writing fluency without having to 

think about grammatical accuracy. 

c. Responding 

In writing activities, the teacher responds to students with the aim of making the 

writing process a successful. This is often done after the author finishes writing and 

before doing the revision stage. The aim of this activity is to provide information to 

students to enchance the content of their writing. 

d. Revising and Editing 

In the revising stage, students check their text after being given feedback within the 

responding stage. The aim of this stage isn‟t only to check for language errors, but to 

correct the content of the written communication. Then editing is additionally a very 

important process and therefore the teacher must play a pending role in providing 

feedback to students in order that students can edit their own writing in order that they 

find out about the way to reduce their mistakes. 

e. Post-writing 

In this post-writing, students have finished writing. The post-writing stage is 

extremely important in increasing students' motivation for future assignments from 

student findings at a later time. There are several steps or processes in summarizing all 

the explanations above, namely pre-writing, compiling, responding, revising and editing 
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and post-writing. Of the various processes in writing, one important thanks to improve 

writing skills is through practice. 

2. Error 

Errors are an integral a part of learning but aren‟t evidence of failure in learning. 

These errors should be analyzed because they contribute to understanding the language 

learning process. From their mistakes, students can get feedback so it may want to find 

new efforts in achieving learning goals. It contains information about the strategies 

utilized by learners to accumulate a language in order that they‟re able to play an 

important role within the study of foreign languages. However, students should 

remember of errors and omissions because the terms are technically different (Davis and 

Pearse, 2002). We will say that error is an activity, study and evaluation to get learning 

outcomes achieved by students in developing an inter-language system in speaking and 

writing which consists of two comparisons, namely a comparison of errors made within 

the target language and a comparison of errors within the target language alone. This 

means that errors have a positive role in language learning because it‟s an indication that 

the language learner isn‟t learning the principles of the target language effectively 

(Taylor, 1997). 
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      According to Truscott, 2008) defines error correction as correcting grammatical 

errors with the aim of improving students' ability to write down accurately. However, the 

researchers also failed to pay enough attention to the side effects of grammar correction, 

which might have an impact on students' attitudes, furthermore because the ways within 

which writing classes take up time and energy. Therefore, he suggested that grammar 

correction in L2 writing class should be abandoned because this research shows that it‟s 

less effective and has harmful effects. 

Additionally, students tend to be embarrassed by the mistakes they create within the 

learning process. Because, many teachers don‟t see errors as a tool or benchmark in 

learning. Learners must express their attitudes towards error correction practices because 

here almost no work is finished on students' attitudes and approaches to writing 

assessment. So, teachers can provide feedback to their students. However, recently 

various studies have begun to seem at L2 writing and students' attitudes towards error 

correction provided by the teacher. On the negative side, error correction doesn‟t 

stimulate students to think that their communicative competence is sufficient in 

conveying meaning in situations, in order that they may feel a little motivated to 

eliminate the mistakes they have made (Sampson, 2012). Therefore, the most reference 

for error correction is the evidence that the learner's errors are able to provide an 

understanding of the processes underlying second language acquisition (Erdogan, 2005). 

From the three definitions above, it will be clarified that error correction is an activity 

to identify, classify and describe errors made by learners in speaking or writing. With the 

aim of obtaining information about any difficulties someone faces in speaking or writing 

sentences in English. According to Lee (2004) students need feedback from their teachers 
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within the hope that it‟ll really help them to become good writers. So, with error 

correction, teachers will comprehend what things to specialize in and what kinds of 

material to emphasise in their teaching. With the aim they have to be able to develop 

curriculum designs like remedial teaching, and choose materials that may help students 

learn English, because teachers have to know the causes of errors and also the reasons 

why these errors occur. 

3. Definition of Grammar  

All languages have itsown grammar. People that speak that identical language are 

able to communicate because they know the grammar system of that language. The use of 

the language to speak presuppose a grammar, it follows that everyone speakers and 

writers of a language must have a knowledge of its grammar. Grammar is partly the study 

of what forms or structures are possible during a language and concerned with analysis of 

the sentence which is describing the principles how language sentences are formed 

(Thornbury, 2004). Then, the grammar of a language is the description of the ways within 

which words can change their forms and might be combined into sentences in that 

language. It‟s the structure and meaning system of language (Harmer, 2002).  

From the statement above, we all know that grammar is explicit. It doesn‟t only 

explain how the utterances are formed, but also provides a tool to get some possible 

structures that have not been used before, which could be useful for those who value 

more highly to use the language in a creative way in order that they will communicate 

easily. It helps us to write down new kind of sentences that are more practical and more 

persuasive. Grammar is that the most important aspects in writing. So as to create a well 
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structured writing, one should be mastered in grammar. It contains rules to vary the 

meaning (morphology), arrangement of words (syntax), clause and structure and also the 

classification of a part of speech (noun, verb, etc.), and issues regarding cohesion and 

coherence of whole text. If grammar rules are too violated, communication may suffer, 

although creating good grammar rule is extremely difficult by using correct grammatical 

rules, writers will have good writing. According to Iriskulov, 2006) states that a language 

includes syntactic category which represents a linguistic phenomenon that has the overall  

meaning consisting of minimum of two particular meanings that are opposition one 

another which have constant grammatical means of their own to specific them. There 

must be the subsequent features: 1.) It‟s a general grammatical meaning of number; 2.) It 

consists of two particular meanings; singular and plural; 3.) Singular is opposition to 

plural, they‟re anonymous; 4.) Singular and plural have their own constant grammatical.  

 Types of Grammatical Error 

The samples of the grammatical errors that are found within the students‟ writing:  

a. Sentence Pattern  

       The topic is that the part of the sentence that contains the person or thing that 

performs the action of the verb. In English sentences, most sentences contain a subject 

matter (S) and a verb (V). However, not all verbs may be followed by an object (O). So, 

the topics come before the verb appears, and comes before the object. 
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 Examples:  

a. Birds  Flew    b.  Baby  cried  

   (S)               (V)                            (S)                 (V)  

 c. Student needs   a      pen   d. My teacher     enjoyed       the class 

  (S)         (V)      (O)                        (S)                      (V)                (O) 

A verb may be a word or phrase that defines an action, condition, or experience. 

There are two kinds of verbs, namely intransitive and transitive verbs. Intransitive may be 

a verb that doesm‟t need an object in a very sentence. Some samples of common 

intransitive verbs are: arrive, agree, cry, come, exist, go, happen, live, wake up, sleep, 

stay, and walk. Meanwhile, transitive verbs are verbs that are followed by an object. For 

example, common transitive verbs are: hit, build, cut, like, make, string, need, send, use, 

want. However, there are some verbs that may be either intransitive or transitive. 

Transitive is when a student is active in learning. While the intransitive is when a student 

only reads a book. Subject and object are nouns (or pronouns), samples of nouns is 

people, places, animals, things, or appearancesTense  

      Tense in English could be a verb method want to show the time or continuation or 

completeness of an action or state associated with the time of speaking. Simple past 

tenses are sentences that are want to express events that have occurred within the past and 

have ended in the past. Past tense can also be interpreted as a sentence that describes the 

time of an event that occurred in the past and has ended. For example: They played some 

game and watched movies last week. 
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b. Pronoun  

      Pronouns are words that are obtained from the number of languages utilized in the use 

of subtitles of a noun or phrase. One of the needs of pronouns is for the efficiency of a 

sentence in a paragraph or discourse, with the intention that a sentence delivered are often 

well received and more practical and not long-winded. 

       The types of personal pronouns are:  

- First person pronoun, which is one type of pronoun that is used to replace the person 

speaking. 

  • Single: I, I, mine, mine 

  • Plural: we, we, ours, ours. 

- Second person pronoun, which is one type of pronoun that is used to replace the person 

being spoken to. 

  • Single: you, yours, yours 

  • Plural: you, yours, yours 

- Third person pronoun, which is one type of pronoun that replaces the person being 

spoken of. 

  • Singular: he, she, he, she, he, that, that. 

  • Plural: they, they, they, theirs 
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c. Preposition 

     Prepositions are words or groups that are used before nouns, pronouns or noun phrases 

that show arch, time, place, location that introduces an object in English. Prepositions 

also function to the point out the connection of nouns or pronouns to other words during a 

sentence. 

      The subsequent list illustrates the utilization of prepositional phrases to convey 

specific shorts of information such as: 

a. Place, position: across, after, against, among, around, at, before, behind, below, 

between, by, in, ahead, inside, near, on , on top of, opposite, outside, over, to, under, 

underneath.  

b. Direction: across, at, by way of, down, into, out of, to through, toward, up upon.  

c. Time: about, after, around, at before, by, during, from ... to, from ... until, in.  

d. Purpose, reason: for  

e. Possession: of  

f. Manner, instrument: by, in, like, with. 

g. Identification: at, by, in, on, with.  

h. Distance: for 

            i. Agent: by  
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  j. Material: with  

  k. Quantity: by 

e.  Punctuation and Spelling 

Punctuation marks are special signs that are used or added to a piece of writing with 

the aim of separating phrases and sentences, and can show that something you have 

written is a statement without any coercion. Intimate style and grammar can be commas, 

semicolons, and other signs. In other words, you have to punctuate well so you can write 

well. For examples of punctuation in punctuation used: period/period, comma, semicolon, 

question mark, apostrophe, capitalization, etc.Full stops  

The punctuation (.) is put at the top of a sentence, or at the top of a word that has been 

shortened. 

