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ABSTRACT

ALMA SRI ANDRIYANI. 21713056. Students' Perception in Learning 

English Through Blended Learning. (Supervised by Dr. Maulina, S.Pd., 

M.Pd and Syarif Amin, S.Pd.I, M.Pd.I). Thesis majoring in English education, 

Faculty of Teacher Training and Education, University of Muhammadiyah 

Kendari. This study aims: (1) to investigate how blended learning process is, 

(2) to determine student’s perceptions in learning English through blended 

learning at class 8B Junior High School 19 in South Konawe. This study uses 

mixed methods so that researchers set observations, questionnaires and also 

interviews as instruments to collect data in this study.  Data were taken from 

class 8B which consisted of 26 students using purposive sampling technique. 

The researcher analyzed the data using explanatory analysis. The results of this

study indicate that the process of learning English through blended learning 

both offline (face to face) and online (WhatsApp application) in grade 8B 

students of Junior High School 19 in South Konawe is well implemented. 

Students also show their positive and negative perceptions when learning 

English through blended learning. The researcher only suggests that in the 

future teachers should know more about the blended learning model so that the

learning process becomes even better.

Keywords: Students’ Perception, Blended Learning, Learning English
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ABSTRAK

ALMA SRI ANDRIYANI. 21713056. Students' Perception in Learning 

English Through Blended Learning. (Dibimbing oleh Dr. Maulina, S.Pd., 

M.Pd dan Syarif Amin, S.Pd.I, M.Pd.I). Skripsi jurusan Pendidikan Bahasa 

Inggris, Fakultas Keguruan dan Ilmu Pendidikan, Universitas Muhammadiyah 

Kendari. Penelitian ini bertujuan: (1) untuk mengetahui bagaimana proses 

blended learning, (2) untuk mengetahui persepsi siswa dalam pembelajaran 

bahasa Inggris melalui blended learning di kelas 8B SMP Negeri 19 Konawe 

Selatan. Penelitian ini menggunakan metode campuran sehingga peneliti 

menetapkan observasi, angket dan juga wawancara sebagai instrumen untuk 

mengumpulkan data dalam penelitian ini. Data diambil dari kelas 8B yang 

terdiri dari 26 siswa dengan teknik purposive sampling. Peneliti menganalisis 

data dengan menggunakan analisis eksplanatori. Hasil penelitian ini 

menunjukkan bahwa proses pembelajaran bahasa Inggris melalui blended 

learning baik offline (tatap muka) maupun online (melalui aplikasi/grup 

WhatsApp) pada siswa kelas 8B SMP Negeri 19 Konawe Selatan terlaksana 

dengan baik. Hasil penelitian ini juga menunjukkan persepsi siswa yang setuju

dan juga tidak setuju ketika belajar bahasa Inggris melalui blended learning. 

Peneliti hanya menyarankan agar kedepannya guru lebih mengenal model 

blended learning agar proses pembelajaran menjadi lebih baik lagi.

 

Kata Kunci: Persepsi Siswa, Pembelajaran Bahasa Inggris, Blended Learning
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CHAPTER I

INTRODUCTION

In this chapter, the researcher will write down the general preview of the 

research namely: background of the study, research question, objective of the 

study, significant of the study, scope of the study and definition of terms.

A. Background of the Study

In the current era of 2021, learning in the world of education continues 

to develop with technology. Information and communication technology (ICT)

are currently growing. This can be seen with changes that occur in a person 

such as knowledge, behavior, attitudes, patterns of thought, and so on. Sani 

(2013), in his book entitled learning innovation, says that the existence of 

quality in learning will produce creative learners, and can help build 

generations who will face life in the future. 

English is a foreign language that is very important to learn and provides

benefits for many people. In the era of digital today, many people use the 

internet as a medium to get information and communication in English, so this 

is a challenge for anyone who wants to master English (Iftanti & Maunah, 

2021). Also, Kamran and Mansoor (2017), said that the importance of English 

is now increasing in social media. A person can communicate well with other 

people, if that person masters four language skills in English, namely listening,

speaking, reading, and writing. 
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Technology has influenced students’ learning styles and teaching 

methods in education using mobile learning. It is can be used and provides a 

learning process anywhere and anytime in the world of education (Maulina, et 

al. 2019; Maulina, et al. 2021). According to Bidinand Ziden (2013) 

explaining about mobile learning shows that the main characteristics in mobile

learning consisting of student mobility, learning virtually anywhere and 

anytime, also via mobile devices. Mobile devices have also been shown to 

support approaches or learning styles in mobile learning. One of them is 

blended learning. In terms of blended learning, the most common usage is 

showing a traditional combination of face-to-face and online instruction 

(Graham, 2013, p. 334; Halverson, et al. 2012). Therefore, in implementing 

blended learning, a teacher can use mobile devices in the learning process. 

Martin and Ertzberger (2013) said that the use of mobile devices is now 

available under any circumstances, and can use it to enhance the learning 

experience. The use of mobile devices in question is a smartphone. 

Smartphones can be used anywhere and anytime. Firmansyah, et al. (2020) 

concluded that smartphone applications in teaching and learning activities can 

be used at all levels of education from elementary school to college. One of the

social media applications on smartphones, namely WhatsApp. WhatsApp is a 

social media application that can be used by sending a text, images, videos, 

and sounds, so it is suitable as a discussion tool (Qamar, et al. 2019). 
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Therefore, teachers can use WhatsApp in carrying out teaching and learning 

activities in the blended learning process. 

Globally, in education programs, the blended learning model has been 

accepted worldwide in line with technological developments and increased 

digitization (Ossiannilson, 2017). However, developments in information 

technology are now creating more learning opportunities and providing 

facilities for students, so that they can make the most of the combination of 

online and face-to-face or traditional learning (Li, et al. 2020). Then, blended 

learning is also no longer a new term in Indonesia. It has proven to be popular 

in education and has been used for decades to this day. According to 

Alammary, et al. (2014), argues that it is increasingly proven that blended 

learning can overcome the various limitations associated with online learning 

and face-to-face. Besides, such as the current condition regarding covid-19. 

Seen historically, blended learning continues to change over time. On the

other hand, the methods of blended learning are increasingly common. 

According to Ossiannilsson(2017) argued that the blended learning ecosystem 

should be used as a role modelto promote a culture of quality in blended 

learning and for the future of learning. Also, which takes precedence over the 

technical definition in blended learning, namely assumptions. 

Today, many schools or universities use blended learning in teaching and

learning activities. As evidence, based on observations at one of the junior 

high schools, namely Junior High School 19 in South Konawe, on Thursday, 
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October 15, 2020, at 8.00 a.m, until Wednesday, October 21, 2020,it turned out

that the teacher at the school used WhatsApp application in carrying out 

blended learning in the learning process. The blended learning in question is 

that at the beginning of the odd semester. The teacher uses an online learning 

process using the WhatsApp application. Rosenberg and Asterhan (2018) said 

that students think about WhatsApp which has many advantages when 

communication in teaching and learning activities. As for the advantages, it is 

easy to access, able to create a community, able to maintain personal 

motivation, and communication formats such as written, mediation, personal, 

or group. Since WhatsApp is a friendly use, low cost, popular, rich features 

available for distance learning application for communication, it proposes 

support for the teaching and learning in this current days (Qamar, et al. 2019; 

Maulina, et al. 2019; Maulina, et al. 2021). However, online learning has not 

been successful. The reason is that not all students have internet packages. 

Because the online learning process did not successfull, the teacher returned to

the face-to-face learning process. It is carried out on a rolling basis. Students 

who study consist of two classes each day so that each subject has only one 

meeting per week. However, besides using offline learning, the teacher also 

continues to use the WhatsApp application to provide information about the 

subject matter, check student assignments, and students can also ask for 

subject matter that they do not understand. Both using WhatsApp for the 

online learning and offline learning process have been carried out until now. 
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The use of blended learning began to be used during the Covid-19 pandemic. 

And this is one of the reasons in the form of policies that have been set by the 

minister as rules that must be met to reduce the trend of Covid-19 so that 

Junior High School 19 in South Konawe also follows these rules. The 

researcher became curious about the teaching and learning process activities at

the school, especially in the use of blended learning using face to face and the 

WhatsApp application in smartphones. Therefore, the researcher is interested 

in further investigating the learning process and students’ perceptions in 

learning, especially learning English through blended learning. In short, the 

researcher plans to research at class 8B of Junior High School 19 in South 

Konawe. The reason is because researcher have previously made observations 

on MBKM program activities. The researcher chose class 8B because the class

tends to lead to the criteria desired by the researcher. Researcher can determine

the desired criteria by looking at the English scores of students. The class can 

also be said that their enthusiasm for learning English is higher.