1) Commas  

A comma‟s basic purpose in life is to point to the reader that there should be a small 

pause within the sentence. Sometimes commas separate items in a very list. The last two 

items of a listing should already be separated by the word „and‟, so you don‟t need a 

comma there. E.g.: I took bread, milk, eggs and cheese. 

2) Apostrophe 

The punctuation („) that shows when a letter or variety has been missed, or is employed 

used before or after s to point out possession, E.g.: I'm (= I am), they're (= they are), 65 

(= 1965), Helen is laugh, etc. For example: It‟s a fine day today. (Short for „it is‟) The 

dog bit its tail. (Showing ownership). 
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3) Capitalization Capital could be a letter of the alphabet within the form and bigger size 

that‟s used at the start of sentences and names print in capitals. Capitalization is that the 

use of capital letters. 

Using charachter for the primary letter of contain a specific meaning for many 

readers. Capitalization is confusing unless it‟s done correctly, so use capital letters only 

you‟re doing so. Here are some rules for capitalization.  

a) Capitalize proper names of individuals (including titles and honorifics), ethnic groups, 

places, countries and states, holidays, institutions, and religions.  

b) Capitalize the primary word an exceedingly or a quoted word, phrase, or sentence of 

dialogue. Don‟t capitalize the primary word of an indirect quote in paraphrase.  

c) Don‟t capitalize words to emphasise them in academic writing. 

Spelling 

Spelling words in English may be difficult for learners because sometimes a word is 

incrdeably like a word in their own language but isn‟t spelled the identical. For instance, 

spell success with only one„s‟, or colleague without an „a‟. Another thing that creates 

spelling difficult is that some words in English don‟t sound exactly as they‟re spelled. 

Within the word definitely, as an example, the second „i‟ sounds more like an „a‟. It‟s 

important that students of English learn these differences. 
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The bold letters in these words show you which ones parts of the words learners most 

frequently. Correct spelling: Accommodation, which, government, beginning, definitely, 

successful, environment, advertisement, believe, colleague. 

4. Students Attitude  

a. Definition of attitude 

      Attitude may be a psychological construct; a mental and emotional entity that inheres, 

or characterizes someone which is can make people relatively enduring organization of 

beliefs, feelings, and behavioral tendencies towards socially significant objects, groups, 

events, or symbols (Hogg, & Vaughan 2005). So, attitude without evaluation shows a 

psychological tendency to look at behaviors. Therefore, attitude is an evaluation of an 

attitude object, starting from negative to positive attitudes and also permit that individuals 

can conflicted or ambivalent toward an object by simultaneously holding both positive 

and negative attitude towards the edentical. This has led to some discussion of whether 

individual can hold multiple attitudes toward the identical (Albaraccin, 2005). 

In this study, attitude is seen as a vital factor influencing language development 

during this study and has gained significant attention from first and second language 

researchers. There are many reasons why the attitude of learners towards acquisition is 

very important. Learning attitudes affect activities like selecting and reading books, 

speaking in an exceedingly foreign language. Generally, it‟s believed that learners' 

behaviors decide whether or not they‟re going to be ready to understand the main points 

within the language. In other words, success during a target language depend not just on 
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academic capacity, but also on the learner‟s attitudes toward learning the language. This 

means that learning should be approached primarily as a mechanism that‟s social and 

psychological rather than purely academic (Hamouda, 2011). 

So, supported on the definitions from some authors above, it may be concluded that 

attitude could be a reaction toward an object, situation, or person, that among feelings.  

Attitude shows about opinion, like agree or disagree toward a difficulty, opinion and 

other people. So to be able to assess the students' attitudes, several definitions of the word 

'attitude' are presented. The term was defined as a psychological construct that defines a 

selected behavior by Al-Mamun, Rahman, Rahman, and Hossaim (2012). A big 

proportion of the emotional attitudes are identified like thoughts, self, and group 

interactions. If students have good grades, learning doesn‟t occur because behavior can 

affect learning success or failure itself. As any personality trait, with another word 

attitude may be a hypothetical concept that‟s not explicitly observable and must be 

inferred from measurable responses that represent and assess positive or negative 

attitudes (Brown, 2001). 

b. Structure of Attitudes 

The learning process is considered as a positive change within the individual‟s 

personality in terms of the emotional, psychomotor (behavioral) also as cognitive 

domains since when one has learned as selected subject, he/she is meant to think and 

behave during a different manner and one‟s beliefs are distinguished (Pickens, 2005). 

Within the following, the three aspects attitude concepts Affective, Behavioral, and 

Cognitive aspects are briefly described. 
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1). Affective component: this involves a person‟s feelings or emotions about the attitude 

object. For example: “I feel proud when studying English language”. Feng and Chen 

(2009) stated that, “Learning process is an emotional process. It’s suffeirng from 

different emotional factors. The teacher and his students engage in various emotional 

activities in intend varied fruits of emotions are yield. “Attitude can help to price whether 

or not they like or dislike the objects or surrounding situations. It‟s agreed that the inner 

feelings and emotions of EFL learners influence their perspectives and their attitudes 

towards the target language (Shams, 2008). 

2). Behavioral component: the way the attitude we‟ve influences how we act or behave. 

For example: “I wish to offer opinions during English lessons”. Pickens (2005) stated 

that, “Positive attitudes cause the exhibition of positive behaviors toward courses of 

study, with participants absorbing themselves in courses and striving to seek out more. 

Such students also are observed to more want to solve problems, to accumulate the 

knowledge and skills useful for life style and to intercat themselves emotionally.”  

In addition, AL- Magid, 2009) support that conative is worried with the behavior or 

action of somebody which regarding to an object. For instance is that the student thinking 

their enthusiasms to write down or study are increasing due to the feedback given by the 

lecturer. 

3). Cognitive component: this involves a person‟s belief / knowledge about an attitude 

object. For example: “I am ready to think and analyze the content in English language”. 

The cognitive attitude there are often classified into four steps of connecting the previous 
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knowledge and there for the new one, creating new knowledge, checking new knowledge, 

and applying the new knowledge in many situations. 

From those components above, the author only focused on one component of attitude, 

namely behavioral attitude. The behavioral intention may be a verbal indication or typical 

behavioral tendency of a private. Fakeye, 2010) stated that there are two sorts of behavior 

namely positive and negative. For positive behavior the topics specialise in getting the 

aims of the actual object and chech out to seek out what the thing means. On the opposite 

hand, negative behavior is that the way people ignore something that may impact of their 

motivation. During this research, behavior is said to the implementation of corrective 

feedback given by the teachers. 

Pickens, 2005) states that a behavioral component composed of predispositions 

concerning actions toward the thing. To urge students‟ attitude, the author adapted the 

indications of students‟ attitude from Pickens, 2005).  

          Aspect Indicators Representation 

Behavioral 

concerning Action 

Positif Action 

 

Negative Action  

Interaction; 

Acceptances, Trust  

Disregard; Shocking 

 

During this research, the researcher chooses grammatical error feedback as an object of students‟ 

attitude which to understand what the scholars are like or dislike. Besides that, it‟s explained that 

the aspects of attitude are affective, behavior and cognitive, there are some indicators of every 

aspect supported on some theories. However, in this study, 
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                                                              CHAPTER III 

RESEARCH METHODOLOGY 

 

A. Design of the Study 

This research was employed a descriptive design by using qualitative research design. 

A qualitative research is how the researcher developing a theory from perspective of 

phenomenon or issues that found in his or her participants (Creswell, 2003). It means that 

the researcher seeks to found the meaning of phenomenon from the view of participants. 

This design used because it may be best obtained from document writing and in-depth 

interview. The researcher want to revealed and check out to investigate the extent to 

behavior student‟s attitude are often seen through student‟s document writing and in-

depth interview towards grammatical error feedback given by lecturer (Bowen, 2009).  

B. Research Setting 

This research was conducted in Muhammadiyah University of Kendari located in 

Kendari Jl. K.H. Ahmad Dahlan no 10, South East of Sulawesi. The current research will 

involve students of the English Department within the 2020/2021 academic year.  
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C. Subject of the Study 

 

     The subject of this study was 4
th

 semester who studied at Muhammadiyah    

University of Kendari. There are 23 students during the class, but the researcher only 

taken 6 students because that focused on the overal topic and that they are taking 

intermediate subject. 

D. Instrument of the Study  

 

In conducting the study, the researcher was used the subsequent instruments: 

1.  Writing Document  

According to Creswell (2012) document is efficacious source of data in qualitative 

research. Besides, document is split into two categories which are written and non-written 

document. The researcher was collecting the writing task from students that had been 

corrected by the lecturer. From the scholars writing document, the author was revealed 

out what mistakes students made when writing must match with grammatical error. 

Varieties of error correction in writing that the lecturer has taught to the scholar (direct 

corrective feedback, indirect corrective feedback, etc.). Document may be a systematic 

procedure for reviewing or evaluating documents both printed and electronic material. 

Like other analytical methods in qualitative research, document requires that data be 

examined and interpreted so as elicit meaning, gain understanding, and develop empirical 

knowledge (Corbin & Strauss, 2008). Documents contain text (words) and images that 

had been recorded without a researcher‟s intervention. 
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For the needs of this discussion, other mute or trace evidence, like cultural artifacts, 

is‟t included. Sit down with documents as social facts, which are produced, shared, and 

utilized in socially organized ways. Documents are records of events that had passed and 

might within the types of writings, pictures, or monumental works of someone. 

2. Interview 

 

Interview could be meeting of two persons to exchange information and idea through 

question and responses, leading to communication and joint construction of meaning a 

few particular topics. He also classified several styles of interviews, namely structured 

interviews, semi-structure interviews, and unstructured interviews (Sugiyono, 2012). 

During this study, I used to be use semi structured interviews to strengthen data from 

writing document which the interview is freer, which aims to found problems more 

openly within which respondents are asked for her or his opinions and ideas. So, the 

researchers was known directly how students‟ attitude toward grammatical error feedback 

given by the teacher. A student was asked one by one with 8 questions. The questions 

that was be asked by researchers to students are about how they attitude toward 

grammatical error feedback in writing class.  

3. Technique of Data Collection 

 

In collecting data writing document and interview a way was be used. They‟re 

designed to find students‟ attitude towards grammatical error feedback in Writing. The 

writing documents are the results of student work that have been given feedback by their 
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teacher and interview contains question that may be asked to understand to know how the 

students‟ attitude about it. 

4. Technique of Data Analysis 

Technique for analyzing data is very important during this research. According to 

Moelong (2001),  analyzing  the  data  is  called  as process of organizing and arranging  

the information into pattern, category and a collection of  basic  classification  to find  the  

theme  and  to  formulate  the  research hypothesis as what  the  data advised. In terms of 

analyzing the data, the researcher utilized steps adopted from Miles & Huberman (1994) 

who define data analysis as “comprising three concurrent flows of activity they‟re data 

condensation, data display, and conclusion drawing verification”. 

1. Data condensation 

Data condensation refers to process of selecting, focusing, simplifying, and also the 

data that appear within the full corpus of written-up field notes, interview transcripts, 

documents and et al empirical materials. During this case the research resolute the 

important data to students‟ behavioral attitude on grammatical error feedback complete 

interview and writing document that the unnecessary data may be eliminated, where the 

researcher marked the type of grammatical error feedback using a highlighter, the colors 

consist of: like and dislike grammatical EF use (Blue), like and dislike to given opinion 

(purple), students asked and not to their writing (green), students disregard the material 

(red) and students disregard the feedback (yellow). 
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2. Data display 

In this step, the research tried to compile the relevant information into the info that 

might be inferred and had a specific meaning. Data display was intended to convey that 

thought that the information data were presented as an organized, compressed assemble 

of information that allows conclusions to be draw analytically. Within the data display 

may involve; answer the research study and display the two instruments from data 

condensation into matrix. Miles & Huberman (1994) added that displaying the data 

involves using the textual representation of the data for the aim of choosing segments that 

best illustrates concepts of interest. 

3. Conclusion drawing and verification 

The last step in the process of qualitative analysis of data was to draw conclusion 

supported the finding and verify the data. In which it answer the research question of this 

study. The step are; compare each note the data collected from data display and write a 

conclusion from research question in this study. 
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    CHAPTER IV 

FINDING AND DISCUSSION 

 

This chapter consist two sections, the first section was finding which presents the 

students‟ attitude toward grammatical error feedback given by lecturer and therefore the 

second section is discussion. 

A. Findings 

This research was aimed to found out students‟ attitude toward grammatical error 

feedback given by lecturer in fourth semester of writing subject (intermediate writing). 

The data about above points had been collected using two instruments: students‟ writing 

document and in-depth interview of 6 students as the subject of this study. The behavior 

aspect consist of predisposition concerning action namely Interaction and Disregard. 

Then each indicator is represented by a press release of acceptances and trust for the 

interaction, shocking and loathing for the Disregard (Pickens, 2005). The behavior is said 

to the implementation of grammatical error feedback given by the teachers in writing 

class. 

This research would therefore be presented on the basis of the previous instruments 

and described sequentially in each item as follows:  

 The Types of  Grammatical Errors  
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These errors defined as mechanics (sentence pattern, tense, pronoun, preposition, 

punctuation and spelling). To find out the kinds of errors and the way many errors were 

on those components, the researcher documented the students‟ writing. After that, the 

share of every category of errors in their writings was counted, and also the sources of 

errors were counted. The last step was counting the percentage of variety of error and its 

sources. The data from the students‟ writing are presented below. 

 The Description of the Data  

To know the description of the grammar errors within the students‟ writing, the 

author identify the grammar errors and classify into 5 aspects: Sentence Pattern, Tenses, 

Pronoun, Preposition, Spelling and Punctuation. Then the author made the reconstruction 

of the errors‟ writing which made by the scholar. Here are the tables which show us the 

identification, the classification and therefore the reconstruction of the errors which made 

by the students. 

1. Students’ Written Document 

Information about student documents is students write essays with the theme " 

Someone who I admire" They‟re given feedback during writing lessons. In this study, the 

lecturer used direct corrective feedback. Direct corrective feedback may be a strategy of 

providing feedback to assist them correct their errors by providing the proper linguistic 

from (Ferris, 2006) and therefore the lecturer gives feedback in the Email. The six data 

was taken by the student 1 until 6 that made some errors in their writing. 
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No. Grammatical Errors Types Example  Feedback 

1. Sentence Pattern - He worked as the Indonesian 

National Army (TNI) which had 

the rank of Babinsa. 

- She inspired me to always do 

good and also to be just as kind and 

gentle like her.  

- He works as the Indonesian 

National Army (TNI) which had 

the rank of Babinsa. 

- She inspires me to always do 

good and also to be just as kind and 

gentle like her.  

2.  Tenses -She always told me 

- We went to college together 

- She said that is part of our 

friendship and be understood 

that. 

-She always tells me 

- We go to college together 

- She say that is part of our 

friendship and be understood 

that. 

3. Pronoun - He had to divide his 

concentration 

- He is the oldest boy 

- She has been in films 

- He has to divide his 

concentration 

- He is the oldest son 

- He has been in films 

4. Preposition - I used to say harsh words. 

- She say this is part of our 

friendship and be understood 

that. 

- I sometimes say harsh words. 

- She say that is part of our 

friendship and be understood 

that. 

5. Spelling - To work as a waitres at a 

restaurant 

- To work as a waitress at a 

restaurant 

6.  Punctuation - if someone makes one of us 

sad, Especially girls 

 

- if someone makes one of us 

sad, especially girls 
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Grammatical Error 

Types 

Respondents 
  

P 

% 1 2 3 4 5 6 

Sentence Pattern 0 1 0 1 0 2     4 6 

Tenses 2 3 4 0 3 4 16   26 

Pronouns 2 2 2 2 2 0 10 16 

Preposition 0 1 1 1 0 0 3 5 

Spelling 3 5 1 4 2 0 15 25 

Punctuation 3 6 1 0 2 0 13 22 

N=total 10 18 9 8 9 6 60 100 

 

 Frekuensi (f) :   the same mistakes who made by respondent 1 until 6   

Total (N)     :  the number of errors who made by each respondent in every type of    

errors and will be added up to produce the final score. 

  P    
            

   
 

Based on the result of the table above, it explains that Sentence Patterns get 6 percent, 

Tenses get 26 percent, Pronouns get 16 percent, Prepositions get 5 percent, Spelling gets 

25 percent, and the last Punctuation gets 22 percent of the total number of students.  

2. Students Interview  

This paragraph would supply a fast finding on the research question of student 

behavior towards grammatical errors feedback. The finding of student‟s behavior was 

collected through the interview. It involved the fourth semester of A-class writing 

students, which consisted of 23 subjects. 
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This aspect related with this research was behavior which may be been seen from the 

change of their attitude during the students wish to give opinions during writing class. 

Students just like the process of writing. Students ask things that haven‟t been understood 

regarding correction by the teacher. Students like giving a feedback from their lecturer. 

This condition might be seen supported supply of interview after the writing class process 

is completed during eight meetings. Most of students have positive behavior attitude after 

they got feedback from the lecturer. They‟re getting to ask questions actively and 

continuously regarding their writing draft like what‟s the meaning of feedback that has 

been given to enchance the standard of their writing. Most of subjects in this study looked 

interactive with their lecturer. Therefore, during this study, researcher thought that the 

students had positive behavior attitude after they were got feedback. 

From the definition above, the researcher was identifying the aspects of student‟s 

behavior toward grammatical error feedback supported the results of interview transcribe, 

where the researcher marked the kinds of grammatical error feedback employing a 

highlighter, the colors consist of: like and dislike grammatical EF use (Blue), like and 

dislike to given opinion (purple), students asked and not to their writing (green), students 

disregard the material (red) and students disregard the feedback (yellow). 
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 Like and dislike concerning action towards grammatical error feedback 

a. Interaction 

Students' behavior concerning actions is represented Interaction. In this section, 

students' interactions are associated with their acceptance of the given feedback. 