B. Research Question

Based on the explanation of the background above, the researcher 

formulates the following problem are 1) How is the blended learning process? 

and2) What is the students' perception of learning English through blended 

learning?
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C. Objective of the Study

The purposes of this study are (1) to investigate how blended learning 

process is, and (2) to determine students' perceptions in learning English 

through blended learning at class 8B of Junior High School 19 in South 

Konawe.

D. Significance of the Study

In this research, it is expected that it can provide theoretical and practical

benefits. The first is theoretical significance. This research, the researcher 

anticipate that the result of this research can add new principles that are useful 

in terms of expanding knowledge or insights, and can develop existing 

theories. Researcher also hope that the results of this study can enrich 

knowledge in using blended learning in teaching and learning process, 

especially learning English. The second is of practical significance. In 

practical significance there are several benefits that can be obtained, namely: 

a) For further researchers. Through this research, it is hoped that it can help 

further researchers as a reference in terms of students' perceptions of the 

blended learning method. b) For teachers. This study will also provide new 

information about students' perceptions of blended learning. therefore, this will

be input and evaluation for further learning. c) For students. Students will 

know the blended learning method used in the teaching and learning process 

and it is also expected that by knowing this method, students will be more 

enthusiastic and improve future learning.
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E. Scope of the Study

To clarify it is necessary to limit the problem. Therefore, the scope only 

focuses on investigating the learning process applying blended learning of one 

face-to-face classroom meeting and using WhatsApp application in a 

smartphone for the online learning in learning English at class 8B of Junior 

High School 19 in South Konawe in 2021/2022 academic year.

F. Definition of terms

1. Blended learning

Simarmata (2017) defines that the term blended learning comes from the

English language, which is from two syllables. So that when it determines that 

blended learning is a method learning that combines conventional learning 

processes with online material systematically. Cronje (2020) said that the 

definition of blended learning is the proper use of a mixture of theory, method,

and technology to optimize learning in a particular context. Kaur (2013) said 

that blended learning is prepared by an effective combination of different 

models and learning styles carried out in meaningful learning environment that

is actively connected to one another. 

Based on some of the defining terms above, the researcher concludes 

that blended learning has many endless terms. These termsis put forward by 

previous researchers which is in accordance with the concepts and research 

models they studied about blended learning. According to Ossiannilsson 

(2017) the term blended learning itself has many definitions that vary in 
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explanation. In addition, the researcher concludes that blended learningin 

education especially in English as a Foreign Language (EFL) teaching and 

learning is a learning approach in the process of teaching and learning 

activities carried out by combining online-based social media of WhatsApp 

with face-to-face or offline learning.

2. Students’ Perception

Mcdonald (2011) said that perception is the view of a person or 

individual in seeing a phenomenon that involves the process of stimulation, 

and combination of memories and experiences so as to provide a strong 

impetus for action. Brewer (2011) argued that objects of direct perception are 

illusory phenomena, and indeed hallucinations, fits perfectly with the assertion

that physical objects which are independent of thought. According to Witanto 

and Solihin (2016) they suggest that students are individuals who study at the 

academy or college. 

The researcher concludes that students’ perception is an experience of an

individual or student about an event or phenomenon which is then conveyed 

by concluding information about the understanding of the knowledge obtained.

3. Learning English 

Houwer, et al. (2013) define that learning has been defined in a person’s 

behavior or actions resulting from experiences or mechanically as changes in 

his life resulting from experiences. Dauyah and Yulinar (2018) says that 

English is one of the most globally recognized languages and a compulsory 

8



subject in the education curriculum in Indonesia, and in addition, there is a 

high level of competition in the world of work. 

Therefore, the researcher concludes that learning English is a learning 

where we want to know and add the knowledge of English which is familiar 

internationally and when we learn it will give us change and be more confident

also able to explore the word. By learning English, will provide extraordinary 

experiences for us. 
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CHAPTER II

LITERATURE REVIEW

In this research, the researcher will describe the literature review namely: 

the previous study, and theoretical framework. 

A. Previous Study

There are several topics related to blended learning which have been 

researched by previous researchers. It can help to support this research. First, 

Ali and Sofa (2018) in their study entitled Students' Perceptions of The 

Implementation of Blended Learning in A Large English Class, a study 

explores the perceptions of students at the Pekalongan Islamic Institute by 

applying face-to-face and online teaching features through a learning 

management system (LMS) Edmodo called blended learning in English 

classrooms. Researcher used a qualitative research design. Then to collect 

data, researcher used an Open-Ended questionnaire instrument. The results in 

his research indicate that implementing blended learning has a positive effect 

and students are very satisfied in carrying out the teaching and learning 

process. Researcher also get good comments from students that blended 

learning encourages them to improve their language skills. This study 

concludes that combining technology in language teaching, it can improve 

students' language skills. 

Second, Astarilla and Warman (2018) in their research entitled Students 

'Perception of Using WhatsApp in Blended Learning on Reading 
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Comprehension investigates students' perceptions of using WhatsApp in 

blended learning about reading comprehension. In his research, he used a 

descriptive research approach. Collecting data through questionnaires and 

interviews. The results of the questionnaire show that students agree to use 

WhatsApp in blended learning on reading comprehension which is very useful

and helpful and effective in learning English wherever and whenever. Then 

from the results of the interview, it was revealed that there are many positive 

values in using WhatsApp in blended learning which provided benefits for 

learning activities, especially in reading comprehension skills. This study 

concludes that it shows that most of the students get a lot of positive 

perceptions when using WhatsApp in blended learning in reading 

comprehension. 

Third, Andretti (2016) in his research entitled Exploring Student's 

Blended Learning Through Social Media examines the use of social media to 

support learning activities for computer science students. The researcher 

conducted his research through a social media approach using Facebook and 

WordPress as an alternative to electronic learning, namely online tool-based, 

media storage and dissemination of lecture materials, and lecture schedule. 

The results of the study are that there are several learning activities including 

preparation, weekly meeting activities, course pages, social media as an online

attendance tool, social media as a place to store and disseminate learning, and 

social media as a schedule for online lecture activities. Also, as a conclusion in
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this study, social media has succeeded in changing the way learning styles and 

environments from conventional learning models become visuals. 

Fourth, Banditvilai (2016) in his research entitled Enhancing Students 

Language Skills Through Blended Learning examines the use of blended 

learning to improve student language skills and student autonomy in Asian 

universities. In the research approach, researcher used to control and 

experimental group design. Researcher also used several instruments to obtain 

research results including E-learning lessons, achievement tests, 

questionnaires, and semi-structured interviews. The results of the study 

indicate that online practice directly provides benefits in improving four 

language skills as well as autonomous learning and student motivation. The 

proven improvement of learning in students that have been documented in this 

study validates the mixed type of learning is the conclusion of this study. 

Fifth, Sulisworo, Agustin, and Sudarmiyati (2016) in their research 

entitled Cooperative-Blended Learning Using Moodle As an Open-Source 

Learning Platform which investigates cooperative blended learning strategies 

on the physics learning achievement of class XII SMA students. The pre-test 

and post-test control group design is the research approach used by the 

researcher. The results showed that the cooperative learning taught to students 

had higher learning achievement than teaching through face-to-face learning. 

Then, the conclusion in this study is that students who have high motivation 

will get better learning achievement in cooperative blended learning. 
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Some of the previous studies above are an example or reading scientific 

sources called literature reading where the topic discusses the use of blended 

learning. This will also support and assist the researcher who will conduct her 

research under the title students’ perception in learning English through 

blended learning. The similarity from previous research with the research that 

the writer will do is the same topic using blended learning. However, there are 

differences, namely previous research using social media Facebook and 

WordPress, open-source learning platform, Edmodo, and so on. While the 

researcher themselves used the WhatsApp application on smartphone. The 

reason is because the use of WhatsApp in the world of education in 2021 is 

very futuristic.   