                              

        Figure 4.1 Percentage of student‟s interaction toward Grammatical EF 

In the process of providing grammatical error feedback students show positive 

behavior supported interview statements that are given to researcher. Students show that 

they actively interact with the lecturer because of acceptances the feedback from the 

lectures. Mostly students like grammatical error feedback because it does can help them 

to understand the grammatical error itself. 

"Grammatical error feedback is well to be told and that I am alsoready to 

understand errors in the feedback given." (Interview_S1) 

 

 

 

LIKE 
70% 

DISLIKE 
30% 

PERCENTAGE OF NUMBERS LIKE AND DISLIKE THE 
GRAMMATICAL EF USAGE 
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During the online discussion process the items discussed by the lecturer regarding the 

results of the feedback given and material to inchance the following writing process are 

certainly.  

"The lecturer also helped correct errors in my writing llike giving a feedback, 

sending material about the correct way of writing and explaining our mistakes in 

the class group” (Interview _S5) 

On the other hand, when the lecturer gives feedback to students and sends it to the 

WhatsApp group. The lecturer again discussed with the students about giving feedback 

and explained again in the next meeting to find out the extent of students‟ knowledge 

regarding the material and also asked for the opinions.  

        

        Figure 4.2 Percentage of student‟s interaction toward Grammatical EF 

By the statement most of students through reflection question 1 that students tend to 

point out an lively interact to give opinions when in the class discussion process takes 

place whether appointed or not by the lecturer. 

LIKES GIVE 
OPINION 

75% 

DISLIKES 
GIVE 

OPINION 
35% 

PERCENTAGE OF STUDENT FIGURES WHO LIKE 
AND DISLIKE TO GIVE OPINION 
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"During the class discussion process, we are more active in our free opinions 

without being appointed, and if there anyone not understand about the material 

and needs to ask question within the learning process, time is your” 

(interview_S#1) 

During the class discussion process the things discussed by the lecturer of the 

feedback given and material to inchance the following writing process in their class. 

"The lecturer also helped correct errors in my writing like giving a feedback, 

sending material about the proper way of writing and explaining our mistakes in 

the class group" (interview_S#4) 

On the highest of that, when students got feedbacks from the lecturer through their 

writing, the students already understand and that they visiting to ask actively if something 

isn‟t understood. 

 

Figure 4.3 Percentage of student‟s interaction toward Grammatical EF 

STUDENTS DID 
NOT ASK 

30% 

STUDENTS ASK 
70% 

THE PERCENTAGE OF STUDENTS WHO ASKED AND 
DID NOT  ASK WHEN GIVEN FEEDBACK THROUGH 

THEIR WRITING 
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Based on the results of the data obtained by researchers, students are considered 

likely to provide positive behavior toward grammatical error in their writing while the 

frequency of the numbers shows that fewer students who ask interpret the interaction to 

the lecturer a little. However, there are some things that make researchers still claim to be 

positive behavior. 

1. Mostly students said that they already understand the grammatical error 

feedback in writing, so it is not new for college students to understand about it. 

 

"Feedback from lecturers can be well understood toward grammatical error. 

Grammatical error is not new for me, because lecturer always uses that 

especially relating to writing” (Interview_S6. 

 

2. Feedback given by lecturers is often understood properly. However, if there are 

things that students don‟t understand they‟ll ask questions. 

"When the lecturer gives feedback to correct their writing and if there are some 

that I don't understand, I will be able to ask" (interview_S#2) 

Based on the statement above means students still tend to actively interact with the 

lecturer if there‟s something that‟s not understood about giving feedback, after all within 

the training process takes place (class discussion). However, there are some students who 

actively ask the lecturer. The items students ask is about the types of grammatical error 

feedback are symbolically not understood. 

"I often ask about symbols or sentence information that has to be changed, that’s 

when the lecturer gives me feedback and sometimes the symbol about writing is 

unreadable and which makes me not understand". (interview_S6) 
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"Yes, I d not understand the symbols given by the lecturer when giving   

Feedback and that I ask when I don't understand" (interview_S3) 

 

In the process of improving students' writing, they need to understand the feedback 

given by the lecturer so that interacting or asking questions is important. Mostly students 

say that the errors in their writing are associated with Grammar Errors and Content. 

"Besides the poor grammar, sometimes I write drafts with a lost of wording, 

indirectly to the core". 

Then, most students said that what they are doing to enchance the standard quality of 

their writing is thru feedback and thru the internet.  

“I expect feedback from lecturers so these errors will be corrected and the also 

the way I deal with these problems is to relearn the material provided by lecturers 

or from internet search and from the feedback provided” 

So it is inconcluded that students tend to indicate positive behavior towards 

grammatical errors feedback because they actively ask questions when there are things 

that aren‟t understood to enchance their writing about providing student feedback. 
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b. Disregard 

 

Figure 5.2 Percentage of students Disregard toward Grammatical EF 

Most of students said that material is very important and influential in the writing 

process. 

“The material from the lecturer, I always pay close attention. My reason is that 

the material is extremely important if I would like to achieve progress and 

improve my writing skills” 

Then, students disregard the material because they thought they were often left 

behind by chat within the WhatsApp group so they did not understand the material 

provided. 

“During my online lectures, I actually failed to understand much material rather 

then ignoring material from lecturers. But in online lectures, we use the 

WhatsApp and Email application therefore the material is given in writing.  

“When opening the writing class group a lot of material has been left behind 

because of the many replies from classmate”. 

 DISREGARD 
20% 

NOT 
DISREGARD 

80% 

PERCENTAGE OF STUDENT NUMBERS THAT 
DISREGARD MATERIAL AND NOT 
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Another Reflection associated with the Disregard aspect. Most of students don‟t 

disregard the feedback given by the lecturer. 

 

Figure 5.5 Percentage of students Disregard toward grammatical EF 

In this section the researcher describes the data regarding the Disregard 

representation. Supported the data that has been obtained from the results of the 

interview, students show a positive attitude towards grammatical error feedback by not 

disregard the feedback given by the lecturer and show an attitude to care for the feedback. 

Many students state that the feedback given can make them know mistakes in writing. 

"Of course, I’ve got lots mistakes in writing but with the feedback from lecturers 

that may help me to undertand what mistakes I made. So, it can be improved on 

my draft and I can improve my abilities in writing" (interview_S#3). 

Not only that, some students also stated that giving feedback was very influential on 

writing skills.  

DISREGARD 
10% 

NOT 
DISREGARD 

90% 

PERCENTAGE OF STUDENT NUMBERS THAT 
DISREGARD FEEDBACK AND NOT 
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"No, I never disregard the feedback the lecturer gave me because in my opinion 

the feedback given to me would encourage and improve my writing skills" 

However, there are some students who do other things when given feedback by the 

lecturer by doing the assignments to be collected and then taking notes to the feedback 

from the lecturer.  

"In giving a feedback, sometimes I do other things before doing my feedback, as 

an example, doing a task whose deadline is near, but if there’s no such thing, I 

directly work on the feedback so it’s not forgotten by the lecturer's explanation" 

(S#6) 

So supported on these data researchers can conclude students show positive behavior 

towards grammatical error feedback in writing. So, those students do not provide 

disregard or negative behavior towards grammatical error feedback. 

In this section also explains that although many students like grammatical error 

feedback but there are also are people who dislike the kinds of error feedback itself. 

Contrary to what was explained above, some students felt error feedback was less 

effective because it caused communication with lecturers to be limited and it had difficult 

to understand the feedback. 

"I don't like giving feedback by online, because communication with lecturers 

may be a bit limited, it's different from giving feedback assignments directly from 

lecturers, and that we can freely ask where our mistakes lie and also the lecturer 

can directly explain them" 
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"I don't really like giving feedback by online, because in my opinion it's not very 

effective if students still have questions about the feedback that has been given”. 

So, some students tend to indicate negative behavior by disregard the process of 

interaction in online discussions.  

In conclusion, observing at the interview, students had a positive attitude toward 

grammatical error feedback given by the lecturer although they have negative attitude. 

Additionally, this can be aspects concerning action during this research namely 

Interaction. It showed that the students liked to tend grammatical error feedback with the 

representation of students interacting actively with lecturers to revise and improve their 

writing. This means students have positive attitude especially behavioral aspects towards 

grammatical error feedback. 

B. Discussion 

This section would like to discuss about the behavior aspects of the students as well 

as to extremely investigate the students‟ attitude towards grammatical error feedback 

given by the lecturer at Muhammadiyah University of Kendari. Therefore, this part would 

highlight on “How students act towards Grammatical Error Feedback” 

In the process of providing grammatical error feedback showed that grammatical 

error feedback really helps on student‟s writing. It is caused because error feedback 

provides some errors of students‟ writing especially on grammar errors. By the feedback, 

they can understand their errors and affect them to write accurately. This statement is link 

with ferris‟ statement. According to Truscott (2008) defines error correction as correcting 

grammatical error with the function to provide some clear errors on the students‟ 
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grammatical error in their writing by the goal to improve the students‟ ability to write 

accurately.  

In teaching learning especially in writing activity, error feedback is that the way 

thanks to make the students avoid the mistake (Ellis, 2009). Hence, the students can 

avoid the mistakes and more understanding about the learning activity. Feedback  is  the  

way of  the  teacher  to  help  the  students  that  have problems in learning with gives 

comments or correction. Through feedback from lecturers, students can improve their 

quality writing, specialized in grammar and content. It supported by Ferris (1999) who 

stated that feedback is useful for college students to enchance the quality of their writing.  

This theory has relevancy with the results of this study that showed from the above 

findings, it may be concluded that the way the teacher gives feedback affects the attitude 

of students in interacting with the teacher. The results of this study showed that the 

students had positive attitude toward grammatical error feedback. It indicated that 

students interacting actively with lecturers and after receiving feedback from lecturers in 

order that the quality of students' writing became better especially about grammar error.  

In this context, error feedback on writing is selected as the best way of helping 

students to create revision and improve their writing skills, also students can actively 

interaction. From the data, the researcher knew that use of teacher's error feedback by 

revise their grammatical or mechanical error written of the students was very useful in 

writing process. The students can indicate their mistakes so that the students can correct 

them. The students were also like because the kinds of feedback make time efficient. 

Brookhart (2008) states that feedback is any information about current behavior that may 
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be wont to improve the future performance of the students and feedback is an important 

component of the formative assessment process, and it is a kind of assessment that 

readily gives out what the students have improved or missed immediately after one 

activity or a lesson has been done. From that definition, it‟s being concluded that 

feedback is very important for college students to improve their performance from what 

they have learned.  

According to Shute (2008) emphasizes that good feedback can improve learning 

processes and outcomes” but that this feedback must be “delivered correctly” so as to 

accomplish this result. Mitigation strategies applied in teacher‟s feedback created an 

indirectness that usually caused misunderstandings for the students while trying to 

understand them (Hyland 2006). So there are some students tend to ask questions on 

giving feedback.  

In this research there are two attitude aspects especially behavioral concerning action 

that researcher focus namely Interaction and Disregard. Confidently, behavioral attitude 

students' learning after they got grammatical error feedback. 

Student‟s behavior showed how the interaction between the students and also the 

lecture occurred during writing class. The reason is also supported by Cole and Chan 

(1994) who stated that it is a mistake to believe that all correctives should be given on a 

one-to-one basis, and that without such personal help students will not be able to achieve 

learning objectives. Attitude refers to students‟ manner toward an object which is 

consistent. According to Lee, 2008) say that student‟s replay to feedback is also 

influenced by the teacher who gives the feedback. When the teacher give the feedback 
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that students like as a current thing the students will accept the feedback as something 

that way improve their performance. 

In relevant the reason above, one among of the students added that the feedback given 

by the lecturer definitely contributed to their personal understanding. It means, after 

accepting feedback and trust the feedback given is good, therefore the students were able 

to gain more knowledge by giving opinions during the learning process, asking questions 

easily without having to meet about feedback that‟s not understood, taking note to each 

material to improve their understanding of writing. It supported by Vaughan & Hogg 

(2005) which stated that the characteristics of attitude as a comparatively enduring 

organization of beliefs, feelings and behavioral tendencies towards socially significant 

objects, groups, events or symbols or a general feeling or evaluation (positive/ negative) 

about some person, object or issue. In general, the students extremely just like the way of 

giving feedback by their lecturer.  

 

 

 

 

 

 

 

 

 

 



46 
 

 

CHAPTER V 

CONCLUTION, LIMITATION, AND RECOMMENDATION 

 

This chapter would uncover the conclusive finding of this study and concern on some 

key points of result taken from instruments of the study. Then, it would also concern on 

real fact of the research questions. 

A.  Conclusion 

This research was conducted at Muhammadiyah University of Kendari which 

involved the students who were taking intermediate writing classes at fourth-semester 

students in class A. This research was performed to analyze students‟ attitude toward 

grammatical error feedback in writing class. The researcher expected that the results of 

this research might be considered as feedbacks in teaching writing. This research applied 

qualitative research which was supported by the use of interview because the instruments 

to gather the data. 

By starting at the finding displayed on the previous chapter, the researcher found that 

the student in Muhammadiyah University of Kendari has been applying five aspects of 

student attitude toward grammatical error feedback: students received what the teacher has 

said in class group and provides their opinion, students just like the way corrections got by 

the teacher, students just like the way things actively if that haven‟t yet been understood 

the material given by the teacher, students released about their mistake in writing like 

grammar error and content, students attempt to improve the quality of their writing is thru 

feedback, students learn again about the rules of grammatical error in writing. 
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In accordance with the attitudes of students, most students admit that the feedback 

provided by the teacher provides many benefits for his ir her writing. They stated that they 

might be better able to develop their writing skills through feedback, remember of their 

own mistakes, and be more active in interacting with teachers because of this grammatical 

error feedback. On the opposite hand, students also are very addicted to receiving 

feedback from their teacher as long because it is given during an excellent in a very good 

manner, good comments, and a comfortable atmosphere. 

Eventually, in terms of students‟ attitude, the researcher concluded that 6 sample of 

students had shown a positives and negative attitude of their writing after accepting 

feedback from their lecturer. It was indicated by their attitude after given feedback based 

one the interview. Pickens (2005) adapted of the aspect namely behavior. During this case, 

the researcher found that the students‟ attitude had variation like positive and negative 

side. 

B. Limitation 

Although this research proved to succeed on its implementation, the researcher found 

several weaknesses that would be improved during this research. They‟re summarized in 

three limitations below. Firstly, there have been several aspects of students' attitude 

toward grammatical error feedback which wasn‟t applied because the researcher has not 

been much time try to find all the aspect during this situation. Furthermore, the researcher 

also found difficulties to induce respond all subjects in Fourth semester. So, the 

researcher just found 6 subjects from 23 subjects. Secondly, the researcher didn‟t use 

observation instrument to determine student behavior while this instrument is incredingly 
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to important to analyze students' behavior in deeper and clearer. Lastly, in research 

process, the researcher didn‟t see more clearly the aspects of behavior and types of 

grammatical error feedback. 

C. Suggestion 

Errors in foreign language teaching especially in English are the cases which are 

difficult enough to avoid. Many aspects which will cause the learners of English as a 

foreign language make errors. To reduce the grammatical errors in students‟ writing, the 

students should learn more about Sentence Pattern, Tense, Pronoun, Preposition, Spelling 

and Punctuation. For English teachers, they must improve the way they teach and will 

improve their techniques in teaching by preparing systematic materials to reduce the 

errors which are always made by the learners. 

This a part of the chapter presents some suggestions that may hopefully provide more 

insight into the learning of writing and provides a replacement idea for better teaching 

and learning process at the university level. The first suggestion is meants for the teachers 

who are competent to make a good atmosphere to facilitate the teaching and learning 

process. The second is for English students who have an interest in improving their 

writing skills, thus they‟ll remeber to their writing. The last is for further researchers who 

will conduct research associated to this research study. 
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1. The English Teachers  

Based on this study, it‟s suggested that the teachers should remember of grammatical 

errors in writing, thus they will recognize their students‟ difficulties in writing so that 

they can pay more attention to the errors made by the students and also the causes of the 

errors in writing. Knowing the matter will make it easier for teachers to resolve the 

problem. The results of the study will evaluate whether or not they are successful or not 

in teaching English. It‟s expected that the teacher should enhance the strategy in teaching 

grammar, so that the students are motivated to improve their writing. 

2. The English learners 

It is better to understand about this research study, particularly associated with 

grammatical errors. The results of the study will show the learners what aspect of 

grammar is difficult for them. By paying more attention, the learners are expected to 

extend their knowledge of English grammar, thus they‟ll be aware of the errors they 

made and sources of the errors. The learners are expected to develop their writing 

proficiency to eliminate or a minimum of reduce those errors. 

3. To Further Researchers 

It is expected that the results of the study can give an informative input about 

grammatical error analysis or other topics associated to errors. The researcher believes 

that there are still many phenomena that may be revealed during this research study. The 

researcher expects that these results of the study can inspire other researchers to conduct 

research related to grammatical errors analysis to complement the present study 
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APPENDIX I: The Interview question Adapted from Pickens (2005) 

No. Aspect of 

students 

attitude 

Aspect of 

observed 

Indicator Interview Question Item 

1.  

 

 

 

 

Behavioral    

 Interaction 

between 

teacher and 

students 

during the 

online class 

activity. 

(Acceptanc

e, trust and 

awarenes) 

 The way 
students 

respond to 

the teacher. 

 Interaction 

and 

difficulty 

1. Students like to give 

opinions during English 

lesson. 

 

2. Students like giving a 

feedback from their 

lecturer.  

 

3. Students aware the 

problem from their 

draft in writing. 

  

4. Students overcome the 

problem in their 

writing. 

 

5. Lecturer helps students 

to correct their writing. 

1. Apakah anda suka 

memberikan pendapat 

selama proses 

pembelajaran dimata 

kuliah writing?  