B. Theoretical Framework

1. Blended Learning

a. Definition and Theory of Blended Learning

Blended learning is a learning approach that generally combines two 

learning styles, namely direct or face-to-face learning and also online learning 

that uses all types of social media or modern technology that is considered to 

be a medium in learning. Hranstinski (2019) said that blended learning can 

also be used to describe other mixtures, such as combining different learning 

methods, technology learning style approaches, even though this mixture is not

aligned with the influential definition of blended learning. Thus, researcher 

can conclude that there are the main ingredients of blended learning, namely 
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face-to-face and online teaching or learning. Sakina, et al. (2020) blended 

learning is a new approach to teaching using various instruments that also use 

technological foundations in instruction. This is also supported by Bryan and 

Volchenkova (2016). Current technology does not only have the potential for 

bridge space, but also for bridging time (through recording), and for individual

learning (students can control the material, and the speed of learning). Besides,

students have more flexibility in determining when, where, and how fast they 

will learn. From the above definitions, the researcher can conclude that 

blended learning is a learning style approach that can be used by combining 

technological learning or in a trend known as face-to-face and online so that 

the learning process becomes more effective and efficient. 

Theoretical frameworks are often mentioned or even tested in explaining

research that attempts to develop a theory are not common (Graham, et al. 

2013). Cognitivism and constructivism are very suitable for use in a blended 

learning approach to students, where this theory differs in how learning is 

defined, the role of students, and the use of teaching methods and assessment 

strategies (Khalil, et al. 2018). The general principle of working memory 

processes the three uses of cognitive theory including reducing the foreign 

cognitive load (for example in intellectual concepts or complex learning 

materials), managing the intrinsic cognitive load (for example, impaired 

presentation of teaching materials due to a lack of internal and external 

knowledge) and increasing the tight load (for example student interaction 
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according to instructional design that participates in learning), (Khalil, et al. 

2018). Then, examples of learning strategies based on social constructiveness 

theory are various forms of peer and collaborative learning that are more 

knowledgeable to broaden the knowledge of students. 

In the context of English as a foreign language, blended learning is now 

a department that is in great demand by researcher. In a global context, 

according to Rianto (2020), the use of blended learning in the EFL class has 

been studied by many researchers. The use of a blended learning approach in 

foreign language teaching is becoming very popular in language classes 

throughout Indonesia and coupled with traditional face-to-face learning and 

teaching environments with various types of technology-based teaching (Sun, 

& Qiu, 2017). Besides, Wang, et al. (2019) said that a blended learning design 

can produce an efficient EFL learning environment and gain positive 

perceptions from students.

b. Benefits of Blended Learning

According to Namyssova, et al. (2019), said that all contemporary 

research studies are carried out to describe the implementation of the blended 

learning approach in different contexts, its advantages, and disadvantages, as 

well as an assessment of blended learning and its design. Azizan (2010), 

suggests that blended learning provides good benefits for instructors and 

students in teaching and learning activities including 1) increasing social 

interaction, communication, and collaboration, 2) offering flexibility and 
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efficiency, 3) expanding reach and mobility, 4) optimize development costs 

and time.

c. Aspect Assessing of Blended Learning

According to Trowler (2010), engagement is not just involvement or 

participation. Student engagement is very important in measuring student 

perception. Therefore, to determine and measure students’ perceptions of 

blended learning, the researcher used three aspects of student engagement 

which are developed and defined according to (Trowler, 2010). These three 

aspects include: behavioral, emotional, and cognitive. The three aspects are 

first behavioral. This relates to student action. Also, Pietarinen, et al. (2014) 

said that behavioral engagement requires collaboration and active involvement

of students in social groups, classroom interactions, and the process of 

teaching and learning activities both at school and at home as well as school-

related extracurricular activities. Second, emotional relating to student 

reactions in relation to learning. Also, Kristian (2017) says that the notion of 

emotional involvement includes enthusiasm, satisfaction, and also interest. 

And lastly, cognitive. Cognitive is related to the psychology of students in 

learning. Also, Pietarinen, et al. (2014) said that cognitive engagement refers 

to the ability’s students have in learning activities, including self-regulation. 

This aspect will be used to measure students engagement in blended learning.
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d. Blended Learning Using WhatsApp

Blended learning using the WhatsApp application is learning that 

combines face-to-face or offline instructions and learning sessions using 

WhatsApp or online sessions. According to Qamar, et al. (2019), the 

WhatsApp application is used as a medium to find out the unique 

interpretations of student groups used in discussions. WhatsApp is a 

smartphone application that operates on all types of devices and operating 

systems currently used by all students and improves achievement, 

performance, and motivation in group formation (Sayan, 2016).

e. WhatsApp as Social Media

Singh and Dwivedi (2013) define social media as a group of internet-

based applications that rely on mobile and web-based technology to create an 

active platform where individuals, communities, and organizations can share 

communications and discuss. By using social media, people can communicate 

about life issues such as education, politics, family, faith, and so on (Ahmad, et

al. (2020). Smartphones are a tool for accessing social media. For example, the

current trend is to access the WhatsApp application. Montag, et al. (2015) said 

that WhatsApp as social media has become a driving force that smartphones 

dominate our daily lives.

Gon and Rawekar (2017) say that the high infiltration of smartphones 

has developed the use of WhatsApp for groups of teachers and students in 

supporting the learning process by allowing direct access to many online 

17



resources such as new tools that are convenient to use in teaching and learning 

activities by combining media such as videos, pictures, and voice notes along 

with the availability of facilitators and lessons that can be done anytime and 

anywhere.

2. Students’ Perception

a. Definition of Perception

Perception is a process of one's actions on information that is owned 

through observation by the five senses. Perception is also information obtained

from actions, the environment, and the process of understanding something 

and can help others who need the information they want to know. Mismara 

(2019), in his research, suggests that perception is the recognition of 

understanding through our sexual information, and how we react to that 

information, then we use that information with the aim that we can 

communicate with the environment around us. According to Wright (2017), 

students' perceptions are very important to emphasize in research that 

investigates the quality of blended learning. 

According to Qiong (2017) the definition of perception in philosophy, 

psychology, and cognitive science is the process of achieving awareness or 

understanding of sensory information.

b. Theory of Perception

Perception theory according to Demuth (2013), perception is a process to

obtain information that consists of two basic groups, namely the theory of 
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direct perception (bottom-up) and the theory of indirect perception (top-down).

Direct perception (bottom-up) is tangible information or facts by which 

sensory qualities determine or influence our final perception. Sensory input is 

people's views about something or experiences that happen to us and 

determines further processing. Meanwhile, indirect perception (top-down) is 

an opinion that is under the knowledge we have without having experience.

This type of classical perceptual experimentation is well-suited to fields 

where all subjects behave similarly, have an accurate vocabulary to describe 

their experiences, and are fairly brief inexperience followed by explainable 

intervals (Broadbent, 2013).

c. Perception Process

According to Qiong (2017), the perception process consists of three 

stages, namely selection, organization, and interpretation. The first stage is 

selection. In the first stage in the perceptual process, transforming 

environmental stimuli into meaningful experiences. For example, stimulation 

of words such as accident witnesses, ticking clocks, and so on. These stimuli 

simultaneously go to the sensory organs for processing. The second stage is 

organization. At this stage, we need to arrange them in several ways according 

to certain patterns of meaning. In this stage of perception, we will know the 

shape, color, texture, size, etc. in the event or social and physical object we 

encounter. For example, when asked about humans, someone might describe it

from the point of view of skin color, race, or nationality. Finally, the third stage
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in perception is interpretation. At this stage, it refers to the process of 

determining the meaning of the selected stimuli. After the selected stimuli are 

categorized into structured patterns, we can try to understand these patterns by 

providing meaning.

3. Learning English

English is a language that needs to be mastered so that competitiveness 

between educators can increase. This is the reason that English is one of the 

mandatory subjects in the Indonesian Education curriculum program. Subjects 

in English are considered to be able to help educational needs which become 

provisions for students to master English which is also an international 

language. We can learn English via the internet. Chapelle (2003) in her book 

entitled English language learning and technology, writes that the internet is 

one of the language contact search sites because various languages originating 

from all over the world provide comments on web pages with various mixed 

languages. For example, we want to find the famous singer Justin Bieber, then 

a web page about Justin Bieber will appear with English words with a mixture 

of other languages, pictures, and also sounds. He also said that it is a 

combination of increasingly varied multilingual and multimodal expressions in

which English communication plays a role. In addition, English is very 

important to master because the level of competition in the world of work and 

globalization is getting higher.
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The current context of English in EFL is now increasingly developing 

around the world (Akbari, 2015). English is known as a compulsory subject 

taught at the elementary, junior high, and high school levels. According to 

Sander (2016), one of the possible crisis literacy areas in EFL classes can be 

applied to grammar. Mahu (2012) says that learning English as a foreign 

language will broaden our understanding such as appreciating the culture and 

context of a country. When understanding a person's culture and learning the 

language, we can communicate well without any misunderstanding. It can also

increase our knowledge that by learning English and studying someone's 

culture, we can see our own culture from another perspective. 