2. Apakah anda suka 

dengan pemberian 

feedback yang 

diberikan oleh 

dosenmu secara 

online? JELASKAN! 

3. Apakah anda 

menyadari tentang 

masalah yang 

terdapat pada draft 

penulisan anda? Jika 

YA (menurut anda 

apa yang 

menyebabkan 

masalah tersebut) dan 

jika TIDAK (kenapa 

dosen bisa 

mengatakan ada 

masalah) 

JELASKAN! 

4. Apakah yang anda 

telah lakukan untuk 

mengatasi masalah 

dalam penulisan 

anda? JELASKAN! 

5. Apa yang dosen anda 

lakukan untuk 

membantu anda? 

JELASKAN 
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APPENDIX II: Interview Question 

 

1. Apakah anda suka memberikan pendapat selama proses diskusi di mata kuliah writing? 

YA/TIDAK (ALASANYA) 

2. Apakah anda suka dengan pemberian feedback yang diberikan oleh dosen terkait draft 

penulisan mu secara online? Jika YA/TIDAK (ALASANYA) 

3. Apakah anda menyadari tentang masalah yang terdapat pada draft penulisan anda? Jika 

YA (menurut anda apa yang menyebabkan masalah tersebut) dan jika TIDAK (kenapa 

dosen bisa mengatakan ada masalah) JELASKAN! 

4. Apakah yang anda telah lakukan untuk mengatasi masalah dalam penulisan anda? 

JELASKAN! 

5. Apa yang dosen anda lakukan untuk membantu anda? JELASKAN! 

6. Apakah ada hal yang anda tanyakan, jika anda tidak paham dengan pemberian  feedback 

yg diberikan dosen? YA/TIDAK (JELASKAN) 

7. Apakah anda mengabaikan feedback dari dosen dan melakukan hal lain ? YA/TIDAK 

(KENAPA DAN ALASANYA) 

8. Apakah anda mengabaikan material yg diberikan oleh dosen ? YA/TIDAK (KENAPA 

DAN ALASANYA) 
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APPENDIX III: Students Transcript of Interview: Respondent 1 

  

Interviewer:    Apakah anda suka memberikan pendapat selama proses diskusi di mata kuliah 

writing? YA/TIDAK (ALASANYA) 

Interviewee:  Saya suka memberikan pendapat selama proses diskusi online di mata kuliah 

writing sebagai respon atas suatu materi yang didiskusikan, serta untuk 

mengetahui sejauh mana pemahaman saya mengenai materi tersebut. 

 

Interviewer: Apakah anda suka dengan pemberian feedback yang diberikan oleh dosen terkait 

draft penulisan mu secara online? Jika YA/TIDAK (ALASANYA) 

Interviewee: Saya lebih suka diberikan feedback secara langsung. Alasannya adalah apabila 

ada hal dari feedback tersebut yang masih belum dimengerti maka dapat saya 

tanyakan secara langsung sehingga dapat memperoleh jawaban sesuai dengan 

yang saya harapkan serta memudahkan saya agar lebih memahami dan 

memperbaiki tulisan saya.  

 

Interviewer: Apakah anda menyadari tentang masalah yang terdapat pada draft penulisan 

anda? Jika YA (menurut anda apa yang menyebabkan masalah tersebut) dan jika 

TIDAK (kenapa dosen bisa mengatakan ada masalah) JELASKAN! 

Interviewee: Saya pun menyadari tentang masalah yang terdapat pada draft penulisan saya, hal 

tersebut dapat diketahui dari adanya feedback yang diberikan oleh dosen.  

Dan yang saya lakukan adalah mengatasi masalah dalam penulisan saya dengan 

cara mencari referensi tentang tata cara menulis yang baik serta hal-hal yang perlu 

diperhatikan untuk menghindari kesalahan dalam penulisan baik itu via elektronik 

maupun secara manual.  
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Interviewer:  Apa yang dosen anda lakukan untuk membantu anda? JELASKAN! 

Interviewee: Dosen membantu saya melalui koreksi-koreksi yang diperlukan untuk 

meningkatkan kemampuan menulis.  Feedback dari dosen dapat dipahami dengan 

baik secara online. Penggunaan grammatical error feedback bukanlah hal yang 

baru untuk saya, terutama yang berkaitan dengan hal menulis.  

 

Interviewer:  Apakah ada hal yang anda tanyakan, jika anda tidak paham dengan pemberian  

feedback yg diberikan dosen? YA/TIDAK (JELASKAN) 

Interviewee: Ya, saya biasanya memberikan beberapa pertanyaan langsung kepada dosen saya 

ketika saya kurang memahami feedback yang diberikan baik secara langsung 

maupun tidak langsung. 

 

Interviewer:  Apakah anda mengabaikan feedback dari dosen dan melakukan hal lain ? 

YA/TIDAK (KENAPA DAN ALASANYA) 

Interviewee: Dan saya tidak pernah mengabaikan feedback dari dosen karena saya menyadari 

bahwa hal tersebut merupakan bagian dari proses pembelajaran dan koreksi itu 

penting untuk memperbaiki cara penulisan.  

 

Interviewer:  Apakah anda mengabaikan material yg diberikan oleh dosen ? YA/TIDAK 

(KENAPA DAN ALASANYA) 

Interviewee: Begitu pula material dari dosen, saya selalu memperhatikan dengan seksama.  

Alasan saya adalah material tersebut sangatlah penting apabila saya ingin 

mencapai kemajuan dan peningkatan keterampilan menulis saya.  
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APPENDIX III: Students Transcript of Interview: Respondent 2 

 

Interviewer:  Apakah anda suka memberikan pendapat selama proses diskusi di mata kuliah 

writing? YA/TIDAK (ALASANYA) 

Interviewee: Selama proses diskusi online di mata kuliah writing, saya biasa memberikan 

pendapat jika memang saya telah benar-benar paham dengan materi yang telah 

diberikan sebelumnya,tetapi jika saya belum benar-benar paham, maka saya akan 

menanyakannya terlebih dahulu baru kemudian berani untuk memberikan 

pendapat.  

Interviewer: Apakah anda suka dengan pemberian feedback yang diberikan oleh dosen terkait 

draft penulisan mu secara online? Jika YA/TIDAK (ALASANYA) 

Interviewee: Saya tidak terlalu suka dengan pemberian feedback secara online, karena menurut 

saya itu tidak terlalu efektif jika siswa masih mempunyai pertanyaan terhadap 

feedback yang telah diberikan.  

Interviewer: Apakah anda menyadari tentang masalah yang terdapat pada draft penulisan 

anda? Jika YA (menurut anda apa yang menyebabkan masalah tersebut) dan jika 

TIDAK (kenapa dosen bisa mengatakan ada masalah) JELASKAN! 

Interviewee: Tentang masalah yang terdapat pada draft penulisan saya, saya fikir hal tersebut 

karena saya kurang memperhatikannya atau saya terburu-buru dalam menentukan 

kata yang tepat ataupun penentuan grammar yang benar dan terkadang juga saya 

benar-benar tidak tahu karena mungkin belum pernah diajarkan atau saya yang 

lupa.  
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Interviewer: Apakah yang anda telah lakukan untuk mengatasi masalah dalam penulisan anda? 

JELASKAN! 

Interviewee: Dan yang saya telah lakukan untuk mengatasi masalah dalam penulisan saya 

adalah dengan melihat kembali feedback pada draft penulisan saya yang 

sebelumya atau dengan bertanya kepada teman saya yang mungkin sudah 

mengetahui cara untuk mengatasi masalah yang sama dengan masalah dalam 

penulisan saya.  

Interviewer:  Apa yang dosen anda lakukan untuk membantu anda? JELASKAN! 

Interviewee:  Jika terdapat kesalahan pada tulisan saya, maka dosen saya biasanya memberikan 

feedback berupa simbol atau menjelaskan kembali apa yang sebenarnya perlu 

diperhatikan dalam membuat tulisan tersebut. Sejauh ini feedback yang diberikan 

oleh dosen saya sangat saya pahami terutama terutama penggunan grammatical 

error ketika menulis. Itu bukan hal yang baru untuk saya. 

 

Interviewer: Apakah ada hal yang anda tanyakan, jika anda tidak paham dengan pemberian  

feedback yg diberikan dosen? YA/TIDAK (JELASKAN) 

Interviwee: Tidak, karena ketika dosen memberikan feedback, saya selalu focus 

memperhatikan materi yang diberikan sehingga saya paham terkait 

materi/feedback yang diberikan. 
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Interviewer: Apakah anda mengabaikan feedback dari dosen dan melakukan hal lain? 

YA/TIDAK (KENAPA DAN ALASANYA) 

Interviewee: Jika dosen saya memberikan feedback, tentu saja saya tidak akan 

mengabaikannya karena feedback tersebut dapat membantu saya dalam 

mengurangi kesalahan pada tulisan saya selanjutnya, jika dengan membacanya 

saja saya bisa lupa apalagi jika mengabaikanya.  