When studying English, of course as a student, he has experienced an 

obstacle in learning, where the obstacle can cause student learning outcomes to

be less than optimal. And this is not only experienced by students but also 

happens to anyone who wants to learn English. In the process of learning 

English, students must master four skills, namely listening, speaking, reading, 

and writing. Learning English can develop life skills where the benefits are 

very real on cognitive development, such as creativity, problem-solving, and 

reasoning (Mahu, 2012). In addition, we can adapt and communicate to new 

situations and people.
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C. Conceptual framework: Figure 2.1 

Figure 2.1 above describes the conceptual framework in this research. 

This describes that in learning English, the teacher will use a blended learning 

approach in teaching and learning activities. The blended learning that will be 

used is a combination of online and offline learning. In online learning the 

teacher will use the WhatsApp application on the smartphone. While in offline

learning the teacher will use face-to-face learning. Then, when teachers and 

students are in teaching and learning activities, the researcher will see how the 

learning process takes place both using WhatsApp and face-to-face, and what 

students’ perceptions of learning using blended learning are like.
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CHAPTER III

RESEARCH METHODOLOGY

In this research, researcher would like to describe about methodology of 

the research. Those were research design, population and participants, 

instrument of the research, data collection, and data analysis.

A. Research Design

The research design stage is needed in this research which is literally a 

plan of how this research will be carried out. Therefore, researcher used a 

mixed methods approach to complete this research. The reason the researcher 

uses a mixed method approach is because the purpose of this study is that the 

researcher focuses on the process and results. According to Morse and Linda 

(2016), said that mixed methods research usually involves the use of 

qualitative and quantitative methods. For example, qualitative methods are 

used (to describe some experiences), on the other hand, quantitative strategies 

are used in addition to measuring several dimensions of those experiences. 

Qualitative analysis will be carried out, namely by making observations 

for half a semester in the teaching and learning process, especially learning 

English which is carried out using a blended learning approach. Blended 

learning is using the WhatsApp application and face to face. Then for 

quantitative data will be analyzed based on a questionnaire. To get results from

the questionnaire data, researcher will use a survey google form. The analysis 

of the questionnaire will automatically display data on the results from Google
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Form regarding what percent agree, strongly agree, neutral, disagree, and 

strongly disagree. That way, researcher will find it easier to find out students' 

perceptions of learning English using a blended learning approach. Then, 

researcher will also conduct interviews as material to add and strengthen data 

from the questionnaire.

B. Population and Participants

The population in this study are 48 students at Junior High School 19 in 

South Konawe grade 8 and divided into 2 classes, namely class A and class B. 

Participants are students in grade 8B consisting of twenty-six students. 

When selecting participants, the researcher used a purposive sampling 

technique. Researcher used purposive sampling technique because in this 

study there are several criteria for obtaining factual participants. Therefore, the

researcher chose to take class 8B students as participants. The reason is 

because researcher have paid attention to and know the criteria and knowledge

of English from the class based on previous observations in teaching 

assistance activities for the year of 2020 in MBKM program.

C. Instrument of the Research

In the research instrument, researcher used three instruments to collect 

data including observation, questionnaires, and interviews. First, observation. 

The researcher adapted the theory from Trowler (2010) regarding the 

assessment aspect when assessing the results of the analysis the instrument of 

observation. Some of these aspects are: behavioral, emotional, and cognitive.  
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Researcher will make observations by observing teaching and learning 

activities, especially learning English using blended learning. Blended learning

is meant to combine online and offline learning. In online learning using 

WhatsApp applications, and offline using face-to-face learning. 

The second instrument is a questionnaire. The questionnaire consists of 

fifteen statement which use a close-ended question. The fifteen statements 

were made based on three aspects adapted from Trowler (2010) including 

behavioral, emotional, and cognitive.  Researcher used close-ended questions 

because the questions are easy to analyze using percentages and the answers 

are short and did not make students write much. Researcher use a Likert scale 

to obtain questionnaires from students. According to Beglar and Nemoko 

(2014), Likert scale is an instrument model that is generally used to test 

affective variables such as motivation and self-efficacy, because it allows 

researchers to collect data easily and also provide valid explanations. Based on

the description above, the researcher can conclude that the Likert scale is one 

of the most frequently used types of instruments to measure affective variables

such as one's motivation or opinion. The Likert scale usually has five scale 

choices including: agree, strongly agree, neutral, disagree, strongly disagree. 

The last instrument is the interview. 

After using the questionnaire, the researcher then conducted an interview

to obtain additional data. Researcher use structured interviews according to Qu

and Dumay (2011), structured interviews are interviewers or researchers 
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asking several questions that have been prepared previously to the interviewee 

or students. The content of the interview is in accordance with the needs of the

researcher. 

D. Data Collection

The stages in the procedure used by researcher in collecting data are as 

follows: first, the researcher asks the principal at Junior High School 19 in 

South Konawe to make observations. Then, the researcher faced the English 

teacher at the school in order to begin his observations. After that, researcher 

began to observe the teaching and learning process of English both face-to-

face and via WhatsApp. These observations will be carried out for half a 

semester. Researcher can start observations from the first meeting to the eight 

meeting. When the learning process is carried out face-to-face, the teaching 

and learning activities will automatically be carried out in the classroom and 

the researcher will join the class. That way, researcher can see how the teacher 

starts lessons, what books the teacher uses in teaching English, what material 

will be given to students, what kind of teacher controls students during 

teaching and learning activities, and so on. Researcher can also record learning

activities in the classroom to collect more accurate data. Then, in the online 

learning process using WhatsApp, researcher can make observations by 

joining the English class chat group. Researcher can tell the teachers to be 

combined into a chat group on WhatsApp. Therefore, researcher can monitor 

26



and observe what the learning process is like through the WhatsApp 

application. 

Second, researcher can then collect data by distributing questionnaires to

students. This questionnaire data is carried out to determine students' 

perceptions of learning English using blended learning where learning is 

carried out online and offline. The researcher plans to distribute questionnaires

in the middle during the observation. The reason is because at that time, 

students' memories and experiences while learning English using blended 

learning are still fresh so that students could express their opinions well. 

Researcher distributed questionnaires via google form consisting of 15 

statements. Before distributing the questionnaire, the researcher first explains 

to students what blended learning is like. The ways to distribute the 

questionnaire include: 1) asking the teacher for permission to share the google 

form link to the class group via WhatsApp, 2) sharing the google form link to 

the class group via WhatsApp, 3) students clicking on the link, and 4) students 

starting fill out a questionnaire. The researcher gave the students 30 minutes to

fill out the questionnaire. The statement from the questionnaire is about the use

of blended learning in learning English. After filling out the questionnaire, the 

researcher began to systematically analyze and classify the data based on the 

research problem. After that the researcher can draw conclusions. 

Third, researcher also conducted interviews to support the data from the 

questionnaire. the researcher prepared five questions to carry out the interview.
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Researcher selected five students to be interviewed. The five students are 

selected according to the criteria the researcher wanted. These interviews are 

conducted both by telephone and face-to-face. The time given during the 

interview is 25 minutes per student. This means that one question will be 

answered in five minutes. After conducting the interview, the researcher can 

then draw conclusions. 

E. Data Analysis 

The researcher analyzed the data in a structured manner based on the 

purpose of this study, namely to determine the learning process and students' 

perceptions in learning English through blended learning. The analysis process

will be carried out from quantitative data to qualitative data. This analysis is 

called explanatory analysis. Starting with analyzing the observation data, the 

researcher will join the learning process face-to-face or in the classroom, and 

also enter the learning process through the WhatsApp chat group by joining 

the class group. This observation will be carried out for half a semester in eight

meetings. The learning material used is in accordance with the learning plan or

syllabus that has been prepared by the teacher. To assess the results of the 

analysis from observations, researcher used several aspects of assessment. This

aspect adapted source from Trowler (2010). Several of the aspects there are: 

behavioral, emotional, and cognitive. This aspect will be used to measure 

students engagement in blended learning.
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Then to get the results from the questionnaire data, researcher analyzed 

using a google form survey. The analysis of the questionnaire will 

automatically display data from the results of the Google Form regarding what

percent agree, strongly agree, neutral, disagree, and strongly disagree. That 

way, researcher will find it easier to find out students' perceptions of learning 

English using a blended learning approach. 