Interviewer: Apakah anda mengabaikan material yg diberikan oleh dosen? YA/TIDAK 

(KENAPA DAN ALASANYA) 

Interviewee: Begitu pula dengan materi yang diberikan oleh dosen, saya akan membacanya 

untuk mempermudah saya sebelum memulai tulisan saya. 
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APPENDIX III: Students Transcript of Interview: Respondent 3 

Interviewer: Apakah anda suka memberikan pendapat selama proses diskusi di mata kuliah 

writing? YA/TIDAK (ALASANYA) 

Interviewee: Dalam diskusi online saya memberikan pendapat dan ketika ada materi yang 

kurang jelas. Proses penulisan tugas saya pribadi lebih senang membuat tugas itu 

diketik karena lebih mudah dibaca dan dipahami.  

Interviewer: Apakah anda suka dengan pemberian feedback yang diberikan oleh dosen terkait 

draft penulisan mu secara online? Jika YA/TIDAK (ALASANYA) 

Interviewee: Ketika dosen memberikan feedback melalui secara online terkadang membuat 

saya kebingungan karna feedback yang diberikan masih terdapat beberapa types 

dalam grammatical error yang belum saya pahami.   

Interviewer: Apakah anda menyadari tentang masalah yang terdapat pada draft penulisan 

anda? Jika YA (menurut anda apa yang menyebabkan masalah tersebut) dan jika 

TIDAK (kenapa dosen bisa mengatakan ada masalah) JELASKAN! 

Interviewee: Dalam draft penulisan pertama sebelum dosen memberikan feedback saya tidak 

mengetahui kesalasahan saya atau tidak sadar karena itu merupakan draft 

penulisan pertama walaupun terkadang saya mengetahui kesalahan tapi saya tidak 

menggantinya dan menunggu pemberian feedback.  
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Interviewer: Apakah yang anda telah lakukan untuk mengatasi masalah dalam penulisan anda? 

JELASKAN! 

Interviewee: Yang saya lakukan dalam mengatasi masalah dalam penulisan seperti misalnya 

kesalahan penggunaan tanda baca yaitu dengan memperhatikan konteks dan isi 

kalimat. misalnya kalimat yang bernuansa pertanyaan diakhiri dengan tanda 

tanya, sedangkan kalimat bernuansa perintah atau keheranan dapat diakhiri 

dengan tanda seru. adapun kalimat yang menyampaikan informasi diakhiri dengan 

tanda titik. sementara tanda koma dapat digunakan untuk bagian-bagian kalimat 

yang memerlukan jeda atau penyebutan item satu per satu ataupun kesalahan 

dalam grammar. Adapun cara saya dalam mengatasi permasalah tersebut adalah 

saya mengharapkan feedback dari dosen dan mempelajari kembali materi yang 

diberikan oleh dosen atau dari Searchingan internet dan dari feedback yang 

diberikan. 

Interviewer: Apa yang dosen anda lakukan untuk membantu anda? JELASKAN!  

Interviewee: Dosen telah membantu saya dalam memperbaiki kesalahan yaitu dengan 

memberikan feedback secara pribadi dan itu sangat membantu saya dalam 

memperbaiki kesalahan tersebut.  

Interviewer: Apakah ada hal yang anda tanyakan, jika anda tidak paham dengan pemberian  

feedback yg diberikan dosen? YA/TIDAK (JELASKAN) 

Interviewee: saya sering memberikan pertanyaan ketika ada beberapa point dalam pemberian 

feedback yang kurang jelas sehingga saya meminta kembali kepada dosen saya 

untuk menjelaskan kembali materi yang telah dibahas sebelumnya.  
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Interviewer: Apakah anda mengabaikan feedback dari dosen dan melakukan hal lain ? 

YA/TIDAK (KENAPA DAN ALASANYA) 

Interviewee: Ketika dosen memberikan feedback melalui kelas online dan ada beberapa yang 

tidak saya pahami maka saya akan tanyakan. Saya sangat peduli terhadap 

pemberian feedback karena itu akan mempengaruhi penulisan saya kedepan 

ketika ingin menulis skripsi, essay, dan laporan ataupun dalam dunia kerja 

nantinya 

Interviewer: Apakah anda mengabaikan material yg diberikan oleh dosen ? YA/TIDAK 

(KENAPA DAN ALASANYA) 

Interviewee: Saya juga tidak pernah mengabaikan materi dari dosen karena materi yang 

diberikan sangatlah berharga dan materi itu juga pasti akan dibahas ke tingkatan 

atau semester selanjutnya.  
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APPENDIX III: Students Transcript of Interview: Respondent 4  

Interviewer: Apakah anda suka memberikan pendapat selama proses diskusi di mata kuliah 

writing? YA/TIDAK (ALASANYA) 

interviewee: Saya tidak suka memberikan pendapat selama proses diskusi online pada mata 

kuliah writing dikarenakan terkadang saya kurang memahami penjelasan materi 

yang dibawakan oleh dosen pada saat diskusi online sehingga apa yang 

seharusnya menjadi poin pada mata kuliah saat itu saya tidak dapat, saya hanya 

sebatas mengikuti mata kuliah sampai akhir dengan memperhatikan materi kuliah 

yang dibawakan oleh dosen tanpa melakukan diskusi di dalam grup WhatsApp.  

Terkadang saya juga jika mendapatkan materi yang betul-betul saya tidak pahami 

saya akan memberikan pertanyaan kepada dosen tersebut dan satu hal yang saya 

kurang sukai pada saat kuliah online itu ketika diskusi terkadang apa yang jadi 

pertanyaan kita itu tidak terjawab oleh dosen dikarenakan sudah terlalu 

banyaknya pesan yang tertimbun akibat terlalu banyak respon dari mahasiswa 

lain. 

Interviewer: Apakah anda suka dengan pemberian feedback yang diberikan oleh dosen terkait 

draft penulisan mu secara online? Jika YA/TIDAK (ALASANYA) 

Interviewee: Saya sangat menyukai pemberian feedback secara online karena melihat kondisi 

saat ini tidak memungkinkan bagi mahasiswa dan dosen untuk bertemu sehingga 

pemberian feedback secara online merupakan jalan yang yang baik. Selain itu 

pemberian feedback secara online juga memberikan dampak positif bagi 

mahasiswa untuk memperbaiki kesalahan pada pelatihan penulisan yang diberikan 
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oleh dosen. Salah satu dampaknya yaitu ketika kita menemukan feedback yang 

kita tidak mengerti atau pahami maka kita bisa menghubungi dosen secaraonline 

contohnya WhatsApp ataupun menggunakan platform lainnya tanpa harus 

bertemu. 

Interviewer: Apakah anda menyadari tentang masalah yang terdapat pada draft penulisan 

anda? Jika YA (menurut anda apa yang menyebabkan masalah tersebut) dan jika 

TIDAK (kenapa dosen bisa mengatakan ada masalah) JELASKAN! 

Interviewee: Saya menyadari tentang masalah yang terdapat pada draf penulisan saya karena 

ada beberapa bagian yang terdapat pada paragraf penulisan saya yang tidak sesuai 

dengan topik bahasan saya. Misalnya seperti paragraf inti dan juga paragraf 

kesimpulan yang tidak sesuai dengan topik yang saya bahas sehingga dosen 

memberikan feedback pada bagian penulisan saya yang salah. 

Interviewer: Apakah yang anda telah lakukan untuk mengatasi masalah dalam penulisan anda? 

JELASKAN! 

Interviewee: Hal yang saya telah lakukan untuk dalam penulisan saya yaitu memperbaiki 

kesalahan yang telah ditunjukkan oleh dosen mata kuliah writing saya dan 

mengirimkan kembali second draft untuk ditinjau kembali oleh dosen saya. 

Interviewer: Apa yang dosen anda lakukan untuk membantu anda? JELASKAN! 

Interviewee: Yang dosen saya lakukan untuk membantu saya dalam penulisan saya yaitu 

memberikan correction feedback dalam bentuk penjelasan dimana letak kesalahan 

saya dan juga memberikan penjelasan kembali secara rinci jika ada beberapa 
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feedback yang saya kurang pahami, terkadang dosen juga memberikan contoh 

yang benarnya untuk memperbaiki letak penulisan kesalahan saya yang salah. 

Interviewer: Apakah ada hal yang anda tanyakan, jika anda tidak paham dengan pemberian  

feedback yg diberikan dosen? YA/TIDAK (JELASKAN) 

Interviewee: ya, dosen saaya memberikan feedback terkait materi yang sebelumnya sudah 

pernah dibahas. Salah satu point utama kenapa saya bertanya karena dalam 

feedback yang diberikan terdapat beberapa kesalahan dalam penulisan saya yang 

ketika diberikan feedback, dosen saya hanya menggaris bawahi atau memberikan 

symbol. Sementara symbol ini tadi saya belum pernah temukan atau saya tidak 

tau sehingga saya sering memberikan pertanyaan kembali ketika kelas sedang 

berlangsung.   

Interviewer: Apakah anda mengabaikan feedback dari dosen dan melakukan hal lain? 