The last, to analyze data from interviews, researcher used individual 

interviews with structured questions. This is also known as a structured 

interview. According to Qu and Dumay (2011), a structured interview is that 

the interviewer or researcher asks several questions that have been prepared in 

advance to the interviewee or student. The researcher will give the same 

questions and also in the same order to all the students interviewed. The reason

is so that researchers can get short and clear answers.
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CHAPTER IV

FINDINGS AND DISCUSSION

This chapter is the result of this research which was found and analyzed 

by the researcher based on the data collected. In the following, the researcher 

explains the results of observations from learning English using blended 

learning, shows the results of the data found through observations, 

questionnaires and interviews, as well as descriptive and explanatory 

discussions about the results found.

A. Finding

1. Observations

The results of the analysis from observations about teaching and learning

activities as well as student perceptions, especially in learning English through

blended learning, show that the teaching and learning process carried out 

offline or face to face and also online or through the WhatsApp application is 

carried out well according to the learning schedule. The learning process that 

uses this blended learning style is actually done by adjusting the material or 

learning media and also the readiness of students. For example, the first 

meeting was offline (face to face), the second meeting was still offline (face to 

face), because the materials and learning media did not allow students and 

teachers to use the WhatsApp application/group. Then the readiness of 

students is also like the absence of data packages. The third meeting is online 

(via the WhatsApp application/group), as well as the next meeting. 
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The process of learning English offline (face to face) is carried out every 

Wednesday according to the learning schedule for class 8B. It seems that, 

although this learning process is carried out once a week, it does not reduce the

enthusiasm of students. Students remain enthusiastic to attend and follow the 

teaching and learning process. Students are also active and always pay 

attention to the teacher's explanation. If something is not understood, they 

always ask their teacher. They also always do the assignments given by the 

teacher. 

Then for the online learning process (via the WhatsApp 

application/group), it is also carried out on Wednesdays, even other days 

depending on the teacher's orders. It seems that learning through WhatsApp 

groups discusses learning materials, assignments or exercises given by the 

teacher. The explanation given is only a core explanation of the material so 

that some students understand and some do not understand the explanation. 

However, this did not disturb the enthusiasm of the students. If there is 

something that is not understood, students immediately respond to the teacher 

and ask what they do not understand by sending a class group chat on the 

WhatsApp application. Sometimes, if students are embarrassed to ask 

questions and chat in class groups, students can send chat messages privately 

to the teacher or to friends who already understand the learning material. This 

is one of the advantages of the WhatsApp application. In addition, students 

also continue to follow directions and do exercises or assignments from the 
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teacher. Even daily tests are done through the WhatsApp group. The teacher 

sends daily test questions that have been compiled and then photographed and 

then sent to the class group on the WhatsApp application. 

Then, apart from that, learning English through blended learning which 

is done offline (face to face) and also online (through the WhatsApp 

application/group) gets a positive response from students. Students show their 

satisfied expressions or actions during the learning process that uses this 

blended learning style. These results were analyzed based on student 

observation sheets which contained several aspects of the assessment during 

observations including behavioral, emotional, and cognitive aspects. 

Judging from the behavioral aspect, students show good behavior, are 

polite, always participate, continue to do assignments even though they are 

sometimes late when collected, and are also present when participating in the 

learning process. Viewed from the emotional aspect, students as participants 

felt happy and always enthusiastic when participating in the offline (face to 

face) and online learning process (via the WhatsApp application/group), and 

did not feel bored while participating in the teaching and learning process 

which was carried out once a week. Then assessed from the cognitive aspect, 

students showed their positive perception so that they can motivate themselves

when participating in the teaching and learning process using this blended 

learning model, both offline (face to face) and online (via the WhatsApp 

application). 
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Student Demographic Background

Table 4.1

Participant demographics

No Information Answer Frequency Percentage
1 Gender Male 

Female 

7

19

26.9 %

73.1 %
Based on table 4.1 shows that 26.9% are male students and 73.1% are 

female students. This also shows that in fact in grade 8B, female students are 

more participants. In addition, female students also make up the majority of 

students at Junior High School 19 in South Konawe.

2. Questionnaire 

Data from this questionnaire, also supports data from observations. This 

questionnaire consists of 15 items which are closed ended questionnaires 

where 6 items are statements on the analysis of the English learning process 

through blended learning, 3 items are statements of behavioral aspects, 3 items

are emotional aspects, and also 3 items are cognitive aspects in analyzing 

students' perceptions when learning English both face-to-face and through the 

WhatsApp application. The number of participants was 26 students at class 8B

of Junior High School 19 in South Konawe, which were selected using 

purposive sampling technique.

Analysis English Learning Process through Blended Learning
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a. Learning Effectiveness and Efficiency

Pie chart 4.1 Learning effectiveness and efficiency 

The following are answers from participants regarding Pie chart 4.1 

learning effectiveness and efficiency which shows that there are 84.6% said 

the scale “agrees”, and 15.4% said “neutral”. That way, the researcher 

concludes that the agree scale is an outline response from students. Students 

agree with blended learning which is conducted once a week and the learning 

creates learning effectiveness and efficiency.

b. Learning Participation
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Pie chart 4.2 Learning Participation 

Students are active in participating in the learning process which is 

carried out once a week. The following is one of the items on the questionnaire

that shows the responses of students with the results of the answers based on 

the pie chart 4.2 Learning Participation, that 76.9% of students chose to 

“agree”, and 15.4% of students chose a “neutral” scale. Thus, the researcher 

concludes that judging from pie chart 4.2, the “agree” scale remains the most 

preferred of students which illustrates that students show good participation in 

the process of learning English through blended learning.

c. Multi-Tasking Participation in Learning
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Pie chart 4.3 Multi-Tasking Participation in Learning

The pie chart above is the result of the answer to one of the 

questionnaire items from the participants. Pie chart 4.3 Multi-Tasking 

Participation in Learning shows that 61.5% of students said they “agree”, 

15.4% of students said they “strongly agree”, and 15.4% of students said 

“neutral”. Thus, the researcher concludes that most students agree with the 

existence of multi-tasking in learning English through blended learning.

d. Learning Collaboration

Pie chart 4.4 Learning Collaboration

The following is a response that shows the results of the answers from 

the pie chart 4.4 Learning Collaboration which describes 88.5% of students 

said they “agree”. Thus, the researcher concluded that the majority of students 
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agreed with the cooperation in doing group assignments with friends in 

learning English through blended learning.

e. Discussion Involvement

Pie chart 4.5 Discussion Involvement

Above is a Pie chart 4.5 discussion involvement which describes the 

results of the answers to the questionnaire from the participants. 61.5% of 

students said they “agreed”, 15.4% of students said “strongly agree”, 11.5% of 

students said “neutral”, and 11.5% of students said they “disagree”. Thus, the 

researcher concluded that the agree scale was the most answered by the 

students. Students can be well involved in discussions when learning is done 

through WhatsApp groups. Although there were students who chose strongly 

agree, neutral and also disagree, the choice was very minimal, and the agree 

scale was the answer choice with the highest percentage.

f. Curiosity in Blended Learning
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Pie chart 4.6 Curiosity in Blended Learning

The item above is the result of the answer from pie chart 4.6 Curiosity in

blended learning. The results of the pie chart illustrate that 76.9% of students 

said they “agreed”, and 19.2% of students said they “strongly agreed”. Thus, 

the researcher concludes that although there are responses from students who 

choose strongly agree, the agree points are the highest percentage of response. 

The curiosity of students is very big in learning through blended learning.

g. Present in Learning
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Pie chart 4.7 Present in Learning

The items above are the results of the answers from Pie chart 4.7 present 

in learning which shows that 65.4% of students “agree”, 11.5% of students 

“strongly agree”, and 19.2% of students who choose a “neutral” scale. Thus, 

the researcher concluded that the majority of students chose the agree scale. 

Students still pay attention to attendance in learning English through blended 

learning which is carried out once a week.

h. Discipline in Blended Learning
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Pie chart 4.8 Discipline in Blended Learning

The following is the result of the answer from pie chart 4.8 discipline in 

Blended Learning. The results of the pie chart above illustrate that 57.7% of 

students said they “agreed”, 11.5% of students said “strongly agree”, and 

30.8% of students said “neutral”. Thus, the researcher concludes that the 

percentage of agree is the majority of the students' response. Students show 

that they like blended learning and are disciplined in following the lessons.

i. Learning Participation

Pie chart 4.9 Learning Participation

The following are the results of the answers from Pie chart 4.9 learning 

participation. From the results of pie chart 4.9 illustrates that 65.4% of 
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students “agree”, 15.4% of students “strongly agree”, and 19.2% of students 

choose a “neutral” scale. Thus, the researcher concludes that the agree scale is 

the highest percentage. Students always follow orders from the teacher and 

participate well in learning English through blended learning.

j. Enthusiasm in Blended Learning

Pie chart 4.10 Enthusiasm in Blended Learning

The following are the results of the answers from Pie chart 4.10 

Enthusiasm in blended learning. The results of the pie chart show that 65.4% 

of students said they “agreed”, 11.5% of students said “strongly agree”, 15.4% 

of students said “neutral”, and 7.7% of students said they “disagreed”. From 

the results above, the researcher can conclude that there are many choices for 

the percentage of students' answers. There is a percentage agree, strongly 

agree, neutral, and also a percentage disagree. However, among these 

percentages, the percentage agree is the highest percentage. Students agree and

are very enthusiastic in learning English through blended learning which is 

conducted once a week.

k. Comfortable in Blended Learning
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Pie chart 4.11 Comfortable in Blended Learning  

The items above are answers from participants regarding pie chart 4.11 

comfortable in blended learning. The results of the participants' answers 

showed that 65.4% of students “agreed”, 11.5% of students “strongly agreed”, 

and 23.1% of students chose a “neutral” scale. Based on these results, the 

researcher can conclude that the majority of students choose the percentage 

agree. Students are comfortable and enjoy learning English through blended 

learning.

l. Satisfied in Learning

Pie chart 4.12 Satisfied in Learning
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The following is a Pie chart of 4.12 satisfied in learning which describes 

the results of students' answers that 53.8% of students chose “agree”, 19.2% of

students chose “strongly agree”, 11.5% of students chose “neutral”, and 15.4%

of students chose “disagree”. From the results of the answers above, the 

researcher can conclude that there are many percentages of student answers. 

However, the percentage of agree scale is the most choice of answers from 

students. Therefore, students agree and are satisfied and never feel bored when

learning English through blended learning.

m. Studious in Learning

Pie chart 4.13 Studious in Learning 
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The following are the answers from participants regarding Pie chart 4.13

studious in learning. The results of the participants' answers showed that 

53.8% of students chose to “agree”, 19.2% of students chose “strongly agree”, 

and 23.1% of students chose a “neutral” scale. Based on the answers from 

participants, researchers can conclude that students agree with learning 

English through blended learning. Students are also more diligent in studying. 

This agree scale is the highest percentage of participants' answers.

n. Favorable Learning

Pie chart 4.14 Favorable Learning 

The following are participants' answers regarding pie chart 4.14 positive 

attitude. The answers from participants showed that 69.2% of students chose to

“agree”, 11.5% of students chose “strongly agree”, 15.4% of students chose a 

“neutral” scale. From the results of the participant's answers, the researcher 

can conclude that the majority of students agree with learning through 

WhatsApp groups which is carried out once a week and make themselves 

favorable in learning.

o. Skillful in Blended Learning
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Pie chart 4.15 Skillful in Blended Learning

The following is the result of the answer from Pie chart 4.15 learning 

enjoyment. The results of the pie showed that 65.4% of students said they 

“agreed”, 19.2% of students said “strongly agree”, and 15.4% of students said 

“neutral”. Based on the results of participants' responses, researchers can 

conclude that students agree and are more favorable when participating in the 

English learning process through blended learning which is carried out once a 

week. From the participants' response above, it shows that the majority of 

students choose the percentage agree.

Summary the findings from questionnaire

A. English Learning Process through Blended Learning

Pie chart from 4.1 until 4.6 shows that students agree to the use of the 

blended learning approach in learning English. The six item statement 

questions are related to the process of learning English through blended 

learning. Of the six statements, the agree scale is the highest percentage. 

Blended learning in question is learning offline (face to face) and online (via 

the WhatsApp application). Students indirectly show interest in their feelings 
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towards the learning process using this blended learning approach. This is in 

line with Maulina, et al. (2019), that naturally students can cooperate well in 

using the required platform. In addition to learning offline (face to face), 

students also respond well to the online learning process (via the WhatsApp 

application).

B. Students’ Perceptions of Learning English both Face-to-face and 

through the WhatsApp Application

a) Behavioral Aspect

Pie chart 4.7 until 4.9 shows that in general students agree on the use of 

blended learning which is applied in the English learning process both offline 

(face to face) and online (via the WhatsApp application). The three statement 

items in the table illustrate that students also show their behavior well, in terms

of participation, attendance, and also task collection. This illustrates that 

students as participants are interested and become more active in the learning 

process that uses a blended learning approach. This is in line with Al-Rahman, 

et al. (2013), that using blended learning in the learning process will help 

students become active and the teaching and learning process will also become

more effective. Thus, the learning process carried out through a blended 

learning approach, both offline (face to face) and online (via the WhatsApp 

application), received a positive response from students as participants.

b) Emotional Aspect
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Pie chart 4.10 until 4.12 shows that students as participants gave positive

opinions about their emotional feelings towards the learning process using the 

blended learning approach, especially in learning English. The three 

statements in the table, it can be explained that more participants agree with 

the use of the blended learning approach in the learning process. Students as 

participants feel happy, enthusiastic and not bored during the teaching and 

learning process, even though this learning activity is carried out once a week. 

Ali and Sofa (2018), said that the advantages of blended learning were 

considered to be able to improve students' skills. It is also true that blended 

learning can develop students' abilities in learning activities both offline (face 

to face) and online (via the WhatsApp application).

c) Cognitive Aspect

Pie chart 4.13 until 4.15 describes that the participants who described 

their opinions regarding the three statements on the cognitive aspects of the 

English learning process both offline (face to face) and also online (via the 

WhatsApp application). They show their positive perception so that they can 

motivate themselves when participating in the teaching and learning process 

using this blended learning model, both offline (face to face) and online (via 

the WhatsApp application). This is also in line with Ali and Sofa (2018), that 

this blended learning style can motivate students so that each student can be 

responsible for their learning process.

3. Interview   
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This interview data is additional data to strengthen the findings from 

observation data and also questionnaires. The results of this interview get short

and clear answers from the participants, because the content of the interview 

questions is structured. Participants in this interview consisted of 5 at class 8B 

of Junior High School 19 in South Konawe, including 3 female students and 2 

male students. These five students were chosen as representatives of the other 

participants because they were the superior students in the class. These 

interviews were conducted face-to-face with students. 

The results of the analysis from this interview describe students' 

perceptions of learning through blended learning both offline (face to face), 

and also online (via the WhatsApp application/group) which is held once a 

week. On the one hand, students agree with offline learning (face to face). 

They understand the explanation of the learning material given by the teacher. 

In other words, they enjoy the offline learning process (face to face). But on 

the other hand, they do not agree with the online learning process (via the 

WhatsApp application/group. Apparently, students do not understand the 

explanation of the material given by the teacher. When interviewed, they 

spontaneously express their hearts and minds about online learning (via the 

WhatsApp application/group). 

a. Behavioral Aspect in the Blended Learning

In using the blended learning approach, students show good behavior, 

namely being polite, always participating, still doing assignments even 
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though they are sometimes late when collected, and are also present when 

participating in the learning process both offline learning (face to face) and 

online learning or through the WhatsApp application. Here the excerpts 

from the interview results.

“I am familiar with this blended learning style, after the Covid-19 
pandemic. My response to the use of blended learning in learning English 
both offline (face to face) and online (via the WhatsApp application/group) 
is good. However, the explanation of the material offline (face to face) is 
clearer than the explanation of the material delivered online (via the 
WhatsApp application/group). However, even though the explanation of the
material was not clear, I still actively participated in the learning process 
such as doing assignments, participating in class discussions and others.” 
(NMJ).

b. Emotional Aspect in Blended Learning

When using the blended learning approach, students as participants felt

happy and always enthusiastic when participating in the offline (face to 

face) and online learning process (via the WhatsApp application/group), 

and did not feel bored while following in the teaching and learning process 

which was carried out once a week. Here the excerpts from the interview 

results.