YA/TIDAK (KENAPA DAN ALASANYA) 

Interviewee: Saya tidak mengabaikan feedback dari dosen dan melakukan hal lain karena saya 

harus memperbaiki tulisan saya untuk mengetahui sampai dimana kemampuan 

saya dalam skillwriting. Selain itu saya juga harus cepat menyelesaikan second 

draft saya karena jika saya menundanya maka akan menjadi tertumpuk dengan 

tugas dari mata kuliah lain dan membuat saya kurang fokus. 
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Interviewer: Apakah anda mengabaikan material yg diberikan oleh dosen ? YA/TIDAK 

(KENAPA DAN ALASANYA)  

Interviewee: Saya tidak mengabaikan material yang diberikan oleh dosen karena dengan 

material itu saya dapat mengerti apa yang menjadi tuntutan mata kuliah saat itu 

dan juga material yang diberikan oleh dosen saya jadikan sebagai referensi 

penulisan saya bagaimana menulis dengan baik dan sesuai dengan aturan. 
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APPENDIX III: Students Transcript of Interview: Respondent 5 

Interviewer: Apakah anda suka memberikan pendapat selama proses diskusi di mata kuliah 

writing? YA/TIDAK (ALASANYA) 

Interviewee: Dalam proses pembelajaran Online pada mata kuliah Writing, terkadang saya 

sering memberikan pandapat karena saya ingin membagi pemahaman saya 

mengenai materi pembahasan, dan terkadang juga saya tidak memberi pendapat 

karena materi yang di berikan sudah sagat jelas.  

Interviewer: Apakah anda suka dengan pemberian feedback yang diberikan oleh dosen terkait 

draft penulisan mu secara online? Jika YA/TIDAK (ALASANYA) 

Interviewee: Pada pemberian feadback secara online juga saya menyukainya karena kita tidak 

perlu bertatap muka serta lebih mengefisienkan waktu.  

Interviewer: Apakah anda menyadari tentang masalah yang terdapat pada draft penulisan 

anda? Jika YA (menurut anda apa yang menyebabkan masalah tersebut) dan jika 

TIDAK (kenapa dosen bisa mengatakan ada masalah) JELASKAN! 

Interviewee: Pada penulisan, Saya juga menyadari masalah yang terdapat pada draft penulisan 

saya misalnya penempatan titik koma, huruf kapital dan lain-lain.  

Interviewer: Apakah yang anda telah lakukan untuk mengatasi masalah dalam penulisan anda? 

JELASKAN! 

Interviewee: Adapun cara yang saya gunakan untuk mengatasi kesalahan pada penulisan saya 

yaitu biasanya saya memeriksa penulisan saya berulang-ulang, mencari digoogle 
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cara penulisan yang benar dan biasanya saya memeriksa di plagiarisme mengenai 

kesalah-kesalah apa saya yang ada di penulisan saya.  

Interviewer: Apa yang dosen anda lakukan untuk membantu anda? JELASKAN! 

Interviewee: Dosen juga membantu memperbaiki kesalahan-kesalahan dalam penulisan saya 

seperti memberikan feadback, mengirimkan materi mengenai cara penulisan yang 

benar serta menjelaskan kesalahan-kesalahan kami di grup kelas. Dan 

alhamdulillah dalam pemberian feedback yg diberikan dosen melalui kelas online 

tersebut sehingga saya tidak suka bertanya karena sebelumnya dosen menjelaskan 

kesalahan-kesalahan yang ada dalam penulisan saya terlebih dahulu.  

Interviewer: Apakah ada hal yang anda tanyakan, jika anda tidak paham dengan pemberian  

feedback yg diberikan dosen? YA/TIDAK (JELASKAN) 

Interviewee: Ya, kurang lebih apa yang saya tanyakan adalah beberapa hal yang masih belum 

saya pahami ketika membaca feedback yang telah diberikan. 

Interviewer: Apakah anda mengabaikan feedback dari dosen dan melakukan hal lain? 

YA/TIDAK (KENAPA DAN ALASANYA) 

Interviewee: Ya, pada pemberian feadback terkadang saya melakukan hal lain sebelum 

mengerjakan feaeback saya misalnya mengerjakan tugas yang deadlinenya sudah 

dekat namun bila tidak ada hal itu saya dengan secara langsung mengerjakan 

feadback agar tidak terlupa dengan penjelasan dosen.  
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Interviewer: Apakah anda mengabaikan material yg diberikan oleh dosen ? YA/TIDAK 

(KENAPA DAN ALASANYA)  

Interviewee: Dan saya juga tidak pernah mengabaikan materi yang di berikan dosen karena 

materi yang di berikan dosen tentu saja bermanfaat serta saya kuliah untuk belajar 

dan mencari ilmu sehingga saya tidak merasa rugi membayar SPP karena saya 

belajar dan tidak mengabaikan atau melewatkan materi yang di berikan dosen. 
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APPENDIX III: Students Transcript of Interview: Respondent 6 

Interviewer: Apakah anda suka memberikan pendapat selama proses diskusi di mata kuliah 

writing? YA/TIDAK (ALASANYA) 

Interviewee: Tentunya saya suka memberikan pendapat saya selama proses diskusi online pada 

mata kuliah writing. Karena selain untuk mendapatkan tanggapan dari dosen, juga 

karena saya ingin lebih mengetahui apa yang belum saya ketahui mengenai 

writing. 

Interviewer: Apakah anda suka dengan pemberian feedback yang diberikan oleh dosen terkait 

draft penulisan mu secara online? Jika YA/TIDAK (ALASANYA) 

Interviewee: Saya sangat menyukai ketika dosen memberi saya feedback secara online. Karena 

secara langsung dosen dapat memberi keterangan mengenai mana yang perlu 

diperbaiki lagi dan mana yang perlu diubah karena pemberian feedback secara 

online dapat kita lihat bagaimana jawaban kita setelah dosen memberi feedback. 

Interviewee: Apakah anda menyadari tentang masalah yang terdapat pada draft penulisan 

anda? Jika YA (menurut anda apa yang menyebabkan masalah tersebut) dan jika 

TIDAK (kenapa dosen bisa mengatakan ada masalah) JELASKAN! 

Interviewer: Apabila terjadi masalah pada draft penulisan saya, saya tentunya tidak tahu sama 

sekali mengapa dosen menyatakan bahwa ada masalah pada penulisan saya. 

Karena sepengetahuan saya draft yang saya tulis telah sesuai dengan instruksi dari 

dosen sebelumna. Akan tetapi dosen menyatakan bahwa ada masalah pada draft 

penulisan saya dan itu  mungkin karena dari draft saya masih ada salah satu atau 
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lebih kata ataupun kalimat yang saya tulis tidak sesuai dengan instruksi dari dosen 

yang diberikan sebelumnya. 

Interviewer: Apakah yang anda telah lakukan untuk mengatasi masalah dalam penulisan anda? 

JELASKAN! 

Interviewee: Untuk bisa mengatasi masalah dalam penulisan saya, yang saya lakukan yaitu 

mencoba mengikuti feedback dari dosen lagi agar penulisan saya bisa benar dan 

dapat diterima oleh dosen. 

Interviewer: Apa yang dosen anda lakukan untuk membantu anda? JELASKAN! 

Interviewee: Biasanya dosen akan memberikan keterangan berupa coretan atau simbol-simbol 

mengenai writing tentang kata ataupun kalimat mana yang salah dan perlu 

diperbaiki agar dosen dapat menerima penulisan saya. 

Interviewer: Apakah ada hal yang anda tanyakan, jika anda tidak paham dengan pemberian  

feedback yg diberikan dosen? YA/TIDAK (JELASKAN) 

Interviewee: Saya sering bertanya mengenai simbol ataupun keterangan kalimat yang harus 

diubah, yaitu ketika dosen memberikan saya feedback secara online karena 

terkadang simbol atau type kesalahan dalam grammatical error mengenai 

penulisan terkadang tidak dapat terbaca sehingga membuat saya tidak mengerti. 
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Interviewer: Apakah anda mengabaikan feedback dari dosen dan melakukan hal lain? 

YA/TIDAK (KENAPA DAN ALASANYA) 

Interviewee: Apabila dosen memberikan saya feedback saya tidak pernah untuk 

mengabaikannya karena selain membantu saya dalam penulisan yang baik dan 

benar, dosen justru telah membantu saya untuk mengetahui apa saja yang ada 

dalam penulisan agar penulisan saya benar contohnya seperti simbol-simbol atau 

keterangan untuk menjelaskan kalimat yang cocok atau benar untuk digunakan. 

Interviewer: Apakah anda mengabaikan material yg diberikan oleh dosen ? YA/TIDAK 

(KENAPA DAN ALASANYA) 

Interviewee: Kemudian ketika dosen memberikan materi, saya juga tidak pernah 

mengabaikannya karena selain penjelasan dari dosen sendiri yaitu yang terpenting 

adalah materi karena materi adalah sumber pemahaman kita untuk dijadikan 

pembelajaran agar penulisan saya sesuai dengan materi dan penjelasan dari dosen. 
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APPENDIX III Document Writing of Students: First draft respondent 1 
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APPENDIX III Document Writing of Students: First draft respondent 2 
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APPENDIX III Document Writing of Students: First draft respondent 3 
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APPENDIX III Document Writing of Students: First draft respondent 4 
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APPENDIX III Document Writing of Students: First draft respondent 5 
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APPENDIX III Document Writing of Students: First draft respondent 6 
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