“I am familiar with blended learning after the Covid-19 outbreak. I also 
agree when participating in blended learning in learning English both 
offline (face to face) and online (via the WhatsApp application/group). 
When learning English by face to face in class I feel happy because the 
learning is very clear and easy to understand. Then when I study through 
the WhatsApp application/group, I feel bored because I don't understand 
the explanation of the material from the teacher. But apart from that, I feel 
more focused when studying through the WhatsApp application/group.” 
(BS).
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Besides, the following statements are also stated: 
 “I have known blended learning since after the Covid-19 pandemic. My 
response when learning to use blended learning in learning English both 
offline (face to face) and online (via the WhatsApp application/group), I 
think is good. I also feel happy with this blended learning style. Then, I also
enjoy learning English offline (face to face) in class because I understand 
more about the explanation of the material presented by the teacher. 
Likewise, when learning English online (via the WhatsApp 
application/group). I enjoy learning more, more relaxed, and I can also do 
new assignments given by the teacher.” (SNF).

c. Cognitive Aspect in Blended Learning

On the cognitive aspect, students showed a good perception and were 

also active in participating in the learning process through blended learning 

approach. They also look very passionate when participating in the learning

process using the blended learning model. Here the excerpts from the 

interview results. 

 “I became acquainted with this blended learning style after the Covid-19 
outbreak. My response when learning English using a blended learning 
approach that is offline (face to face), I think is good and makes it easier 
for me to understand the explanation of the material from the teacher. But 
online (via the WhatsApp application/group), I think it's not good and I 
don't understand the explanation of the material given by the teacher.” 
(DSRM).
Besides, the following statements are also stated: 
“I learned about this blended learning after the Covid-19 pandemic. My 
response when learning English using blended learning both offline (face to
face) and online (via the WhatsApp application/group), I don't agree and 
feel different when studying offline and also online. When learning English 
offline (face to face) I feel that I understand more about the explanation of 
the material presented by the teacher. And when learning through the 
WhatsApp application/group, I felt that I did not understand the 
explanation of the material given by the teacher, and the material explained
was incomplete because it was only the main points.” (FFS).
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B. Discussion

English learning process that has been carried out through a blended 

learning approach both offline (face to face) and also online (via an 

application/WhatsApp group) run well in accordance with the learning 

schedule that has been designed. 

a)  Behavioral Aspect

Judging from the behavioral aspect, students show good behavior, are 

polite, always participate, continue to do assignments even though they are 

sometimes late when collected, and are also present when participating in the 

learning process. The offline (face-to-face) learning process which has been 

carried out once a week to be exact on every Wednesday, does not seem to 

reduce the enthusiasm of students in learning. They were participated and 

remained active during the learning process. For example, students can take 

part in activities in the classroom such as presentations, follow group 

discussions, and also other instructions from the teacher. As well as in online 

learning (via the WhatsApp application) students always follow the learning 

process well and also do the assignments given by the teacher. Behavioral 

engagement requires the active contribution and involvement of students in 

social groups, classroom interactions, and the learning process both at school 

and at home as well as school-related extracurricular activities (Pietarinen, et 

al. 2014). 
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Pie chart 4.7 to pie chart 4.9 show that in general students agree on the 

use of blended learning which is applied in the English learning process both 

offline (face to face) and online (via the WhatsApp application). The three 

statement items in the table illustrate that students also show their behavior 

well, in terms of participation, attendance, and also task collection. This 

illustrates that students as participants are interested and become more active 

in the learning process that uses a blended learning approach. This is in line 

with Al-Rahman, et al. (2013), that using blended learning in the learning 

process will help students become active and the teaching and learning process

will also become more effective. Thus, the learning process carried out 

through a blended learning approach, both offline (face to face) and online (via

the WhatsApp application), received a positive response from students as 

participants. 

In the behavioral aspect, students as participants become more active in 

participating when participating in English learning activities through a 

blended learning approach that is carried out offline (face to face), and also 

online (through WhatsApp applications/groups). However, according to 

Pietarinen, et al. (2014) that behavioral engagement requires the active 

contribution and involvement of students in social groups, classroom 

interactions, and the learning process both at school and at home as well as 

school-related extracurricular activities. Thus, the author also agrees with the 

findings above that the blended learning style, which is carried out offline 
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(face to face) and online (via the WhatsApp application/group), is very well 

used and implemented in the English learning process. 

b) Emotional Aspect

Viewed from the emotional aspect, students as participants felt happy 

and always enthusiastic when participating in the offline (face to face) and 

online learning process (via the WhatsApp application/group), and did not feel

bored while following in the teaching and learning process which was carried 

out once a week. They are also interested in the learning process using the 

blended learning model, and still enjoy the learning process. This is in line 

with research from Anderson, et al. (2017) that emotional involvement is a 

positive action overall for a class, including enjoyment and also a sense of 

belonging. Thus, students become more interested and showed a good reaction

when following the learning process. 

Pie chart 4.10 to 4.12 show that students as participants gave positive 

opinions about their emotional feelings towards the learning process using the 

blended learning approach, especially in learning English. The three 

statements in the table, it can be explained that more participants agree with 

the use of the blended learning approach in the learning process. Students as 

participants feel happy, enthusiastic and not bored during the teaching and 

learning process, even though this learning activity is carried out once a week. 

Ali and Sofa (2018), said that the advantages of blended learning were 

considered to be able to improve students' skills. It is also true that blended 
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learning can develop students' abilities in learning activities both offline (face 

to face) and online (via the WhatsApp application). 

In the emotional aspect, students as participants felt happy and satisfied 

with the English learning process through the blended learning style which 

was carried out offline (face to face) and online (via the WhatsApp 

application/group). Students also do not feel bored during the learning process.

According to the Kristian (2017) that definition of emotional involvement 

includes enthusiasm, satisfaction, and also interest. Thus, the authors also 

agree that it is true that the blended learning approach can develop students' 

abilities when participating in the teaching and learning process both offline 

(face to face) and online (via WhatsApp application/groups). This can be seen 

based on the emotional aspects found by the author when obtaining the data.

c) Cognitive Aspect

Assessed from the cognitive aspect, students showed a good perception 

and were also active in participating in the learning process.  They also look 

very passionate when participating in the learning process using the blended 

learning model. In addition, students also gain new experiences in learning. 

Because in addition to learning offline (face to face), they can also learn online

(via the WhatsApp application/group). Activities in the online learning process

(via the WhatsApp application/group) are very easy to understand by students. 

According to Pietarinen, et al. (2014) that on the other hand, cognitive 

involvement refers to the knowledge that students have in themselves in 
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learning activities, including self-regulation. For example, when the teacher 

gives an assignment in online learning (via WhatsApp application/group), the 

student must complete the task because time is limited. That way students can 

create their own way of learning and students also become more responsible 

for completing their assignments. In addition, online learning can also develop

student participation in learning to a higher learning stage (Snodin, 2013). 

Pie chart 4.13 until 4.15 describes that the participants who described 

their opinions regarding the three statements on the cognitive aspects of the 

English learning process both offline (face to face) and also online (via the 

WhatsApp application). They show their positive perception so that they can 

motivate themselves when participating in the teaching and learning process 

using this blended learning model, both offline (face to face) and online (via 

the WhatsApp application). This is also in line with Ali and Sofa (2018), that 

this blended learning style can motivate students so that each student can be 

responsible for their learning process. 

On the cognitive aspect, students as participants show a good perception 

so that motivation appears on themselves when participating in the process of 

teaching and learning activities. Cognitive involvement refers to the 

knowledge that students have in themselves in learning activities, including 

self-regulation (Pietarinen, et al. 2014). This is also in line with the authors 

based on findings in the cognitive aspect where students become more 

confident and favorable the English learning process through a blended 
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learning style that is carried out offline (face to face) and online (via the 

WhatsApp application/group). 

There are responses or perceptions of students who agree and also do not

agree with the application of blended learning in the English learning process. 

Students as participants agree more with the offline learning process (face to 

face). The reason is because they better understand the explanation of the 

material given by the teacher. They can also make direct eye contact with the 

teacher, making it easier for them to digest the material being explained. 

Students also feel more enjoy the learning process. then in addition to 

agreeing, students also gave responses or perceptions that did not agree with 

the online learning process (via WhatsApp applications/groups). The reason is 

because they do not understand the explanation of the material given by the 

teacher by sending chat messages, or pictures in class groups. In addition, 

another reason also came from students as participants that sometimes they did

not have a data package to access the WhatsApp application so they could not 

follow the learning process in class groups. This is a complaint from students 

against the lack of facilities, direct response or feedback (Huang and Qiang, 

2016), and also lack of support for facilities and infrastructure so as to reduce 

students' interest in participating in the learning process. Bovee et al. (2014) 

say that lack of interest in learning will make students difficult and lose their 

confidence in learning abilities in their studies. However, there are also 

positive comments from students regarding learning through WhatsApp 

56



applications/groups. They argue that learning through WhatsApp 

applications/groups can make them more concentrated while studying. In 

contrast to when learning face to face in the classroom. Online learning can 

also be done anywhere and anytime (Maulina, et al. 2019; Maulina, et al. 

2021) and they can manage their time while studying. Therefore, the 

researcher can conclude that online learning (via the WhatsApp 

application/group) gets positive and negative perceptions from participants. 

This blended learning approach provides many benefits for students. 

Besides being able to manage their time in learning their enthusiasm is also 

getting higher. The blended learning style of learning can also improve 

students' knowledge skills while studying because of the combination of 

learning models. According to Kaur (2013), blended learning is prepared by a 

combination of effective learning models and styles carried out in a learning 

environment so that they are actively connected to each other.

CHAPTER V

CONCLUSION AND SUGGESTION

This chapter consists of two parts, where the first part discusses the 

conclusions of this study and the second part discusses suggestions related to 

the conclusions.

A. Conclusions
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In the following, the researcher explains the conclusions based on the 

findings and also the discussion, including: First, the process of learning 

English which has been carried out through a blended learning approach, both 

offline (face to face) and online (via the application/WhatsApp group) which is

carried out once a week by students at class 8B of Junior High School 19 in 

South Konawe, it was implemented or went well according to the designed 

learning schedule. This learning schedule has been carried out every 

Wednesday, from the first meeting to the last meeting. Although the learning 

process is only done once a week, it does not make students lazy. Instead, 

students enjoy the learning process through this blended learning approach, 

both offline (face to face) and online (via the WhatsApp application/group). 

Then, it is also seen based on behavioral, emotional and cognitive aspects, 

which shows that the process of learning English through a blended learning 

approach, mostly attracts students' attention and agrees with the learning 

process. 

Second, there are perceptions that agree and also disagree from 

participants regarding learning English through a blended learning approach, 

both offline (face to face) and also online (via WhatsApp applications/groups).

Students agree with the offline learning process (face to face), but do not agree

with the online learning process (via the WhatsApp application/group). The 

reason is because they enjoy, understand the explanation of the material given 

by the teacher, if the delivery of the material is direct or face-to-face. Vice 
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versa, if the delivery of material is explained through group chats on the 

WhatsApp application, students sometimes do not understand the explanation 

of the material. Thus, the essence of the problem is that students do not agree 

with online learning (via WhatsApp applications/groups) which is about the 

explanation of the material provided by the teacher. 

But on the other hand, students as participants also gave their positive 

comments about online learning (via WhatsApp applications/groups). The 

contents of the comments revealed that they were more concentrated when 

studying online. They are also more focused on doing practice questions or 

assignments given by the teacher. Therefore, it can be concluded that online 

learning (through the application/WhatsApp group) gets positive and negative 

perceptions from participants. In other words, online learning (via WhatsApp 

applications/groups) has both advantages and disadvantages.

B. Suggestion

The following are some suggestions from researchers regarding the 

results of the analysis and also the conclusions in this study, including the 

following: first, it will be very helpful if teachers apply this blended learning 

approach in the learning process or teaching and learning activities. Students 

will feel more relaxed, and enjoy learning. This blended learning model has 

many benefits. For example, as in the use of blended learning styles offline 
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(face to face) and online (through WhatsApp applications/groups). Whether 

from offline or online learning, teachers can control learning activities, and 

also provide material directly or through files. Second, the use of this blended 

learning model will be more successful if the teacher can find out the 

weaknesses regarding the understanding or abilities of their students related to 

the blended learning model to anticipate that the learning process will run 

smoothly. In another sense here, students must understand and update in using 

the WhatsApp application. In addition, the teacher must also prepare the 

material well, think about how to explain the material to the students so that 

students can understand and understand well. Finally, for future researchers, 

who want to conduct research on blended learning models, they can use this 

research as a reference material, but of course with a different discussion.
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Appendix 1

Observation

To assess the results of the analysis from observations, the researcher used 
several aspects of assessment.

Students’ Perception in Learning English Through Blended Learning

No Aspect Statements Option Notes

F2F WA
A. Behavior  

1.

2.

3.

Participates

Attendance 

Submission
a work

Student 
participation 
and motivation 
in learning 
English through
blended 
learning.

Students attend 
learning 
activities from 
start to finish 
while learning 
English through
blended 
learning.

Students always
submit their 
work when 
learning English
through blended
learning.

a. Asking 
questions,

b. Find the 
meaning of a 
word using a 
dictionary, 

d. Always 
Attend,

e. Rarely 
Attend.

a. On-time
b. Late in 

submit

B. Emotional
1.

2.

Interest

Reactions

Students’ 
interest in 
learning English
using blended 
learning.
Students’ 
reactions in 

a. Interested, 
b. Not 

interested.

a. Enthusiastic, 
b. Bored.
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3. Enjoy

learning English
through blended
learning.

Students enjoy 
learning 
activities in a 
relaxed manner

a. Enjoyed 
b. Not enjoyed

C. Cognitive
1.

2.

3.

Passion 

Active  

Impose 
themselves

Students are 
passionate 
about learning 
English through
blended 
learning.

Students are 
very active in 
learning English
through blended
learning.

Students force 
themselves in 
learning English
through blended
learning.

a. Full passion
b. Ordinary 

a. Always be 
the first

b. Don’t want to
be defeated 

a. Forced
b. Feel 

depressed

Source: Adapted from Trowler (2010)

69



70



71



72



Appendix II
Questionnaire 

The questionnaire consists of 15 questions that use a close-ended 
question. The researcher uses a Likert scale to obtain questionnaires from 
students. Here are five scale choices from the Likert Scale: agree, strongly 
agree, neutral, disagree. And strongly disagree. The analysis of the 
questionnaire will automatically display data from the results of the Google 
Form.
Notes :
A : Agree

SA : Strongly Agree

N : Neutral

D : Disagree

SD : Strongly Disagree

No Statement
Scala Choices

A SA N D
S
D

A. English Learning Process Through Blended 

Learning
1. Blended learningwhich is carried out once a 

week face-to-face in class and through 
WhatsApp, can make English learning to be 
effective and efficient.

2. Iunderstand andactive when participating in the 
English learning process which is carried out 
once a week whether studying in class or 
learning via WhatsApp.

3. I can do English assignments either given in 
class or via WhatsApp group.

4. I can work with friends if there are group 
assignments given either in class or via 
WhatsApp.

5. By learning through WhatsApp groups, I can 
discuss with friends about anything, both in 
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terms of material and assignments, and can be 
done anywhere and anytime.

6. From face-to-face learning in class, I can ask the
teacher and friends about material or 
assignments that I don't understand that have 
previously been shared in the WhatsApp group.

B. Students' Perceptions of Learning English 
both Face-to-Face and Through the 
WhatsApp Application

a. Behavior
7. I am always present in learning English using 

blended learning either face to face in class or 
through WhatsApp groups which are done once 
a week.

8. By using blended learning, I always submit 
assignments on time, both in class and through 
WhatsApp groups.

9. I always follow the teacher's orders to 
participate in learning English both in class and 
through the WhatsApp group which is done 
once a week.

b. Emotional
10. I am very enthusiastic about learning English 

using blended learning, which is done once a 
week both face-to-face in class and through 
WhatsApp groups.

11. I feel happy when learning English using 
blended learning both face-to-face in class and 
through the WhatsApp group.

12. I think learning English through blended 
learning never makes me feel bored, whether it's
done face-to-face in class or through WhatsApp 
groups.

c. Cognitive 
13. Learning English through blended learning both 

face-to-face in class and through WhatsApp 
which is done once a week, it can make me even
more diligent in studying.

14. I think learning English through WhatsApp 
which is done once a week, makes me more 
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active in learning.
15. I think learning English face-to-face, which is 

done once a week, makes me study with 
passionate.
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Appendix III

Interview 

The following are five interview questions, including:

1. Since when did you recognize and use blended learning? has it been 

sincethe emergence of covid-19, or has it been used before the covid-19 

pandemic?

2. How do you respond when using blended learning in English teaching and

learning activities?

3. What did you feel when learning English using blended learning?

4. Does learning English offline or face-to-face in class once a week make 

you feel happy or bored? The reason why!

5. Does learning English online or through WhatsApp groups do once a 

week relax you and enjoy your lessons or make you bored? The reason 

why!
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DOCUMENTATION

a. Learning Face-to-face
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b. Learning online (via WhatsApp group/application)
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